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1. FAROS: Brief description 

 
This manual was developed under the framework of the project FAROS. The aim of the project is to strengthen the 
protection, monitoring and prevention mechanisms of hate crimes, discrimination and violence against LGBTQI+ 
individuals, and to improve the access of LGBTQI+ individuals to public services, through raising awareness and 
developing the skills of civil servants, as well as the development of a network of stakeholders. 

In particular, based on the research results, the project partners designed training seminars addressed to civil 
servants (health and psychosocial support professionals, educators, administratative officials, including 
professionals working in Reception and Identification Centers and professionals working in the field of justice) who 
hold critical positions in basic services. 

The main objectives of the research, based on which the training seminars were designed, were to map the current 
situation regarding the obstacles faced by LGBTQI+ individuals in their access to public bodies and services, the 
perceptions and attitudes of civil servants towards LGBTQI+ individuals, as well as the reporting of hate crimes, 
including homophobic, biphobic, interphobic and transphobic discrimination and violence. 

At the same time, a network of stakeholders, policy makers, LGBTQI+ organisations, NGOs, activists, etc. is being 
developed, which will co-sign a Memorandum of Understanding and will consider the use of an existing platform 
for recording crimes - incidents of discrimination and violence against LGBTQI+ people. In addition, an online 
networking platform will be developed, encouraging further mobilisation. 

 

2. Introduction to the training seminars 

 
Sexual orientation, gender identity and sex characteristics are at the core of an individual's identity and concern 
their right to self-determination and self-identification. 

However, LGBTQI+ individuals continue to face discrimination and violence - including murder, torture, arbitrary 
detention and widespread discrimination in many areas of social life - because of their sexual orientation, gender 
identity or expression, and sex characteristics, despite the visibility achieved by the LGBTQI+ community during 
the past years, as well as the adoption of legislation that protects LGBTQI+ rights in several countries. Their daily 
lives are very difficult and they are often at risk of economic and social exclusion, due to the existing situation that 
does not allow them access to health, education, housing and employment rights and puts their physical and 
mental health at increased risk. Research shows that the treatment of trans people is worse, compared to the 
treatment of gay and bi people. 
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Violence against LGBT+ people remains problematic in European countries. European and national research 
shows that the LGBTQI+ community is victimised more frequently, compared to non-LGBTQI+ people, victims 
tend not to report crimes, while some hate crimes traumatise victims more, compared to crimes that are not 
motivated by prejudice. 

Various events that took place in the past years in the EU Member States, such as the ban on pride parades, hate 
speech against LGBTQI+ people by populist leaders and statements of intolerance by religious leaders1 - 
phenomena that cause fear and reproduce intolerance for political gain – constituted alarm signals and initiated a 
new dialogue on the extent of homophobia and discrimination against gay, bi, trans and intersex people in the 
European Union. These voices tend to be more active where there is general insecurity and concern among the 
population, where political discourse in general, not only on LGBTQI+ issues, is more toxic and where populist 
parties are more active. 

This rhetoric normalises hatred and discrimination against LGBTQI+ people and encourages hate crimes and 
violence against them, both online and in the physical world. The consequences are dangerous and two-sided: 
the possibilities for people to be victimised due to their sexual orientation, gender identity, gender expression or 
sex characteristics increase, while an environment that makes the report of hate crimes difficult is being built, since 
LGBTQI+ people no longer trust that the authorities will treat them with respect or that their case will be properly 
investigated, even when there are supportive policies and laws. 

In this context, it becomes even more important to ensure that everyone, regardless of whether they identify as 
LGBTQI+, knows how to detect hate crimes against LGBTQI+ people, how to respond to them and how to support 
and strengthen the victims. This will not only reduce the risk of secondary victimisation, but will also introduce a 
positive narrative that sends a clear message to victims of hate crimes, as well as to the wider social context - the 
LGBTQI+ community, allies and the society in general - that these people deserve the same recognition, respect 
and equality as everyone else. 

LGBTQI+ people constitute a heterogeneous group of people who may be discriminated against because of two 
or more reasons. Discrimination and exclusion can also be aggravated due to disability, age or membership of a 
national or religious minority, in conjunction with the LGBTQI+ identity. 

Nonetheless, every person should be able to feel proud of who they are and who they love. We all have the right 
to express ourselves freely. Article 19 of the Universal Declaration of Human Rights (which for the first time 
provided the rights which we all have) protects the right of all people to express themselves freely. Everyone has 
the right to life, liberty and security. 

                                                

1 In public statements against LGBTQI+ people, LGBTQI+ are frequently described as perverted, sick, deviant, criminal and 
unethical elements or destabilisation elements of the society. 
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The principle of equal treatment is a fundamental value of the European Union. The Charter of Fundamental Rights 
of the European Union is the first international human rights instrument to explicitly prohibit discrimination on the 
grounds of "sexual orientation" in Article 21, paragraph 1: ‘Any discrimination based on any ground such as sex, 
race, colour, ethnic or social origin, genetic features, language, religion or belief, political or any other opinion, 
membership of a national minority, property, birth, disability, age or sexual orientation shall be prohibited’. 

In the European Union, Article 13 of the EC Treaty prohibits discrimination on the basis of sexual orientation and 
the Charter of Fundamental Rights of the EU is the first international charter for human rights that includes an 
explicit reference to the term "sexual orientation". 

Although hate crimes are inherent in human societies, the state and scientific focus on them is relatively recent. 
The reference of hate crimes as an autonomous social issue and distinct crime has been the result of anti-racist 
movements as well as campaigns for gay, women and people with disabilities’ rights (McLaughlin, 2006, p. 194, 
from Chalkia). 

The Council of Europe has been working for a long time to raise public awareness of targeted violence, including 
racist, religious, homophobic and transphobic crimes, as well as gender-based crimes. The key resolutions of the 
Council of Europe, as well as the recommendations of the Committee of Ministers and the Parliamentary Assembly, 
recognise the particular impact and effects of discrimination and crime against LGBTQI+, but also the importance 
of supporting victims, working with civil society, and the training of law enforcement and criminal justice officials. 
The case law of the European Court of Human Rights is clear about the importance of exposing hate speech and 
homophobic motive, and warns on the consequences of non-compliance: "Crimes incited by prejudice are 
inevitably treated on an equal footing with common cases without such characteristics, while the consequent 
indifference is tantamount to formal consent or even the concealment of such hate crimes". 

The need to tackle hate crimes is based on the obligations set out in international and European agreements. 
These obligations can be general and refer to concepts such as the right to life or the prohibition of torture, or they 
can be specific ones and refer to gender based violence and the rights of hate crime victims. 

Combating violations of fundamental rights requires first and foremost a firm political commitment to the principles 
of equal treatment and non-discrimination. Politicians at European and national level have a duty to take a clear 
stand against homophobia and discrimination against LGBTQI+ individuals and to formulate justified policies and 
actions, contributing to the positive change in perceptions and attitudes. Competent authorities for matters of 
equality and other specialised bodies should develop data collection mechanisms, promote scientific research and 
encourage LGBTQI+ individuals to come forward and report incidents of discrimination. Data shows that the 
existence of effective legislation on equality in employment encourages LGBTQI+ individuals to make officials 
reports of such incidents. 

The collection of objective and reliable data on homophobia, biphobia, interphobia, transphobia and discrimination 
is crucial for understanding and protecting the rights of LGBTQI+ individuals. The research conducted in the 
context of the European project FAROS constitutes an important positive step towards this direction and provides 
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the necessary assistance and expertise, in order for the authorities involved to take measures and act, within their 
remit, for the full respect of fundamental rights. 

In conclusion, hate crimes spread fear, anger and a sense of vulnerability among people in the community. They 
affect the way people live their lives and perceive justice. When not reported, violence motivated by prejudice can 
lead to a high level risk regarding security and tension within the LGBTQI+ community.  

Tackling the problem of hate crimes is vital for ensuring the well-being of LGBTQI+ people and the ability to freely 
enjoy their fundamental human rights in the same way as everyone else. However, achieving a viable solution 
requires a concerted effort by society as a whole: by policymakers and legislators, law enforcement and other 
public authorities, civil society, teachers, public figures and individuals. We are all equally responsible for creating 
a world free of hatred that derives from prejudice. Nonetheless, supportive policies and legislation are not enough 
if they are not properly implemented and if LGBTQI+ people continue to be stigmatised by the surrounding society. 
Therefore, the training of civil servants is of particular importance as it can contribute to the movement and 
construction of bridges towards equal communication and coexistence. 
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Part Α’ 
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3. Module 1: Let’s get to know each other!  

Theoretical background  

3.1 NEEDS ASSESSMENT -  QUESTIONNAIRE  

The level of knowledge and the degree of understanding of the issue of hate crimes against LGBT+ individuals vary 
amongst people. For this reason, the process that should precede the training is the needs assessment. It will be 
useful for the trainers to be able to evaluate the level of knowledge of the participants. Therefore, a questionnaire 
can be developed and, then, distributed online to the participants a few days before the training. The trainers 
should then study the answers of the questionnaires, in order to understand how familiar trainees are with the 
subject and be able to adapt the language of the seminar and prepare for resistances that may arise in people with 
little or no familiarity. 

The Needs Assessment Questionnaire can also be compared with the research findings and the results of the 
Overall Assessment after the training, in order to assess the change in knowledge and skills acquired by the 
trainees. 

Recognising the prejudices that each person has is an important first step to becoming an ally of the LGBTQI+ 
community. The more aware is an individual regarding their own prejudices and how they affect their behaviour, 
the easier it is to ensure that their personal perceptions should not undermine their efforts to support LGBTQI+ 
people. Given that trainees need to examine and address their personal heteronormative perceptions and think 
about how they can affect their efforts to help LGBTQI+ people fully enjoy their rights, the purpose of the needs 
assessment should be dual: 

i. firstly, to assess to what extent individuals understand the impact of heteronormativity in their lives;  

ii. secondly, to assess their level of readiness to get involved with matters related to the LGBTQI+ 
community.  

 
The needs assessment questionnaire should be distributed before each seminar, so that the trainer has formed an 
idea of the level of knowledge and readiness of the participants before attending the training. For example, learners 
may be prepared to deal with hate crimes in general, but not hate crimes against LGBTQI+ people in particular 
and, consequently, they may not be ready to deal with issues related to the LGBTQI+ community. Learners’ 
knowledge and stance will be initially evaluated prior to the training (as a reference point) and immediately after 
the seminar (as a follow-up), in order for the changes in their level of knowledge and the skills acquainted to be 
recorded, along with their level of satisfaction regarding the seminar. 



 

14 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

3.1.1 Needs assessment questionnaire 
We would like to ask you to complete the following questionnaire prior to your participation in the training seminar 
that will be implemented in the context of the project FAROS – Feature a protective environment for LGBTI+ 
persons. Thank you in advance for your time.  

1. Have you attended any trainings on Human Rights in the past? 

YES / NO 

2. Have you attended any trainings on LGBTQI+ issues in the past? 

YES / NO 

3. Are you aware about LGBTQI+ issues, e.g. LGBTQI+ terminology etc.? 
• Yes, it is my expertise. 
• To a great extent. 
• Almost. 
• I know a few things, but not much. 
• Not at all. 

 

4. Are you aware of –amongst others- legal challenges LGBTQI+ people face in modern society? 
• Yes, it is my expertise. 
• To a great extent. 
• Almost. 
• I know a few things, but not much. 
• Not at all. 

 

5. Are you familiar with the term heteronormativity? 
• Yes, it is my expertise. 
• To a great extent. 
• Almost. 
• I know a few things, but not much. 
• Not at all. 

 

6. Do you know how to address LGBTQI+ people and issues while using appropriate, non-abusive and non-
discriminatory language? 
• Totally. 
• Adequately. 
• Alost. 
• Not really. 
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• Not at all. 
 

7. Do you know how to refer to LGBTQI+ people and issues without reproducing stereotypes and prejudice 
against the LGBTQI+ community? 
• Totally. 
• Adequately. 
• Alost. 
• Not really. 
• Not at all. 

 
8. Are you aware about the proper way to address issues of LGBTQI+ people when they come to the 

organisation you work for? 
• Totally. 
• Adequately. 
• Alost. 
• Not really. 
• Not at all. 

 

9. Have you ever participated in the celebrations or events of a Pride Parade? 

YES / NO 

10. Have you ever intervened and interrupted negative or offensive comments or discrimination against 
LGBTQI+ people? 
• YES 
• NO 
• I have never witnessed negative or offensive comments or discrimination against LGBTQI+ people 
 

11. Are the LGBTQI+ terms ‘intersex’ and ‘trasngender’ familiar to you? 
• Totally. 
• Adequately. 
• Alost. 
• Not really. 
• Not at all. 

 

12. Do you have social relations with one or more LGBTQI+ people? 

YES / NO 
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13. Do you believe it is important for LGBTQI+ people to feel safe to openly express their identity (if they wish) 
when addressing your organisation? 
• YES 
• NO 
• I am not sure 

 

3.2 GROUND RULES  

Creating a safe environment that facilitates the emergence of participants’ personal experience, which connects 
the information provided with real life situations, is a source of knowledge for the whole team and contributes to 
the development of empathy. Besides, respect, tolerance and good manners constitute the core of citizenship.  

In order for participants to engage in the reflection required for transformative learning, they need accurate 
information about the topics of discussion, sufficient time, and an environment of acceptance, empathy, and trust. 
As several studies show, the main feature of successful training on controversial issues2, is also the co-creation 
and compliance with positive and clear basic ground rules, which are a product of negotiation between the 
participants and are abided by jointly and throughout the training. Trainers have to create a safe environment in 
which trainees will dare to openly express their opinions and share their views, experiences and feelings freely. 
Appropriate ground rules safeguard individuals from disrespectful behaviours, while creating space for the 
development of interest and the exchange of views. Moreover, in this way, the safety of the trainees that may be 
LGBTQI+ is ensured. 

In this training, due to its limited duration, it was considered appropriate not to devote time to the co-creation of 
the ground rules, but to provide a list of rules to the trainees. Trainees should read the rules and, in the plenary, 
propose changes, add or remove rules before agreeing to the Coexistence Agreement, which will be followed 
throughout the training. The list with the proposed rules is available in Annex 1I. 

3.3 HATE CRIMES – HATE SPEECH – DISCRIMINATION AND OTHER RELEVANT 
TERMS  

Hate crimes are criminal offenses caused by prejudice against specific groups of people. Some communities are 
disproportionately targeted because of race, sexual orientation, gender, origin, language, social status or other 

                                                

2 Controversial issues are defined as: "Issues that arouse strong emotions / feelings and that divide public opinion in a society". 
Controversial issues are often described as disagreements or problems that are up-to-the-minute, evoke strong emotions, create 
conflicting views and solutions based on alternative beliefs or values and / or competing interests, and which, therefore, tend to be 
divisive for society. Such issues are common. Such issues are often very complex and could not be addressed simply by presenting 
some data (Teaching controversial issues, Council of Europe). 
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characteristics. The reasons behind hate crimes against LGBTQI+ people are negative views, gender stereotypes, 
intolerance and hatred towards their sexual orientation, gender identity and expression and sex characteristics.  

Any analysis of hate crimes must take into account the meaning of the acts and how that meaning affects social 
identities. Hate crimes cannot be understood unless one hears their meaning, while all forms of hate crimes convey 
a common message. What they express is that some people – whether they like it or not – are characterised as Χ 
and that their rights are less important because they are Χ. This message is both defamatory and dangerous for 
these people. 

Hate crimes against LGBTQI+ people are those crimes in whch victims are selected solely or mainly because of 
their actual or perceived sexual orientation, gender identity, gender expression or/and sex characteristics. Most 
hate crimes against LGBTQI+ people are usually committed by people (mostly young people) who believe that 
their actions are not wrong and who sometimes believe that society legitimises them to be engaged in such 
violence. 

 
3.3.1 Forms of hate crimes 
 

Hate crimes against LGBTQI+ people have various forms: 

• Threats 
• Bullying 
• Physical touch 
• Unwanted contact 
• Sexual violence 
• Incitement to hatred 
• Bullying, harassment, threats 
• Vandalism or damage of property 
• Theft 
• Offensive letters or messages 
• Verbal abuse (e.g. abusive nicknames) 
• Pursuit (e.g. continuous phone calls or messages) 
• Murder 
• Any other criminal offense in which the victim, the facilities or the target of the offense were selected 

because of their actual or perceived connection, affiliation, support or participation in a particular group. 

 
Verbal abuse is the most common form of hatred manifestation and usually takes place in public places. Young 
people are the most frequent victims of the attacks, compared to other age groups (including 
homophobic/transphobic/biphobic/interphobic bullying in school), gay men are mostly attacked in public places, 



 

18 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

while lesbians and bi women experience most sexual assaults or assaults in private places, compared to gay or bi 
men. The perpetrators are usually young men in groups.  

Attacks in places where LGBTQI+ people gather constitute a problem is some EU Member States. Vandalism and 
arson of NGO facilities and other LGBTQI+ gathering places have taken place, or the beneficiaries of these places 
have been the victims of serious intimidation or attacks. 

It is of the utmost importance to bear in mind that a hate crime targets the perceived identity of the victim and not 
their real one. Therefore, anyone could become a victim of hate crime, if they are perceived to belong to a certain 
social group. 

Furthermore, criminal acts or violent actions or behaviors are recorded against human rights defenders, i.e. those 
that promote and protect human rights and are targeted because of their identity3. Therefore, the victim may be 
someone who was chosen because of their support for this group or who was wrongly considered part of that 
group. 

It should also be noted that the victim may not be aware that they have been a vitctim of hate crime or may not 
understand the term. This does not contradict the fact that the incident may be a momentary hate crime. 

The two components of hate crimes are:  

i. The criminal act committed must be a criminal offense  

ii. The motive of the perpetrator must be prejudice. 

Without the two aforementioned components, an incident cannot be considered a hate crime. 

Criminal offense: The act committed must constitute an offense under common criminal law. 

Motivation of prejudice: the act is committed due to prejudice against a specific social group. It is not necessary 
for a hate crime to be caused by ‘extreme’ hatred towards the victim. Most hate crimes are motivated by more 
common feelings, such as hostility, resentment or jealousy towards the target group. In the case of LGBTQI+ 
victims, there must be a reasonable suspicion that the perpetrator's motive is sexual orientation, gender identity, 
gender expression or the victim's sex characteristics. The perpetrator’s motivation of prejudice is more accurately 
attributed when the biased views expressed immediately before, during or after the crime is committed are 
considered as evidence, in order for the acused person not to be able to assert their right of freedom of expression. 

                                                

3 Racist Violence Recording Network (2015). Annual report 2014. Available in Greek at http://rvrn.org/wp-
content/uploads/2015/05/Report_2014gr.pdf 

http://rvrn.org/wp-content/uploads/2015/05/Report_2014gr.pdf
http://rvrn.org/wp-content/uploads/2015/05/Report_2014gr.pdf
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Prejudice: Prejudice is a predetermined judgment, predestined idea or behavior towards individuals or groups. 
Prejudices are often negative and are typically based on stereotypes, rumors, assumptions, feelings and beliefs, 
rather than knowledge and facts. Prejudices affect both our actions and our interpretations of the actions of others.  

Prejudice motives can be broadly defined as biased negative views, stereotypes, intolerance, or hatred toward a 
particular group that has a common characteristic, such as race, origin, language, religion, nationality, sexual 
orientation, gender, or any other characteristic – people with disabilities may also be victims of hate crimes. 

Stereotypes: These are the standardised and simplified positive or negative perceptions and thoughts we often 
form about others. Thus, when we use a stereotype, we think that the person in front of us has certain 
characteristics, because we believe that they belong to a certain group and, in this way, we are lead to arbitrary 
generalisations and conclusions. If we communicate with this person based on a stereotype we have formed, we 
will be biased towards them and we will create barriers in the communication. Stereotypes can lead to prejudice 
against other groups and, ultimately, provoke attitudes and actions. It is important to understand how much our 
behaviour is affected when we act on stereotypes or prejudices, since this results in the undermining of our ability 
to be objective, fair, and to develop and maintain a relationship. 

For example, it is not a hate crime if after a car accident, one driver hits another one who happens to be gay, but 
it is a hate crime if someone hits a person in the subway while also addressing homophobic verbal abuse. 
Moreover, it is not a hate crime if a lesbian is hit by her partner during an argument, but it is a hate crime if a 
neighbor addresses her homophobic insults. 

‘Hate speech’ and ‘hate crimes’ are terms that are often confused and used interchangeably. While both stem from 
intolerance and prejudice against groups of individuals defined by a protected characteristic, the two terms do not 
raise the same concerns about the right to freedom of expression and therefore, it is important to use them carefully 
in order to showcase the differences.  

Hate speech against LGBTQI+ people includes abusive, offensive, or intimidating public expressions that spread, 
incite, promote, or justify hatred, hostility, discrimination, or violence against LGBTQI+ individuals. They are 
expressed, amongst others, in the context of public and political discourse, political debates on the rights of 
LGBTQI+ individuals or in ocunterrallies of public LGBTQI+ events, such as pride parades. The media usually 
broadcast homophobic statements by political and religious actors, which usually describe LGBTQI+ individuals 
as perverted, sick, immoral and criminals or as destabilisation elements of the society. Hate speech can create a 
biased, non-inclusive environment and lead to the debarment of rights and/or targeted aggression against 
members of such groups. Hate speech perpetrators often hide behind the claim that all they are doing is expressing 
their opinion or point of view. However, no human being has the right to behave in a way that is abusive towards 
others. The Universal Declaration of Human Rights protects our rights, including freedom of expression, as long 
as there is respect for the rights of others. Everyone has the right to be protected from discrimination and violence. 
The use of aggressive language or the expression of an aggressive opinion or belief is not illegal, except when it 
causes stress and anxiety, such as the threat of violence. Freedom of expression, therefore, does not include 
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rhetoric and expressions that incite violence, hatred or discrimination (Council of Europe, Committee of Ministers, 
Recommendation No. (97) 20). 

Racist violence: Racist violence is defined as criminal or violent acts or behaviours against individuals that are 
targeted because of their ethnic origin, color, religious origin, sexual orientation, gender identity, sex characteristics 
or disability. Criminal or violent acts or behaviours are also recorded against human rights defenders, i.e. those 
who promote and protect human rights and are targeted because of their status. 

Direct discrimination is taken to occur where one person is treated less favourably than another is, has been or 
would be treated in a comparable situation on the aforementioned grounds. An example would be the refusal of a 
police officer to file a complaint for a criminal act because the victim is trans. 

Indirect discrimination shall be taken to occur where an apparently neutral provision, criterion or practice would 
put persons of the aforementioned charactteristics at a particular disadvantage compared with other persons. 
Indirect discrimination is sometimes more difficult to detect than direct discrimination. An example would be the 
impossibility of granting parental leave to both parties of same-sex couples when politics and / or legislation do not 
recognise homosexual relationships. 

Discrimination by association: the less favourable treatment of a person due to their close relationship with a person 
or persons bearing one or more of the above characteristics. 

Discrimination based on perceived characteristics: the less favorable treatment of a person who is presumed to 
have one or more of the above characteristics. 

Multiple disscrimination: discrimination, exclusion or restriction based on more than one reason, such as disability, 
age or because they are member of a national or religious minority, in conjuction with their LGBTQI+ identity. 

Positive 'discrimination': These are the –mainly- institutional measures that aim to improve the quality of life of a 
social group, prevent inequalities or provide opportunities for easier access to specific goods and services. They 
do not aim to create new forms of discrimination, but to restore previous injustices, which have historically been 
suffered by some social groups due to gender, race, religion, disability, sexual orientation, etc. 

Intersectionality: Intersectionality has to do with the fact that each person carries multiple identities at the same 
time, and can be subject to multiple discrimination, for example, for their origin and religion, for their sexual 
orientation or all of them together. This can lead to increased levels of hate crime and additional barriers to 
accessing services. The concept of intersectionality is useful in taking initiatives against hate crimes as human 
rights violations and discrimination are important to be addressed in a broader context and as a whole. 

Harassment: any act or behaviour that is undesirable to the victim, which could be considered aggressive, 
offensive, humiliating or intimidating with the intent or effect of insulting the dignity of a person. It can include 
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spoken words, gestures or production, appearance and circulation of written words, images or other material. It is 
understood as discrimination when it is related to one or more of the above characteristics and has the purpose 
or effect of insulting the dignity of the person and creating a threatening, hostile, humiliating, degrading or 
aggressive environment. 

Victimisation: We define the violation of the rights of an individual. 

Secondary victimisation occurs when the victim is further victimised by the treatment of authorities, organisations, 
and individuals. Secondary victimisation can occur due to the repetition of the narration of an event, the use of 
inappropriate language, the comments about the personal responsibility of the victim that can be made by 
professionals / people with whom the victim comes into contact, the contact of the victim with the perpetrator and 
/ or inappropriate, non-victim-centered procedures. Fear of secondary victimisation and previous experience of 
secondary victimisation are considered to be some of the main reasons why people choose not to report hate 
crimes.  

In conclusion, hate crimes, in fact, affect people’s rights in three levels: at an individual, group and social level. At 
an individual level, hate crimes constitute discrimination towards specific people and violate their human dignity. 
At a group level – a term used to define people that are prone to similar acts – hate crimes have the potential to 
resonate amongst people with the same views/prejudices as the perpetrator and, as a result, to provoke similar 
acts and/or discrimination by spreading fear and intimidation. In this way, hate crimes endanger the fundamental 
rights of individuals and generalise the danger for members of a group to experience hate crimes. At a social level, 
hate crimes reinforce discrimination and oppose to the ideas of human dignity, individual autonomy and a pluralistic 
society. 

The Internet as a means of publicising statements of hate is an area of particular concern. It is used to incite hatred 
and the perpetrators are difficult to identify and bring to justice. Online hate speech constitutes a way of expressing 
confilcts between different groups within and between societies. It also constitutes a living example of how 
transformational technologies, such as the Internet, include opportunities and challenges, and require a complex 
balance of fundamental rights and values, including those of freedom of expression and the defense of human 
dignity. Online hate speech against LGBTQI+ people or groups is any online communication or expression, that 
supports, promotes or incites hatred, discrimination or violence against any individual or group because of their 
sexual orientation or/and gender identity/gender expression/sex characteristics. 

Online hate speech can take place: 
• publicly, for example in posts and comments in public social media, websites and fora 
• privately, for example in social media, messaging apps, apps for meeting people and emails. 

 
Examples of online hate speech: 

• Threats to individuals or groups 
• Hostile speech 
• Onlibe abuse and cyberbullying 
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• Words, images and videos that incite or glorify violence against a group 
• Urging and encouraging others to be offensive or violent 
• Trying to persuade other people to make threats 
• Extremely offensive posts or comments 
• False comments aimed at damaging a person's reputation 
• Trolling (posting aggressive, annoying or inflammatory comments on the internet in an attempt to hurt 

a person and elicit a response) 
• False accusations 
• Borrowing another person’s identity 
• Creating a profile with another person’s name 
• Electronic sabotage 
• Disclosure of someone’s LGBTQI+ identity without their consent (outing) 
• Doxxing: posting someone’s personal information (including sexually explicit videos and photos - 

sometimes referred to as "revenge porn") 
• Cyber - stalking: persistent pursuit or surveillance, such as in particular by seeking constant contact 

via telecommunication or electronic means 
• Blackmail 
• Any other online communication that could cause hatred towards a particular group or individual. 

Privacy and the disclosure of the LGBTQI+ identity 

LGBTQI+ people have the right to decide who knows and who does not know their sexual orientation, sex 
characteristics and gender identity and if, when and how they will choose to reveal it. The outng of a person without 
their consent (also online), constitutes a form of violence against LGBTQI+ people, as it violates their private life 
and can put them in eminent danger of violence and/or discrimination. LGBTQI+ people are not legally protected 
from outing, except in the case that the disclosure of a person’s gender identity, secual orientation or sex 
characteristics without their consent, takes place with the aim of harassement, intimidation or threat. For example, 
if a person publishes the identity of an LGBTQI+ person online, with the aim to threat or incite to violence or as a 
part of a continuous harassment. 

Connection of online hate speech with real life  

In modern times, internet life is very much involved with our real life. Sometimes online hate speech is part of a 
wider range of harassment and abuse that occurs in other areas of a person's life, such as a neighbor who attacks 
a person in their home and online. An LGBTQI+ person may also face real violence and abuse by meeting someone 
they have met online, for example through dating apps. In this case, the person may feel more reluctant to report 
it and seek help because they fear that it will become known that they meet people for sex.  
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3.3.2 Remarks for hate crimes 
 

Hate crime is a problem that must be acknowledged by policymakers across the EU. Hate crime destroys the 
victims’ lives and instills fear in entire communities. It undermines the EU's core values on the respect of human 
dignity and human rights. These values reject models of authoritarian or totalitarian regimes or any other system 
based on ideologies of exclusion and discrimination. 

− According to a Report of the UN General Assembly, the physical and psychological attacks against 
LGBTQI+ people: "(…) constitute a form of gender-based violence, driven by the desire to punish those 
who are considered to be violating gender norms" (United Nations General Assembly, 17 Nov. 2011, p. 
8). People who are perceived LGBTQI+ can be victims not only of " spontaneous attacks " on the street, 
but also organised ones, for example by neo-Nazis, extremist nationalists, fundamentalists and armed 
civilians. Furthermore: "Young LGBTQI+ people and those of all ages who appear to be violating social 
norms are at risk of domestic and community violence. Lesbians and transgender women are at particular 
risk due gender inequality and power relations within the family and wider society". 

− In the Report of the UN General Assembly the following statement was also made regarding the recording 
of incidents of homophobic/transphobic violence: "The quantification of homophobic and transphobic 
violence is complicated by the fact that few countries have systems for monitoring, recording and reporting 
these incidents. Even when relevant systems are applicable, incidents may remain unreported or wrongly 
reported, because victims do not trust the police, fear retaliation or threats to privacy, are reluctant to 
identify themselves as LGBTQI+ or because those responsible for recording them fail to identify the 
perpetrators' motives". 

− Oppression and discrimination based on gender identity and sexual orientation, as well as race, ethnicity, 
class, immigration status, religion, mental health status, ability and age constitute a system of interrelated 
oppressions that are embedded in the dominant culture and social institutions in ways so pervasive that 
they are often invisible and affect everyone. When people are victimised as individuals or as a group, for 
one or more elements of their identity, human rights are generally degraded and a feeling that the world 
out there is a very dangerous place is created. 

− Another key characteristic of hate crimes is that they can escalate, if left unaddressed. Unaddressed hate 
speech can lead to criminal offences and/or acts of violence. The consequences can be escalated from 
the individual to their family, the members of the local community and the society. It is, therefore, important 
that schools, communities, governments and the police intervene in the right way to prevent the escalation 
of discriminatory behaviour. 

− The existence of multiple sub-identities in an individual explains the great diversity within the LGBTQI+ 
community and within each subgroup and highlights the complexity between privilege and oppression. 
Intersectionality focuses on the crossroad of multiple systems of oppression and privilege. These do not 
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operate independently of each other, nor can they be considered simply as add-ons or hierarchical. 
Instead, the threads of discrimination and privilege intertwine to create a unique system in which individual 
identities are shaped by one another. For example, the different identities of an African, cis lesbian woman, 
without any disability interact and affect one another. Her total identity cannot be understood as the simple 
sum of the different identities of African, cisgender, lesbian and woman. She may experience homophobia 
in the wider African community and racism in the LGBTQI+ community, while unknowingly she is part of 
both these communities with the privileges of non-trans people without any disability. Another example, is 
a hate crime victim who is not only gay, but may be a Muslim and a refugee. That is, a person is targeted 
because, they are or ar perceived to be gay, but at the same time there are other vulnerabilities that may 
contribute to their victimisation. Thus, according to the above example, a person who is gay, Muslim and 
refugee is more likely to be targeted, compared to another one who is heterosexual, Muslim, economically 
and socially integrated and does not frequent in high-risk environments (squares in the city center where 
immigrants gather and are targeted by other groups). Therefore, the identity of the person who is offended 
by the hate crime happens not to be cut off from others that coexist and which cumulatively lead to the 
manifestation of criminal behaviours and increase the likelihood of their commission. Oppression of 
women, LGBTQI+ individuals, racial minorities or other marginalised populations are not separate issues. 
The concept of intersectionality explains that social categories such as race, class, gender, and sexuality 
overlap and interact in shaping society and individual life. 

− Refugees seeking asylum to escape persecution in third countries because of their sexual orientation, 
gender identity, gender expression or sex characteristics, face extreme difficulties because they may 
struggle openly disclosing personal, sexual or sensitive information to the public authorities. The 
responsible professionals and the interviewing methods do not often recognise this difficulty, and as a 
result these people are not believed to be credible or, even worse, their application is simply rejected 
because it is considered that they could live in their country of origin "discreetly", even if homosexuality is 
considered a crime in the countries from which they fled. LGBTQI+ asylum seekers in detention centers 
for migrants do not have sufficient information and many of them face social isolation and abuse. 

− The profile of perpetrators remains largely unclear, making it difficult for justice systems to prevent 
homophobic hate crimes. What is known is that perpetrators are unknown to the victim in the majority of 
homophobic/transphobic hate crimes. A small percentage are committed by someone known to the 
victim. 

− Hate Crimes against the LGBT Community in the Commonwealth: A Situational Analysis 
https://www.humandignitytrust.org/wp-content/uploads/resources/2020-Hate-Crimes-against-the-LGBT-
Community-in-the-Commonwealth_A-Situational-Analysis.pdf  

− Regarding the perpetrator’s motives, the literature refers to four different motives:  
o Hate crimes that seek to move: Imposing pain on others offers some groups of people sadistic 

movement, e.g. teens may have fun ruining other people’s properties or those they perceive to 
be different.  

https://www.humandignitytrust.org/wp-content/uploads/resources/2020-Hate-Crimes-against-the-LGBT-Community-in-the-Commonwealth_A-Situational-Analysis.pdf
https://www.humandignitytrust.org/wp-content/uploads/resources/2020-Hate-Crimes-against-the-LGBT-Community-in-the-Commonwealth_A-Situational-Analysis.pdf
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o Reactive (defensive) hate crimes: The perpetrators believe that through their behaviour they 
protect the community and/or the wider society from the "others", who are a danger to the 
cohesion and the regularity of everyday life and the "purity" of e.g. the nation.  

o Hate crimes with a mission: The perpetrator believes that they will cast the ‘evil’ out of the world, 
as, for example, happens with groups like the skinheads or the Golden Dawn.  

o Hate crimes as a form of retaliation: They are a response in the context of an informal social 
response to a crime that either occurred or was considered to have occurred and usually 
contribute to a perpetual cycle of hate crime reproduction. 

− What people who commit hate crimes have in common is a high level of aggression and antisocial 
behaviour. Although they are not psychotic in most cases, they are constantly very upset, very annoyed 
and are members of our society, who pose a huge risk of future violence. The childhood records of these 
offenders show high levels of abuse by parents or caregivers and use of violence to resolve family 
problems. 

− It is not necessary to prove that the perpetrator hates the chosen group. It is sufficient to prove that the 
victim was selected because of their specific characteristics (choice of motive). The perpetrator of the 
hate crime may also be a member of the same group. 

− Those who commit hate crimes are punished for what their actions express, not for what they think. The 
offenders’ thoughts, feelings or emotions are irrelevant, until they become actions. For example, if A hits 
B and at the same time shouts, "I hate you", this is an attack. But if A says, "I hate you because you are a 
sissy," then it constitutes a hate crime. In the second case, A will not be punished more severely for what 
they believe but because they expressed it loudly and brazenly, i.e. not because of their subjective motive.  

− Hate crimes reflect the embedded tendencies and predispositions of social structures. For this reason, it 
would be misleading to present hate crime offenders as belonging to "extremist" groups that exist only on 
the margins of the society. Instead, it needs to be pointed out that these are crimes that feed on common 
prejudices that have penetrated the social fabric and have gradually been considered components of 
common sense and "normality". The "normality" of many offenders is impressive, and also extremely 
worrying. 

− The problem of young people as perpetrators is confirmed by the findings on homophobic/transphobic 
bullying in schools. The majority of educators seems to disregard the severity of homophobic/transphobic 
bullying and, therefore, the attitude and stances behind this behaviour are not addressed. The message 
transmitted to young people is that these behaviours can be generalised outside school and go 
unpunished. 

− Non-reporting is a feature of crimes against homosexuals and trans people. Under these social conditions, 
staying in "obscurity" even when one has experienced a form of hate crime becomes a survival strategy, 
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due to the risk of secondary victimisation. This is partially the reason of the low number of reports for hate 
crimes on the basis of sexual orientation, gender identity, gender expression or sex characteristics in the 
EU, compared to reports of discrimination on the basis of other grounds. LGBTQI+ people do not report 
serious hate crimes to the police, resulting to the limited available data hiding the problem of hate crimes 
and allowing the perpetrators to go unpunished. The reasons for not reporting to the Authorities are: the 
widespread feeling that "nothing will happen", the perception that such crimes happen all the time, the fear 
of revealing the LGBTQI+ identity, the lack of trust in criminal justice, and in cases of refugees, the lack of 
legal documents. 

− The lack of reporting is also attributed to the reluctance of most LGBTQI+ victims to reveal their identities, 
as authorities in most Member States usually display sexist, homophobic, transphobic, interphobic and 
biphobic behaviors, do not show understanding of their situation and/or are not educated to identify and 
handle such incidents, supporting the victim. People are still worried that they will face aggressive 
behaviour by the police, after having to come out in order to report an incident of violence. 

− Most Member States do not have the necessary means for reporting such incidents to the police, such as 
complaint forms for the victim or reporting mechanisms for third parties. Lack of reporting is a serious 
problem, because it leads to official statistics not depicting the actual size of the problem. The continuous 
existence of gaps in data collection also leads to the risk that the rights of hate crime victims are not fully 
respected and EU Member States not complying with their obligations to victims. Non-Governmental 
Organisations and research centers play an active role in recording the relevant crimes, publishing data 
that they collect through their own means and/or in collaboration with other organisations and bodies. 

− In conclusion, in order for hate crimes to be visible and for the victims’ rights to be recognised action in 
three levels is required: legislation, policy and practice. At the legislative level, this means a clear 
recognition of hate crimes, the prejudices that motivate them and the consequences for victims, both in 
national and European law. At the policy level, this means implementing policies that will lead to the 
collection of reliable data on hate crimes that will record, at least, the number of incidents reported by the 
public and is recorded by the authorities, the number of incidents in which offenders have been convicted, 
reasons why these offenses have been shown to discriminate and the punishment of the offenders. On a 
practical level, this means the development of mechanisms for the encouragement of victims and 
witnesses to report incidents of hate crimes, as well as mechanisms showing that the authorities are 
handling them with the needed severity and sobriety. With regards to the criminal treatment of hate crimes 
it should be noted that the toughening of the criminal response, without the parallel implementation of 
other anti-crime policy measures, does not solve the problem, because violent acts are not only related to 
their criminal treatment but also to the conditions of their occurrence. In particular, it is argued that criminal 
repression creates fear in the "average" citizen and not in the "determined" perpetrators, whose behaviour 
could be addressed by social measures, by strengthening the institutions, and with better and more 
substantial education. On the other hand, one cannot ignore the "message" that the law sends not only to 
the perpetrator but also to the wider society, in the context of the functions of punishment, that such 
behaviours are not tolerated, to the extent that laws express social values, they declare state recognition 
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of equality and non-discrimination and contribute to raising public awareness on the issue and the 
transformation of social stances. 

 
− Regarding the scientific community, the systematic and in-depth research approach of the phenomenon 

is necessary, mainly through victimisation surveys, in order to better understand the quantitative 
dimension and the qualitative characteristics of hate crimes. 

− However, in addition to what the law requires in order to address discrimination, intolerance and hate 
speech, special care needs to be taken in areas other than criminal law. This care primarily concerns one 
of the core institutions for socialisation; education. However, policies should not be applied solely top-
down. The partnership and cooperation of the state with the local bodies, local communities and civil 
society is necessary for their effectiveness, aiming to the dissemination of the results and their long-term 
impact in society. 

− In general, the continuous promotion of democratic values by both institutions and civil society opposes 
irrational patterns, prejudices, stereotypes and social ideologies. A set of institutions, such as those of 
education, family and public and private organisations/bodies, at a local, regional and national level can 
act as a bulwark against both racist speech, as well as violent practices. In this context, the role of the 
school community in collaboration with educators and parents, the contribution of the academic 
community and the parallel and substantial strengthening of mechanisms, such as the Observatory for 
the Prevention of School Violence and Bullying, are crucial for the future formation of social stances. 

− An important feminist sociological theory, the standpoint theory, explains that who we are in society (man, 
woman, gay, queer, Roma, white, rich, worker, etc.) shapes our social experiences and how other people 
treat us and this, in turn, shapes the way we see the world. This explains why in the United States most 
white people believe that the police is safe, useful, and trustworthy, while most black people see the police 
as corrupt, suspicious, and dangerous. White and black people’s opinions for the police are different 
because their communities have been treated differently by the police. Standpoint theory also explains 
why many men find it difficult to understand or even believe women’s experiences in relation to their 
gender: If you do not face daily attacks, if you do not have to constantly look out for the risk of gender-
based violence, if you have not faced this scary and dangerous reality from a young child, it might be 
difficult to believe that this is the reality for other people. This is another reason why it is so important to 
record hate crimes against LGBTQI+ people. 

DISCRIMINATION AGAINST LGBTQI+ PARENTS AND THEIR CHILDREN 

Various social groups are discriminated against but at the same time there are legally protected rights that 
may be violated by the bad exercise of executive power, the exercise of public administration, etc. However, 
in the case of LGBTQI+ parents, there are no legally recognised rights and discrimination against them extends 
to the full range of their own individual rights, as well as those of their children.  



 

28 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

An attempt to make public administration inclusive would clash with discrimination that is a consequence of 
the legal gaps. For example, the clerk at the registry office would not be able to enroll a child under the name 
of two women that have signed a cohabitation agreement, even if they acknowledged that the couple and their 
child are discriminated against, compared to a heterosexual couple in the exact same condition. 

The state's refusal to change the legislation that creates this discrimination is largely based on the argument 
that "society is not ready." The non-acceptance of LGBTQI+ identities by a part of the society is directly 
connected with a solid edifice of established stereotypes and prejudices based on myths. It is therefore 
important to record and deconstruct these myths in order to break this vicious circle. 

COMMON MYTHS ABOUT LGBTQI+ PARENTS AND THEIR FAMILIES 

MYTH#1: There are no LGBTQI + parents:  
There were and there are families with LGBTQI+ parents in Greece, either in the context of single parent 
schemes or in families with two same-sex parents or in other family schemes. 

MYTH #2 : LGBTQI+ people can not become good parents:  
According to scientific research conducted in the past decades it is not proven that the LGBTQI+ identity can 
negatively affect the ability for parenthood (Indicatively: Anderssen, Amlie, & Ytteroy, 2002; Brewaeys & van 
Hall, 1997; Parks, 1998; Patterson, 2000; Patterson & Chan, 1996; Perrin, 2002; Stacey & Biblarz, 2001; 
Tasker, 1999; Victor & Fish, 1995). On the contrary, according to the research results, LGBTQI+ people are 
equally capable to heterosexual parents to offer their children a safe and supportive environment (Indicatively: 
Barret & Robinson, 1990; Bigner & Bozett, 1990; Bigner & Jacobsen, 1989a, 1989b; Bos et al., 2003, 2004; 
Patterson, 1997; Patterson & Chan, 1996; Tasker & Golombok, 1997; Victor & Fish, 1995; Weston, 1991). 

MYTH #3: Children of LGBTQI+ parents are more likely to have problems in their psycho-emotional 
development, behavioral problems or school adjustment problems:  
According to studies on the development of different personality aspects of children that grow up with 
LGBTQI+ parents, the aforementioned concerns have not been proven. (Indicatively: Patterson, 1997, 2000; 
Parks, 1998; Perrin, 1998, 2002; Stacey & Biblarz, 2001; Tasker, 1999). More specifically, no research has 
shown that children of LGBTQI+ parents lag in any way, compared to children of heterosexual parents.  

THE CURRENT SITUATION IN GREECE 
Same-sex parenting is not recognised in Greece. Practically, this means that, although a child might be living 
and grow up with their two parents, institutionally, according to the state, the child has only one parent: the 
biological parent. In essence, the second parent (usually the non-biological parent) has no legally protected 
right towards their child or their children. This has many important implications. Indicatively, the parent cannot 
provide health insurance to their child(ren); if the parent recognised by law dies, the child(ren) may end up 
with distant relatives or even an institution; if the child(ren) needs medical attention in a hospital, the ‘second’ 
parent has no right to make any important decisions for them.  
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WHAT CAN BE DONE? 
What LGBTQI+ parents claim in order to deal with the above condition is, amongst others, the possibility of a 
common parenthood recognition for same-sex couples, i.e. the possibility for the partner to be able to adopt 
the child or the children of the biological parent. As long as institutional gaps exist, public officials have de 
facto limited scope of action to protect LGBTQI+ parents and their children from discrimination; nonetheless, 
a good practice they could adopt is the use of inclusive language, so that LGBTQI+ parents do not, at least, 
suffer further abuse. At the same time, some scope of action may be provided under the International 
Convention on the Rights of the Child, which states:  
Art. 3: ‘In all actions concerning children, whether undertaken by public or private social welfare institutions, 
courts of law, administrative authorities or legislative bodies, the best interests of the child shall be a primary 
consideration’.   
Art. 8: ‘States Parties undertake to respect the right of the child to preserve his or her identity, including 
nationality, name and family relations as recognized by law without unlawful interference’.  
Furthermore, the more sensitised and informed the public officials are, the more prepared they will be to 
implement the best way possible what the law provides when, at some point, some levels of legal recognition 
of LGBTQI+ parents and their families are achieved. 

WHO STANDS IN FRONT OF ME [ΠΟΙΟΝ ΕΧΩ ΑΠΕΝΑΝΤΙ ΜΟΥ]  
A manual titled ‘Who stands in front of me: A manual on diversity for civil servants aiming at combating 
discrimination’ [«Ποιον έχω απέναντί μου: Οδηγός διαφορετικότητας για δημίσιους υπαλλήλους με σκοπό την 
καταπολέμηση των διακρίσεων»] was developed by the Greek Ombudsman – Independent Authority, with the 
aim to train, as well as to protect many groups-targets of people who face everyday problem with public 
authorities. 

The Ombudsman is the appointed body for the promotion of equal treatment, for the cases that it is violated 
by public services, by the Art. 19 par. 1 of the L. 3304/2005. Furthermore, Art. 20, par. 2 of the same Law 
extends the Ombudsman’s responsibilty in matters of discriminative treatment against civil servants, acting 
‘as the body promoting the principle of equal treatment, regardless of racial or ethnic origin, religious or other 
beliefs, age, disability or sexual orientation’. The Ombudsman also underlines that ‘apart from a social fact, 
sexual orientation also constitutes an element of the individual's personality and is independently protected 
also by the national and international legal framework that binds the country, as well as by the constitutional 
legal order, in the context of the right of a person to freely develop their personality (Art. 5 par.1 of the 
Constitution) and the respect of the value of the human being (Art. 2 Constitution)’. 

CHILDREN OF LGBTQI+ PARENTS AND THE SCHOOL ENVIRONMENT  
Many educators are willing to listen to parents and are very good at finding creative ways to support all kinds 
of family schemes. Moreover, all children will benefit from approaches that combat discrimination, homophobia 
and transphobia. In the following link you may find material concerning LGBTQI+ parents and their children, in 
relation to school, as well as Rainbow Families’ publishing activity, which was developed in an effort to have 
material to be used within the school:  
http://www.rainbowfamiliesgreece.com/publishing.html?fbclid=IwAR2iEOg_uV3htS2Zyy3oP4kdHxmQ4BkW
9n51poRhkAnbSvQA1I9jc8bnBv0 

http://www.rainbowfamiliesgreece.com/publishing.html?fbclid=IwAR2iEOg_uV3htS2Zyy3oP4kdHxmQ4BkW9n51poRhkAnbSvQA1I9jc8bnBv0
http://www.rainbowfamiliesgreece.com/publishing.html?fbclid=IwAR2iEOg_uV3htS2Zyy3oP4kdHxmQ4BkW9n51poRhkAnbSvQA1I9jc8bnBv0
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3.4 MODULE 1:  LET’S GET TO KNOW EACH OTHER! (30 MINUTES) 

Summary: Through Module 1, participants will have the opportunity to get to know each other and the trainer, 
express their expectations from the seminar and agree on some ground rules, in order to create a safe environment 
to discuss sensitive social issues. Furthermore, they will learn about the project FAROS and they will get some 
basic information on hate crimes.  

Learning objectives 
Upon the completion of this module, trainees will be able to: 

• Understand their training needs; 
• Explain the purpose of the training; 
• Understand what hate crimes and relevant concepts are; 
• Understand the importance of acquiring knowledge and constant reflection as supplies for their 

profession; 
• Agree on common ground rules that will be followed during the training. 

Unit structure: 
The total duration of this module will be half an hour. Try to manage your time wisely, in order to achieve the 
learning objectives. If you can, add time to the activity D, in which you will introduce key terms related to hate 
crimes. 
 

https://www.icj.org/yogyakarta-principles/
https://www.nswp.org/sites/default/files/Keeping%20Safe%20-%20Safety%20advice%20for%20sex%20workers%20in%20the%20UK.pdf
https://www.nswp.org/sites/default/files/Keeping%20Safe%20-%20Safety%20advice%20for%20sex%20workers%20in%20the%20UK.pdf
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Duration  Activtiy  Educational material 

5΄ «Welcoming – Time to get to know each other!»  

5΄ «Expectations»  Share of writing table  

5΄ «Ground rules »  
Share screen 
(Annex 1Ι) 

15΄ 
«Presentation of the project FAROS – What are hate 
crimes?» 

Share screen 
(Annex 1II) 

 
 
3.4.1 Module 1: Α. Welcoming – Time to get to know each other! 

 
Teaching method: participatory activity 

Summary: Participants get to know each other   

Target group: all professional groups 

Group size: 10-20 people 

Duration: 5 minutes 

Learning objectives: 

• Mutual acquaintance of participants 

• Exchange of personal and professional information between the participants 
 

Description: 

1. Welcome the participants to the training. 

2. Introduce yourself and share your professional status with the participants. 

3. Ask the participants to share their name, their occupation and something important about themselves; 
this could be something relevant to their personal and professional life or something that makes them 
‘different’. It should be pointed out that this should be shared in one sentense. 
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3.4.2 Module 1: Β. Expectations 
Teaching method: reflective activity with writing 

Summary: participants express their expectations from the seminar 

Target group: all professional groups 

Group size: 10-20 people 

Duration: 5 minutes 

Learning objectives: participants to reflect and express their expectations from the seminar 

Preparation: The trainer shares in their screen a board from ideaboardz or a relevant online tool. 

Description: 

1. Share the board on your screen. 

2. Ask the participants to write in the online post-its their expectations – the process is anonymous and the 
suggested tool allows users to show that they agree with what is stated in another post-it. Once the 
process is completed, extract the data and save the image, so that it is available at the end of the training. 
In this way, participants can actively participate in a more ‘qualitative’ (self) evaluation of the training.  

3.4.3 Module 1: C. Ground rules  
Teaching method: reflective activity 

Summary: participants agree on the ground rules 

Target group: all professional groups 

Group size: 10-20 people 

Duration: 5 minutes 

Learning objectives: Formulation of a code of conduct that will be mutually agreed upon by the participants so that 
they feel comfortable and can trust the rest of the group members.  

https://ideaboardz.com/
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Description: 

• Explain to the participants that according to the guidelines of the Council of Europe, the ability to 
understand and engage in dialogue with other people, whose views differ from yours is crucial for the 
democratic citizenship and constitutes a necessary condition for the protection and strengthening of 
democratic societies, but also for the creation of a culture that respects human rights.  

• In order to achieve this goal, it is considered necessary, in the begining of each seminar, for the group to 
have commonly agreed on some ground rules. For this reason, the present activity focuses on defining 
and commonly accepting a code of conduct in order to create a safe environment for learning and 
reflection. At this point, you need to point out to the participants how important it is for them to show 
respect, tolerance and good manners, when discussing sensitive issues. 

• Tell them that you will present them with a list of rules that you have prepared and share the list provided 
in Annex 1I in your screen.  

• Ask them to carefully read the Proposed Ground Rules. If they disagree with any of them, they are more 
than welcome to share it with the group. The same applies if they want to add a rule that they consider 
important and believe it needs to be added to the list. 

• After potential dissagrements are discussed and the list is finalised, explain that all members of the group 
should follow these rules throughout the seminar. 

• Send the finalised list to the participants. 

If during the training any of the participants deviates, refer them, in a polite way, to the rule(s) they have violated 
and remind to all members of the group that they have agreed to abide by these rules. 

 
3.4.4 Module 1: D. Presentation of the project FAROS – What are hate crimes? 
 

Teaching method: cognitive, reflective activity  

Summary: participants get to know the objectives of the European project FAROS and are introduced to the term 
‘hate crimes’ and some other relevant terms 

Target group: all professional groups 
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Group size: 10-20 people 

Duration: 15 minutes 

Learning objectives: 

• Participants to understand the scope of the training; 

• Understand what hate crimes, as well as other relevant concepts are. 
 
Preparation: The trainer shares in their screen the power point with the content of Annex 1ΙΙ. 

Description: 

1. Share the power point with the content of Annex 1ΙΙ on your screen and briefly present the project FAROS and 
its objectives. For more details, consult the Theoretical Background of Module 1. 

2. Then show the definitions provided in the Theoretical Background of the present module. Using the detailed 
definitions, you can further analyse the terms that are related to hate crimes and answer to potential questions. 

Note: It is not necessary to provide all the information at once. Throughout the training you will be given many 
opportunities to add information and further clarify the terms, following the needs of the participants. 

3.5 ANNEXES OF MODULE 1 

3.5.1 Annex 1I 
 

Agreeing on a set of rules regarding people’s interactions, contributes to the creation of a safe and comfortable 
learning environment. 

Proposed Ground Rules: 

• We turn off the sound from our mobile phones. 
• We listen carefully and do not interrupt. 
• We actively participate in the activities. 
• We share experiences and opinions. 
• We consider all questions important. 
• We are open to new ideas and suggestions. 
• We respect other people’s views. 
• We do not criticise other people’s opinions. If we disagree, we simply say our opinion when it is our turn. 
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• Before expressing opinions or feelings, we make sure that we choose words and phrases that do not hurt 
any individual or group. 

• Personal information and opinions expressed in the group are confidential and remain within the group. 
• We make honest comments. 
• We maintain a positive attitude and mood, contributing to a pleasant atmosphere. 
• We are aware of the time we occupy with our interventions and we consciously leave time for all group 

members to participate. 
• We do not make assumptions about the experiences and identities of others. 
• We accept the diversity of human existence. 
• We accept and embrace all our emotions. It is natural to feel somewhat uncomfortable or embarrassed 

when discussing sensitive issues, such as sexuality. 

 
3.5.2 Annex 1IΙ  

Presentation of the project FAROS 

Despite European and national directives seeking to promote equality and the right of all people to participate in 
social activities and have access to social services, discrimination and stereotypes against the LGBTQI+ 
community remain a major problem for most European societies. At the same time, the current protection 
framework does not prevent and combat hate speech and racism against LGBTQI+ individuals. Consequently, 
racist crimes against LGBTQI+ people in Greece are not adequately reported, while civil servants do not know 
how to deal with LGBTQI+ issues, nor have they received relevant training. 

The project FAROS is a European initiative aimed at strengthening protection, monitoring and prevention 
mechanisms and combating hate crimes and homophobic, biphobic, interphobic and transphobic discrimination 
and violence.  

These goals will be achieved through:   
i. the development of skills of civil servants, so that they can better understand and respond to the needs of 

the LGBTQI+ community, and 
ii. the creation of a network of bodies and other stakeholders that will act as a safety net for LGBTQI+ people. 
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4. Module 2: So close, yet so far away…  

Theoretical Background  

4.1  HETERONORMATIVITY  

Social norms, the unwritten laws as they are often referred to, exist almost everywhere, from the way we eat, to 
how we react to different situations, how we behave and what we do, while we rarely realise that we harmonise 
our behaviour to them.  

They rule us in the sense that they ‘tell us’ what to do, what to feel and what to think. We often adopt them without 
a second thought because they give prestige, a socially acceptable social identity but also an internal cohesion - 
it is convenient for them to exist and show us the direction, which, otherwise, we would need to find ourselves, 
which is much more difficult and demanding, but eventually necessary in many cases. This insecurity explains the 
fact that some people stick to norms. This helps them ease any internal conflicts and confirm that their identity is 
more valuable than others and it is more likely for them to be lead to punish other identities because they do not 
conform, projecting / attributing to them all kinds of indecent, shameful behaviours and characteristics. Many 
current ethnic, racial and religious tensions can also be attributed to this process. 

Norms are social constructions that are repeated and produced in innumerable different places. They are 
reinforced through stories, popular sayings, fairytales, textbooks, songs, movies, media, etc. They cannot be 
created by an individual or even by a state. Taking into consideration the French philosopher Michel Foucault 
(1978), these rules are incorporated by the state and the laws, rather than created by them. Their implementation 
by the laws makes them seem more stable and non-negotiable than they really are. 

Another important aspect of norms is that no one can control them. They are perpetuated in everyday life, in civil 
society organisations, government agencies, trade unions, churches, schools, universities and many other places. 
We all participate, more or less, in creating and maintaining them, repeating them and obeying them. After we 
admit that, it is also important to recognise that norms can change; they are not fixed. After all, many of them are 
contradictory and cancel one another. When they start to negatively affect and marginalise people and groups, we 
have to ask ourselves and think about how we can fight and change them.  

So it seems that, at this stage, it is necessary to challenge the norms related to gender and sexuality, as they 
create inequalities and exclusions for women and LGBTQI+ people and to consider whether our view is objective. 
Firstly, by adopting a critical, exploratory approach to better understand people's situation and experiences, as 
well as interactions related to career opportunities and choices and employment conditions, access to healthcare 
services and other aspects of organised social life.  

Although we focus on hate crimes, our work could be more effective if we approached the issue with a broader 
vision by challenging dysfunctional heteronormative perceptions. Understanding the concept of Heteronormativity, 
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introduced by queer theory in the early 1990s, proves useful in this regard. According to heteronormativity, 
heterosexuality is the "normal" sexual orientation and all other orientations deviate from this rule. Therefore, all 
attitudes, values and cultural aspects related to heterosexuality and those that enhance heterosexuality are 
normalised. In addition, heteronormativity recognises the existence of only two genders, male and female, with 
specific characteristics and defined roles within the family, school and society and forces us to choose either one 
or the other. Heteronormativity, thus, perpetuates the view that there are only two genders/sexes, marginalising 
people who exist outside of them, but also those who reject traditional, patriarchal roles and gender expectations. 
This becomes apparent with the attempts of ‘normalisation’ of intersex people – a wide phenomenon - through 
corrective surgeries when they are newborns. The system protects its norms at all costs. Many doctors, taking 
advantage of the parents' rush to assign a sex to their child (preferably a boy) before returning home from the 
maternity hospital, suggest and perform corrective interventions on the sex of intersex children, which is often 
disastrous for the future lives of those who have experienced it, without being in a position to provide consent. 

A heteronormative stance also places people who are heterosexual (straight) in a privileged group. The members 
of this group are men or women (depending on the sex assigned to them at birth), display psychosocial 
characteristics according to their anatomical characteristics and have different functions in social life, based on 
their gender. These people often enjoy greater prestige and privileges that homosexuals, bisexuals, trans, intersex, 
etc. people are deprived of. These privileges, in many cases, are expressed and enforced indirectly. 

According to heteronormativity, the most desirable course of life for each individual is usually that which includes 
finding a partner of the "opposite" sex in early adulthood, marriage, having children and taking on traditional gender 
roles throughout life. However, it is completely arbitrary to assume that all people want to get married and have 
children one day, or to ask a girl if she has a boyfriend, without knowing if she is actually attracted to men. This 
attitude further presupposes that all LGBTQI+ people want to follow the traditions and institutions of the straight 
population. Many LGBTQI+ people may wish to follow this path, but many others may not want to, just like some 
cis straight people4. 

Gender dualism, in particular, seems to have been clearly discriminatory, favouring men, from a very early stage 
of human societies, convincing even women that they were inferior. Most people consider masculinity superior to 
femininity, resulting to men who display "feminine" characteristics or functions to be treated with despise and 
contempt, since they renounced their strong position and are automatically identified as passive, unethical and 
barriers to progress. According to the same view, lesbians are often considered unworthy and a threat to the 
dominant system, as they are not dependent on men and suffer from double discrimination, both as women and 
as homosexuals. These examples give an idea of the connection between heteronormativity and sexism, 
homophobia, biphobia, transphobia and interphobia and show how social norms and values impose a sexist ethic, 

                                                

4 Any person can have heretonormative views, including cis-straight people. Moreover, many cis-straight people embrace diversity 
of sexuality and gender identities. 
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contribute to social exclusion and discrimination, affecting people’s stances and behaviours, annihilating the right 
to self-determination.  

Heterosexual people also suffer from the negative effects of heteronormativity. They also struggle to meet the 
demands of heteronormativity, often sacrificing their particularities and talents and taking on the roles imposed, in 
the context of intimate relationships. Their choices are severely limited in terms of study, work, household chores 
and many other aspects of life. This can lead to friction and conflicts in the division of tasks in intimate relationships 
(e.g. regarding house chores and making money). Complying with a rule puts pressure on people and prevents 
them from fully developing their skills and personality. For example, men rarely maintain close friendships with 
other men and avoid physical contact with them, so as not to be considered feminine or gay. In their efforts to 
appear ‘men enough’ they are led to dangerous behaviours, such as dangerous driving, early sexual intercourse, 
unprotected sex, substance and alcohol use, etc. We are all oppressed by the invisible hand of heteronormativity 
that keeps us imprisoned in our gender boxes, limiting our perspective and choices. 

Challenging heterosexual views is not the same as challenging heterosexuality: cis-straight people’s sexuality is as 
valid and important as LGBTQI+ people’s sexuality. It simple constitutes the challenging of the view that 
heterosexuality is the only normal, natural or good form of sexuality and confirms that the rights of LGBTQI+ people 
are equally existent and valid. Due to heteronormative views and practices, LGBTQI+ people are frequently 
marginalised and treated as inferior, perverted or they are believed to be in a state of confusion. Heterosexuality 
is the "normal" sexual orientation and, while the existence of other sexual orientations can be recognised, these 
are categorised as deviations from what is considered normal, instead of being recognised and validated as natural 
expressions of human sexuality. As a result, people whose gender identity or sexuality differs from what is 
considered "normal" are often encouraged, explicitly or implicitly, to experience their diversity "behind closed 
doors”. 

When a person's sexuality or gender does not conform to rigid and dominant social ideals, that person can become 
"different", unknown and unfamiliar and cause homophobic and transphobic feelings. The view that LGBTQI+ 
individuals are somewhat defective, dangerous, different from heterosexual individuals, leads to homophobia, 
transphobia and other forms of prejudice and discrimination and has a direct impact on the mental and emotional 
well-being of these individuals. In addition, people who do not conform to heterosexual standards are often 
deprived of many of the rights and benefits that are self-evidently enjoyed by men or women, especially in the 
context of a heterosexual relationship. 

Heteronormativity is not necessarily associated with bad intentions. Even people who affirm the existence of all 
gender identities and sexual orientations can still embrace heternormative views. Views like  "sexual orientation is 
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a 'choice' or 'lifestyle'’ or ‘boys like blue and girls like pink’ reflect heteronormative views, although these beliefs 
may be expressed by people who accept diversity5.  

This is due to the fact that heteronormative views and practices are constantly repeated in different environments 
from the moment we are born, with the result that they seem rigid, non-negotiable, natural and self-evident6. 

However, because the norm of heteronormativity oppresses individuals asymmetrically, it limits their potential and 
leads to injustice, social exclusion, discrimination and punitive, abusive and/or violent behavioθr, its overthrow 
becomes necessary within a democratic framework. (After all, isn’t this what we do with political ideologies? We 
challenge them and change them when they do not serve the interests of all people. And this is our only protection 
from phenomena of the past and the present, such as the mass annihilation of minorities 7).  

The overthrow of gender norms goes through a long process of questioning, that makes them unstable. This can 
be done in private life but also in the attitudes, behaviours and roles we take on in public space, politics, work and 
all kinds of services offered to people.8  

It is particularly hopeful that European and international organisations, such as the European Commission of 
Human Rights, the Council of Europe, UNESCO, etc., place these issues in the context of discussion and 
negotiation, through legislation, declarations, agreements and programmes.  

4.1.1 Sources 
A Feminist Theory Dictionary. (2007). Compulsory heterosexuality. Retrieved from: 
http://afeministtheorydictionary.wordpress.com/2007/07/18/compulsory-heterosexuality 

Barker, M., J. (2021). What’s wrong with heteronormativity?. Rewriting the rules. Retrieved from: http://rewriting-
the-rules.com/gender/whats-wrong-with-heteronormativity 

International Encyclopedia of the Social Sciences. (N.D.). Heteronormativity. Retrieved from:  
http://www.encyclopedia.com/social-sciences/applied-and-social-sciences-magazines/heteronormativity 

                                                

5 Other views based on heteronormativity are: ‘there are different toys for boys and girls’, ‘marriage is the final step for every serious 
relationship’, ‘all trans people want to have a gender confirmation surgery, because this is the only way that they will feel ‘real’ men 
and ‘real’ women’, ‘reproductive health only concerns women and not trans men’ (trans men also need access to PAP tests, safe 
abortions and other relevant services), ‘bi people have not yet decided what they want’ and more. 
6 For more information, read about the concept of performativity, introduced by J. Butler. 
7 See annihilation of homosexuals in Russia and Chechnya. 
8 It is evident that workplace is formed in a heteronormative context, in which it is suggested that gender and heterosexuality are 
inseperable connected. 
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Tatum, E. (2014). ‘Who’s the man?’: Heteronormativity and queer relationships. In Everyday Feminism. Retrieved 
from:  http://everydayfeminism.com/2014/04/whos-the-man 

 

4.2  TERMINOLOGY ON GENDER AND SEXUAL DIVERSITY   

  
The terms provided below are based on those used by international treaties and other human rights mechanisms, 
including the Council of Europe Commissioner for Human Rights, the United Nations Commission on Economic, 
Social and Cultural Rights and the United Nations High Commissioner for Human Rights. These definitions have 
also been used in the Yogyakarta Principles on the application of international human rights law to sexual 
orientation and gender identity. 

There are several differences between LGBTQI+ people (sexual orientation), trans people (gender identity and 
gender expression), intersex people (sex characteristics), but also all other subcategories because people 
experience their gender in many different ways. While the experiences of the individuals involved may be different, 
groups often converge under one unique term, as this way they have the opportunity to build their identity, share 
their experiences with other people and become visible in society. Another very important reason is to raise public 
awareness on their rights, which are often violated, and to combat discrimination, including hate crimes against 
LGBTQI+ individuals. This is why the following classifications have been developed: because we need commonly 
accepted definitions to show that many people are stigmatised, discriminated against, face violence and in some 
cases are even killed because of their sexual orientation, gender identity, gender expression or sex characteristics. 
In a democratic society no concession can be made to the freedom of the individual and to the right of self-
identification and sexual self-determination. Moreover, these terms are a means for other identities, beyond the 
usual, to gain visibility and for all of us to discover the beauty of the diversity that surrounds us.  

The knowledge, understanding and correct use of the terms used by the LGBTQI+ community play a very important 
role in the correct representation of the LGBTQI+ issues and claims. You may find it difficult to understand or 
remember them. This can not stop you from respecting people and their rights.  

Too often, terms used by public officials, even those who wish to approach issues of sexual orientation and gender 
identity in good faith, carry a strong negative connotation, having been used for many years stigmatically, with the 
aim to abuse and marginalise LGBTQI+ people. Other terms and expressions also carry the medical and 
psychiatric stigma that weighed (and unfortunately sometimes continues to weigh) LGBTQI+ identities: terms used 
to put LGBTQI+ individuals outside the ‘normal’, ‘healthy’ and socially acceptable. The use of such terms and 
expressions is traumatic for LGBTQI+ individuals, but also acts erosively on many more levels, nullifying identities 
and experiences, and perpetuating homophobic, biphobic, interphobic and transphobic stereotypes and 
prejudices. 

http://everydayfeminism.com/2014/04/whos-the-man
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……………………………………………………… 

LGBTQI+: An acronym used for the Lesbian, Gay, Bi, Trans, Queer and Intersex community. The "+" symbol refers 
to additional gender identities and sexual orientations. This acronym was codified by the movement, claiming the 
rights of non-heterosexual people and/or those whose gender does not match the sex assigned to them at birth. 
Their main demands are the promotion of equality, equity and equal treatment, and the elimination of discrimination 
based on sexual orientation, gender identity, gender expression or sex characteristics. It is estimated that the 
percentage of LGBTQI+ people in the total population is about 10%. However, this percentage increases as 
societies become more tolerant of LGBTQI+ identities and LGBTQI+ people self-identify openly without fear of 
repercussions.  

Sexual orientation, gender identity, gender expression and sex characteristics are not the same thing. They are 
separate and independent aspects of each individual. While lesbians, gay, bi, trans and intersex people face 
different challenges, a common element is the fact that they often experience violations of their human rights, on 
the grounds that they do not fall into the strictly binary standards of sex and gender.  

Sex or sex assigned at birth: It refers to the classification of individuals into male or female or intersex. At birth, 
babies are given a sex based on their anatomical features. However, the factors that determine sex, as defined by 
biology, are genetic, biological and hormonal. Therefore, whether a person is male, female or intersex depends on 
a combination of characteristics such as: chromosomes, hormones, internal and external reproductive organs and 
secondary sex characteristics. Individuals whose sex cannot be classified as male or female are categorised as 
intersex. Sex is a spectrum and not a single category. 

Gender: It traditionally refers to the social and cultural construction of being a man or a woman and includes the 
roles and responsibilities assigned to men and women by society. Gender is therefore inextricably linked to the 
social expectations associated with what is perceived as the biological sex of individuals. All societies define 
specific and different interests, personality traits, jobs and occupations as appropriate for each of the two sexes. 
Gender includes all social behaviors and social characteristics (posture, manner of speaking, way of thinking, 
walking, use of language, clothing, hairstyles, etc.) that are considered exclusive or dominant for each gender. To 
date, with the exception of a few cases, the gender difference has always and everywhere been perceived in a 
hierarchical way, with the male being considered superior to the female, which has led to various kinds of 
asymmetries. Some people do not identify with the male/female binary. Gender exists independently of sex and a 
person's gender does not always correspond to the sex assigned to them at birth. 

Gender roles, Gender Stereotypes: they include all social behaviours and social characteristics that are considered 
exclusive or dominant for each gender, e.g. that women must be gentle, patient, sweet and taciturn and the man 
must be brave, stoic and assertive. What is "considered" male or female behaviour is shaped and imposed on the 
individual by the respective society and does not come "naturally" from their sex. During the past decades, thanks 
to the feminist movement and the emancipation of women, as well as the pressure exerted by the movement for 
"disobedience" and non-conformation to gender norms, these roles are challenged, while there is also intense 
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debate about whether the differences observed between the genders are due to innate personality traits or if they 
were acquired due to their indiscriminate imposition by society. 

Gender binary: The perception and acceptance that there are only two genders: man and woman. According to 
this theory, there can be no people who identify with fluid or non-binary genders. As a model it is a product of 
Western - mainly - culture. Other cultures use different (more or less) models to categorise the genders. 

Sex characteristics: They concern the biological characteristics of the sexes. They are divided into primary 
(chromosomes, hormonal structure, internal and external reproductive organs) and secondary (e.g. hair growth, 
voice, skeletal structure). 

Intersex: The term intersex represents the spectrum of diversity of sex characteristics that normally occur in the 
human species and cannot be strictly categorised as male or female or belong to both at the same time. It is an 
"umbrella" term, which includes the range of intersex situations that occur naturally in the human species. So far, 
about sixty different intersex situations are known and described.  

Some examples include:  
• External genitals that do not fall under the standard medical concept of purely male or purely female and 

are therefore classified based on an arbitrary approach 
• Not typical development of the internal reproductive organs  
• Possible mismatch between external genitalia and internal reproductive organs  
• Differences in the sex chromosome 
• Not typical development of the testicles or ovaries  
• Not typical (excessive or decreased) production of sex-related hormones  
• Not typical response of the body to sex-related hormones  

Intersex situations may include variations in the external genitalia, internal reproductive organs, sex chromosomes, 
or sex-related hormones. Also, the term intersex indicates the acceptance of the natural fact that sex is a spectrum 
and people with a variety of sex characteristics, beyond the male and female, do exist. Depending on how broadly 
we define them, intersex situations occur in the general population with a frequency ranging from 0.05% to> 1.7%. 
But even with the narrowest definition (1 person in 2,000) intersex people are as common as people with red hair. 
An estimate of >1.7% seems closer to reality and has an increasing tendency as imaging genetic tests improve. 

An intersex person is born intersex. Some common variants of intersex individuals are diagnosed prenatally, 
through prenatal screening. Intersex differences can be immediately visible at birth. Some of the intersex 
characteristics become apparent during adolescence, or when trying to conceive, or accidentally. In other cases, 
intersex characteristics may only be discovered during an autopsy. 

Very often, intersex infants and children are operated on or undergo hormonal interventions in order to acquire 
more "socially acceptable" sex characteristics. However, such practices are a blatant violation of the right to 
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physical integrity and autonomy and in many cases undermine sexual pleasure and have extremely negative effects 
on intersex children as they grow up. These operations are considered a form of torture by the United Nations 
Office on Torture, and medical research points to the fact that they are harmful and certainly unnecessary. 
Increasingly, these practices are being recognised as human rights violations, according to statements by 
international and national human rights, bioethics and ethics institutions. 

Intersex people can have any sexual orientation, gender identity and gender expression. 

…………………. 

Romantic/Sexual orientation: refers to the ability of each individual to have deep emotional, affectionate and sexual 
attraction, intimate and sexual relations with people of the opposite sex (heterosexual), same-sex (gay or lesbian) 
or with more than one sexes (bi). Gay, heterosexual and bi people experience similar sexual and erotic feelings 
with heterosexuals and are able to fall in love and build equal and long-lasting relationships. 

Each of us has a sexual orientation. The exact percentage of the population that is lesbian, gay or bi is not clear. 
The percentages vary from study to study, while the percentage of those who say they have sex with people of the 
same sex is much higher than the percentage of those who identify themselves as lesbians, gay or bi. The data 
vary depending on cultural norms, religious beliefs and general levels of social acceptance. While there are no 
exact figures, we do know that a significant portion of the population is lesbian, gay or bisexual. On all continents, 
lesbians, gay and bi people represent a fairly significant minority group. 

Lesbian: The term lesbian refers to a woman who is romantically, emotionally, physically and sexually attracted to 
other women. 

Gay: The term gay refers to a man who is romantically, emotionally, physically and sexually attracted to other men. 
However, the term has been used to cover all gay men and women.  

Bisexual/Bi: A person who is romantically, emotionally, physically and sexually attracted to more than one sex. 

Pansexual/Omnisexual: These terms are used to describe people who have a romantic, emotional, physical, and 
sexual desire for people regardless of gender. 

Heterosexual, Straight: A person who is romantically, emotionally, physically and sexually attracted to people of 
the opposite sex. This term is based on the acceptance of gender binary, hence the use of the synthetic ‘hetero-‘. 
However, because there are not only two sexes, this term is inaccurate. 

Asexual, Αce: An asexual person (who may self-identify as male, female, trans, etc.) is considered to be a person 
who experiences partial, minimal, or no sexual attraction. Asexuality constitutes a spectrum of identities, referring 
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to people who experience little to no sexual attraction. Asexual people have the same emotional needs as all other 
people and are just as capable of forming intimate relationships. Many asexual people identify themselves as 
lesbian, gay, straight, bi or pansexual. Asexuality should not be confused with celibacy, which is a conscious choice 
and specific condition, nor with low libido, which can be caused by physical or mental causes. In addition, persons 
who are unable to have sexual intercourse due to a physical disability should not be arbitrarily classified as asexual, 
since, as mentioned above, asexual status is related to sexual desire and not to a person's physical ability to have 
sexual intercourse. 

Questioning: This term refers to people who are in the process of exploring and understanding their sexual 
orientation, gender identity or gender expression. They usually seek information and support during this stage of 
their identity development. Some people may also use this term to identify themselves within the LGBTQI+ 
community. 

Same-sex couples: Covers relationships or couples that consist of two people of the same sex. 

Rainbow families: Family with same-sex or LGBTQI+ parents. It can be defined as anyone who is lesbian, gay, bi, 
trans, intersex or queer and has or plans to have one or more children through: (known or unknown) sperm donor, 
surrogacy (with or without compensation to surrogate mother), foster care, adoption (domestic or international), 
relationships between people of different gender identities, co-custody or other means. 

…………………………………….. 
Gender Identity: The concept of identity is a psychological concept and refers to the individual and the internal way 
in which gender is experienced by each individual. 

As far as trans people are concerned, their gender identity is not consistent with the sex assigned to them at birth. 
Most people have a gender identity, male or female (or boy or girl), but for some people, gender does not fully fit 
into either of these two options. WHO (World Health Organization) has given the following directive on gender: 
«We are born and identified with a gender and with that we are sent to the world. But for many it is a cause of 
internal disharmony and the identity renders unsuccessful, as gender is not only innate nor determined solely by 
biological difference, but also by social and cultural factors». 

Gender identity is different from gender stereotypes - if I define myself as a woman, it does not mean that I have to 
confirm the prevailing social stereotypes associated with women: I can be sensitive but also assertive and have 
technical skills. Also, gender identity differs from sexual orientation, with which it is often confused, due to 
stereotypes. For example, a masculine woman is not necessarily a lesbian, nor is a feminine man necessarily gay. 

Many of the modern schools of thought and interpretation agree that the formation of gender identity is crucial to 
the overall formation and self-understanding of the self - the "individual" defines the Whole. In other words, the free, 
effortless emergence of gender parameters is essential for authentic communication with our inside and outside, 
other people.  
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Τrans / Τransgender: It is an umbrella term for people whose gender identity and/or gender expression differs from 
the sex they were assigned at birth. It includes people who are in the transition phase, people who have completed 
their transition and people who have either proceeded or not with a gender reassignement surgery. Contrary to 
popular belief, some people in this category may feel like they are in the wrong sex, but this does not necessarily 
mean that there is a desire for surgical or hormonal confirmation. It includes multiple gender identities, such as 
trans man, trans woman, non-binary, agender, genderqueer, genderfluid, etc.  

Trans people are completely mentally healthy - recently (2019), the diagnosis of "Gender Identity Disorder", which 
was included in the ICD-10 (International Statistical Classification of Diseases and Related Health Problems) of the 
World Health Organization (WHO) was replaced by the new diagnosis of "Gender Incongruence" and all trans-
related diagnoses are now included in a new diagnostic category, "Sexual Health Related Conditions".  

Trans woman: People whose gender assigned at birth is male, but they identify themselves and live as women. 
They may modify or wish to modify their body with medical interventions to match their gender identity, without this 
being necessary for them to be identified by society with the gender they are experiencing. 

Trans man: People whose gender assigned at birth is female, but they identify themselves and live as men. They 
may modify or wish to modify their body with medical interventions to match their gender identity, without this being 
necessary for them to be identified by society with the gender they are experiencing. 

Some people who have transitioned, prefer to be addressed as men or women, rather than trans men or trans 
women. 

Transexual: Term referring to trans people undergoing gender reassignment procedures. However, it is a term that 
is no longer used due to negative stigma, and the term trans should be used instead. There are trans people, 
usually older, who use this term. It is important, however, to respect a person's desire to self-identify as they prefer. 

Non-binary: it is a range of gender identities that are not exclusively masculine or feminine — identities that are 
outside of gender binary. In other words, some people claim that they feel neither men nor women, or that they 
are both genders and identify as non-binary people. Non-binary identities fall under the trans umbrella. Non-binary 
individuals can self-identify with two or more genders (bigender or trigender), have no gender (agender, non-
gendered, gender-free or gender neutral), "move" between the genders or otherwise have a fluid gender identity 
(genderfluid). 

Agender: gender identity in the context of which a person experiences no gender or the absence of gender identity. 

Genderfluid: a person who experiences their gender identity as fluid or alternating. 

Gender Variant: This term can be used to describe a person whose gender identity differs from the typical gender 
identity and gender roles and norms assigned at birth. 
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Cis or Cisgender: It is a term used to describe non-trans people, i.e. people whose identity and/or gender 
expression are aligned with their sex. It is used in the same way that the heterosexual is used for the person who 
is not gay. Cis, is a term used to destigmatise the term trans. When I admit that I am cis, it means that I accept 
that there are people who are not cis, and therefore I do not attribute "normalcy" to my own situation and 
devaluation to the identity of people who are not cis. 

Legal gender recognition: According to the National Commission on Human Rights ‘This is, in essence, the process 
of changing the name, surname and gender stated in official (state) documents and registers, such as birth 
certificate, identity card, passport or driving license, in order for a person’s gender identity to be recognised and 
derives, according to the ECtHR (European Court of Human Rights), from the right to privacy as enshrined in 
Article 8 of the ECHR (European Convention on Human Rights). States may determine the conditions under which 
a trans person is allowed to make such changes. However, the prerequisites must not violate fundamental human 
rights’. In some countries, it is impossible for your gender to be recognised by law. In other countries, the process 
is often lengthy, difficult and humiliating. 

Gender Reassignment: The term refers to the process by which individuals redefine the gender in which they live, 
in order to better express their gender identity. This procedure may, but is not required to, include medical help, 
such as hormone treatments and any surgeries that trans people undergo for their body to allign with their gender.  

Transition: Includes some or all of the following social, medical, and legal steps: talking to family, friends and 
colleagues, using a different name and new pronouns, changing clothes, changing the name or/and gender in 
legal documents, hormone therapy and possibly (though not always) one or more types of surgery (referred to as 
gender reassignment or gender reassignment surgery). The exact steps involved in transition vary from person to 
person. 

Sex reassignment surgery: A medical term for what trans people often refer to as gender reassignment surgery 
that brings the primary and secondary sex characteristics of a trans person's body in line with their inner self-
perception. In no case do we mention the expression "Gender Correction or Change". 

………………………….. 

Gender Expression: They are the external manifestations of gender, expressed through a person's name, 
pronouns, clothes, haircut, behaviour, voice or body characteristics. Society recognises the above as masculine 
or feminine, although what is considered masculinity and femininity changes over time and varies according to 
culture. A person's gender expression may "match" their gender identity (e.g. a man with a masculine gender 
expression), but this is not always the case. 

We also need to keep in mind that gender expression does not always coincide with gender identity. For example, 
a person who was assigned the male sex at birth, may identify themselves as female, but not feel that there is a 
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safe place to express their female gender identity. Thus, they may live in the social role as a male and present 
themselves as a man, despite their desire. 

Crossdresser: The person who wears clothes that are usually associated with the "opposite" gender (based on the 
gender binary model), within a particular society. These people are not necessarily trans. They may be people who 
regularly or occasionally wear clothes that have been socially assigned to a gender that does not coincide with 
their own. The word transvestite should be avoided because it has been used in an abusive and wrong way to 
describe trans people. The term crossdresser does not fall under the umbrella of gender identity. 

Drag King/ Drag Queen: People who dress in the clothes of one of the two dominant genders in order to parody 
gender norms and to question the gender binary model, and/or as a form of artistic expression. 

………………….. 

Queer: This academic term is used to describe people in the whole range of sexuality and gender expression, 
except of heteronormative people. Queer theory challenges heteronormative social norms about gender and 
sexuality, and argues that gender roles are social constructions. It also refers to a radical, alternative view of sexual 
orientation and gender identity or expression as important - mental and aesthetic - fields of self-determination. 
Traditionally, the term "Queer" has been abusive and therefore for some it still has a negative connotation. Many 
LGBTQI+ people, however, have re-owned the term as a symbol of pride. The term has political depth, as it is 
interpreted as a large group of people with characteristics that differentiate them from the hegemonic normality of 
the society/culture in which they live. It is often used by people who do not accept the traditional concepts of 
gender and sexuality and do not identify themselves/are not covered by the other terms in the LGBTI+ acronym, 
but it is also used as an umbrella term for all LGBTQI+ people.  

Coming out: The term ‘Coming out (...of the closet’)’, is an international expression used to denote the act of 
disclosing sexual orientation and/or gender identity by an LGBTQI+ person to family, friends and the wider social 
environment (school, workplace etc.). Many LGBTQI+ people are hesitant, some choose to keep their identity 
secret, others disclose it in specific circumstances, while others decide to disclose it more widely in public. It is 
usually not an easy process because of the risk of being discriminated against, prejudiced and/or rejected. The 
possibility for people to share their lives with family, friends and acquaintances increases the chances of social 
support which is important for a person's mental health and psychological well-being. In a sense, coming out, the 
"exit from the closet", is an apt metaphor that expresses the social status of "hidden" LGBTQI+ people around the 
world, and especially the pain and oppression that comes from living in the dark and the (defensive) hypocrisy.  

Outing: The term “outing” refers to the disclosure of a person's sexual orientation or gender identity when done by 
third parties without the consent of the person. (Others are outing you, you are coming out). Outing is essentially 
an act of violence against LGBTQI+ people and is done against their will. It is usually done in a malicious way - a 
kind of "exposure" -, has the characteristics of abuse, while violating personal data. Especially in the school 
environment it, often, has characteristics of blackmail and bullying either of the person themselves or of other 
children. 
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Safe space: This is the name given to any space (physical or online) where the priority is defined as the physical, 
psychological and emotional security of a group of people and, thus, comments or behaviours that are intended 
to harm this group are not accepted. 

Homophobia: It is the fear (to the point of pathological phobia), disgust or discrimination against homosexuals or 
their lifestyle or their culture in general and is usually due to prejudices and feelings of social insecurity or the need 
for self-confirmation of sexual orientation. It is manifestsed as an ongoing process of patrolling, surveillance, 
policing, coercion, "correction" and "reintegration", as boys in heteronormative societies construct their masculinity 
through a system of stigmatisation, which patrols and police everything "non-male". Homophobia may include 
hatred, hostility or disapproval of homosexuals and homosexual behaviour, which often leads to intolerance. It 
often goes so far as to be manifested very dangerously, such as through verbal violence, discrimination, exclusion, 
insult, intimidation, abuse, hate speech, but also through homophobic hate crimes, such as assaults, beatings, 
and even murder. It is a form of racism that leads the stigmatised person to marginalisation. People who act in 
such ways are described as homophobic. Homophobia and transphobia occur as a result of attitudes and beliefs 
we acquire from our family, school, friends, communities, religious leaders, and opinion leaders (politicians / 
celebrities) and are based on gender norms. Because of this, anyone who deviates from their gender roles may 
experience homophobic and transphobic behaviours. Homophobia affects us all, since it constitutes an attack 
against the fundamental values of our society. No person can be discriminated against because of their sexual 
identity, as is emphasised in the various human rights conventions.  

Biphobia: The fear, irrational anger, intolerance and/or hatred towards bisexuality and bisexual people. This phobia 
may be seen amongst heterosexuals, gay men, lesbians, or bisexuals themselves and is often associated with 
multiple negative stereotypes about bisexual people, with the more common belief that bisexuality does not exist 
and the generalisation that bisexual people are confused (ILGA - Europe, 2014). 

Transphobia: Refers to negative cultural and personal beliefs, opinions, attitudes and behaviours, based on 
prejudice, disgust, fear and/or hatred for trans people or against variants of gender identity and gender expression. 
Today, transphobia can be described as an unreasonable fear of non-compliance with gender norms or gender 
transcendence, such as fear or aversion to androgynous women, feminine men, crossdressers, intersex and trans 
people, and others, who do not conform to existing gender stereotypes. 

ILGA Europe distinguishes transphobia into “institutionalised” and “social”: “Institutionalised transphobia manifests 
itself through legal sanctions, pathologicalisation and non-existent/inadequate mechanisms to combat violence 
and discrimination. Social transphobia manifests itself in the forms of physical and other forms of violence, hate 
speech, discrimination, threats, marginalisation, social exclusion, exoticism, ridicule and insults” (ILGA - Europe, 
2014). “It also includes institutionalised forms of discrimination and stigma, such as treating people as criminals or 
mentally ill because they are simply trans* or express a gender variance” (Transgender Europe - TGEU). 

The OSCE report "Hate Crimes in the OSCE Region: Incidents and Responses" also states the following: 
‘Homophobic/transphobic crimes and expressions of hate are usually characterised by intense savagery and 
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cruelty. These are often serious bodily injuries, torture, mutilation, castration, and even sexual violence. In fact, 
many cases are fatal. Trans people seem to be even more vulnerable within this category of people’. 

Interfobia: It is the lack of knowledge and acceptance of the physical differences that intersex people may exhibit 
in the (biological) characteristics of sex (primary or secondary). They include dislike, contempt, disgust, hostility, 
verbal, psychological and physical violence, discrimination and go as far as unreasonable fear, hate speech or 
even hate crime. 

Internalised homophobia/transphobia: LGBTQI+ individuals can internalise homophobia/transphobia by internally 
projecting social beliefs. Since their early years of age, they are bombarded with messages from the church, 
politicians, teachers, peers and family members that being an LGBTQI+ person is morally wrong, sinful and 
forbidden and internalise this message at a certain level. The feeling of shame and guilt is so deep that it becomes 
part of their identity. They have have learned that their sexuality is their own fault and that if they share it with 
anyone, they will be harmed psychologically, physically or emotionally. Silence is rewarded by our society and 
hiding becomes a way of life. The feelings of shame, fear and secrecy experienced by LGBTQI+ people can lead 
to isolation, loneliness, helplessness and no way out. LGBTQI+ people who do not feel comfortable with their sexual 
orientation and/or their gender identity/expression/sex characteristics become attached to social stereotypes and 
this results in a feeling of self-loathing, low self-esteem and inferiority (that they are somehow inferior human 
beings). 

"Modern homophobia": when a person claims to be tolerant towards LGBTQI+ people, but is in fact only on a 
superficial level. People who are "modern homophobic" claim to accept homosexuality, but do not accept 
behaviours that are different to the ones of heterosexual people and tend to keep homosexual people at a distance 
(e.g. disagree with the Pride events, same-sex marriage, adoption etc.). 

Ally: It is often used to describe someone who takes a stand against oppression or discrimination while not being 
a member of the oppressed support group - for example, a white person speaking out against racism or a straight 
person who opposes against homophobia and transphobia. 

 

4.2.1 Sources 
ADL - Anti-Defamation League. (N.D.). Definitions Related to Sexual Orientation and Gender Identity. Retrieved 
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gender-identity  
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policies. Retrieved from: http://www.coe.int/en/web/sogidatabase/glossary 

FRA - European Union Agency for Fundamental Rights. (2015). The fundamental rights situation of intersex people, 
Luxembourg, Publications Office. Retrieved from: https://fra.europa.eu/en/publication/2015/fundamental-rights-
situation-intersex-people  
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studies/how-many-people-are-lesbian-gay-bisexual-and-transgender/  

ILGA - International Lesbian, Gay, Bisexual, Trans and Intersex Association – Europe. (2014). ILGA - Europe 
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4.3  INDICATIONS FOR THE APPROPRIATE USE OF LANGUAGE – “WHAT WE 
SAY” AND “W HAT WE DO NOT SAY”  

 
4.3.1 For LGBTQI+ identities 
 

LGBTQI+ individuals are discriminated against in areas such as education, employment, housing, public services, 
health services and the workplace. Through research and numerous studies, we know that discrimination is 
expressed through verbal violence, harassment or even physical violence, and it is very common. However, all 
people, regardless of their sexual preferences and sexual orientation, respectively, are equal and as equals, they 
should enjoy equal treatment by their fellow human beings and the State authorities. This should be taken for 
granted, because it is based on universally accepted moral principles and values, which have been established for 
several decades by the United Nations (UN) and have already been upheld by all modern liberal democracies.  

Language plays an important role in the interaction of the individual with the environment. It expresses meanings 
and emotions, but it also sets the limits of our thinking as we think about what language allows us to express. We 
know that words and phrases are carriers of meanings and express deeper perceptions, stereotypes and 
prejudices. What is declared as inferior in the linguistic context, is considered minor and gradually takes ontological 
force. Thus, language is a dynamic, social –and not individual- process and can lead to exclusion, but also freedom, 

http://www.coe.int/en/web/sogidatabase/glossary
https://fra.europa.eu/en/publication/2015/fundamental-rights-situation-intersex-people
https://fra.europa.eu/en/publication/2015/fundamental-rights-situation-intersex-people
http://williamsinstitute.law.ucla.edu/research/census-lgbt-demographics-studies/how-many-people-are-lesbian-gay-bisexual-and-transgender/
http://williamsinstitute.law.ucla.edu/research/census-lgbt-demographics-studies/how-many-people-are-lesbian-gay-bisexual-and-transgender/
https://www.ilga-europe.org/resources/glossary
http://www.transstudent.org/gender
http://www.census.gov/popclock/
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by creating new meanings and realities, by reducing stereotypes and stigmatisation of groups, thus, facilitating our 
encounter with the variety of LGBTQI+ identities. 

The first step of acceptance and inclusion of LGBTQI+ identities is the adoption of inclusive, gender-neutral 
language. Gender-neutral language is a general term that covers the use of non-sexist, inclusive or gender-
equitable language. The purpose of gender-neutral language is to avoid choices of words that can be attributed to 
prejudice, discrimination or discrediting because they imply that a sex or gender is the norm. The use of language 
that is fair and gender inclusive also helps to reduce gender stereotypes, promotes social change and contributes 
to gender equality. Gender-neutral or inclusive language is not just a matter of political correctness. Language 
reflects and dynamically influences mentalities, attitudes and perceptions. 

• When addressing or referring to LGBTQI+ people, either through writing or speaking, we must pay 
attention to the words and phrases we use. Therefore, apart from the (overt) insults and the various 
derogatory terms and "nicknames", words and phrases that we may consider "innocent" and/or "neutral" - 
perhaps because they are often used in everyday life, in the media, etc. - can offend, anger, or deeply 
hurt our fellow human beings - even if the person who uttered them did not intend to do so. Moreover, 
what we say can (re)produce and perpetuate negative stereotypes and prejudices, and even indirectly 
justify or legitimise violence and discrimination against LGBTQI+ individuals. On the contrary, the adoption 
of gender-neutral or inclusive language and the use of terms and pronouns used by LGBTQI+ individuals 
constitutes the recognition, respect and acceptance of gender identity/expression/sex characteristics and 
their sexual orientation, contributing to their social inclusion, and convey the message that we are allies 
and build a climate of trust that facilitates communication.  

• Often, the words, articles and pronouns that LGBTQI+ individuals choose to identify themselves with can 
sound unfamiliar and circumvent grammar rules. However, we must not forget that language is 
constructed in accordance with stereotypes and if it does not fit all these differences of gender identity 
and sexual orientation, new words are needed. The only way to get used to the queer language is to step 
out of our "safety zone". We need to ask ourselves whether respect for identities is more important than 
respect for grammar rules. 

• There is no "sexual identity", but "gender identity", "gender expression", "sex characteristics" and "sexual 
orientation". 

• We aknowledge that sexual orientation and gender identity are two distinct concepts that do not 
necessarily need to be linked and we separate them when working with LGBTQI+ individuals. Sexual 
orientation, gender identity, gender expression and sex characteristics are not the same thing. They 
constitute separate and independent aspects of each individual. 

• There are no "LGBTQI+ special rights" or "LGBTQI+ agenda". LGBTQI+ people demand equal treatment, 
respect and justice and not special privileges or special treatment, as implied by terms such as "gay rights". 
Thus, we should not talk about the "employment" or "housing" rights of LGBTQI+ individuals or their "right 
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to adoption", but about the legal protection against dismissal or expulsion respectively simply because 
they are LGBTQI+, as well as "care", "upbringing" of children, "providing them with an environment of love, 
security, stability". 

• We recognise the prejudices and heteronormative perceptions that we have internalised and constantly 
challenge them. 

• It is important to remember that if we know an LGBTQI+ person, we do not consider them to represent 
the entire LGBTQI+ community. 

• We do not assume that there are no LGBTQI+ people in a place because we do not recognise external 
characteristics imposed by gender stereotypes. 

• We do not draw arbitrary conclusions about a person's sexual orientation, gender identity, gender 
expression and sex characteristics according to gender stereotypes. People belonging to the LGBTQI+ 
community are very different from each other – some people’s identity is visible, while others’ is not. 

• We aknowledge that diversity of sexual orientation and gender identity is normal and does not constitute 
a mental illness. 

• Statements about people living ‘discretly’ or ‘without provoking’ in terms of their gender identity and/or 
sexual orientation should not be made. There are people who live openly and people who, unfortunately, 
are forced to hide their sexual orientation and/or gender identity or who, for whatever reason, do not 
express it. 

• When asking questions to an LGBTQI+ person, while investigating the circumstances of the hate crime 
they have suffered, it is important to limit ourselves to questions that will shed light on the case and not be 
carried away by our prejudices or curiosity. A safe way to achieve this is to constantly ask ourselves 
whether we would pose the same questions to a non-LGBTQI+ hate crime victim. We can search on the 
internet and the sites of LGBTQI+ organisations on any other information we need for LGBTQI+ identities.  

• Questions that are only intended to satisfy our curiosity do not help us to get closer to our interlocutor and 
are likely to cause extremely unpleasant feelings to this person. Our interlocutor should neither be 
ashamed, nor "apologise" for their gender identity/expression and/or sexual orientation, nor "justify" 
themselves to us, nor are they obliged to talk to us about their past, and their feelings or thoughts on geder 
identity/expression or/and sexual orientation. We accept and respect this person, regardless of gender 
identity/expression and/or sexual orientation and therefore we avoid any question that is not only irrelevant 
to the subject, but is mainly indiscreet and/or reproduces stereotypes and prejudices. It is helpful to think 
about whether we would ever ask these questions to non-LGBTQI+ people. 
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• We do not ask victims of hate crimes to repeat painful details such as insults, derogatory gestures, etc. 
One time is enough to write the report. 

• There is no reason to confirm whether the victim of a hate crime is LGBTQI+ or not, by asking questions 
like "Are you gay?" or "Are you trans?". It is not necessary for sexual orientation or gender identity to be 
immediately revealed, unless there is a specific need. The identification of a hate crime concerns the 
perceived identity of the victim which does not always coincide with the actual one. 

• Before starting any investigation or recording process, it is necessary to talk to the victim and investigate 
their intention to reveal their LGBTQI+ identity more widely. Disclosing one’s identity to other staff 
members or other service providers without their concent (outing) is not considered empowering. When 
we deprive a person of that choice and we make the decisions instead, we perpetuate the same use of 
power that the perpetrator used against this person. Instead, we can ask if this person wants to reveal 
their LGBTQI+ identity. If the person does not feel safe to reveal it, we do not tell anyone. 

• Everyone, including sex-workers, has the right to control the disclosure of information related to their 
sexual orientation and other matters of sexuality, sex characteristics or gender identity. 

• We try to understand the complexity of non-heterosexual sexual orientation or gender identity/expression 
in relation to the family of origin, regardless of whether the person has come out, especially when working 
with refugee population. 

• We do not devalue hate crime victims, by: 
o Asking if they are sure they were in this position because of their identity. 
o Asking if the perpetrator was joking.  
o Referring to freedom of expression in the case of hate crimes. 
o Accusing the victim of causing the hate crime with their clothes, the way they walk, talk or 

something else. The way of expression is an inalienable right for every human being. 
o Implying that they could have avoided it if they had been more careful with their behaviour, 

appearance, choice of moving space, etc. 

• We protest when a person makes a homophobic/transphobic/b iphobic/interphobic or heterosexist 
comment, at least when we are at work. 

• We acknoledge that it is not easy for a person to live with the constant fear of being humiliated, 
discriminated against and/or abused at any time. The realisation of the privilege of feeling good about your 
body, not having to constantly explain your identity and to not be in danger because of it, helps us 
understand LGBTQI+ people’s feelings. 
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• We acknowledge that stigma, prejudice, discrimination, violence and institutional barriers affect the health 
and well-being of LGBTQI+ individuals. 

• Young LGBTQI+ people are more likely to experience violence, harassment and discrimination, compared 
to their non-LGBTQI+ peers, resulting in getting into adulthood traumatised by homophobia and 
transphobia. 

• We provide LGBTQI+ individuals with the same confidence, right to privacy, respect and courtesy that we 
would like for ourselves if we were in a similar position. 

• We acknowledge and respect LGBTQI+ people’s relationships, regardless of their legal recognition. 

4.3.2 For sexual orientation 
 

• When referring to sexual orientation, the term "homosexual" - often considered derogatory by the LGBTQI+ 
community because it refers to clinical terminology or suggests (historically) a pathology or focuses solely 
on sexual intercourse - can be replaced by the more specific, representative and community-accepted 
terms "gay" (for people with male gender) and ‘lesbian’ (for people with female gender). 

• We do not make jokes with the word ‘gay’ etc. The words with which some people identify themselves 
cannot be a joke for others. 

• Words used mainly against gay/bi/trans men may have become ordinary, but remain abusive and 
offensive, with a sexist background (e.g. sissy or ponce).  

• We do not use the words preference, inclination, choice or lifestyle when referring to a person's sexual 
orientation, as they imply that it is something that can “change” or even worse something that can “be 
cured”. A person’s sexual orientation constitutes a basic characteristic of human nature and is not 
something we choose. 

• There is no "homosexual, lesbian, etc. marriage" or "homosexual, lesbian, etc. relationship" or 
"homosexual, lesbian, etc. sex", just like there is no "heterosexual marriage", "heterosexual relationship" or 
"heterosexual sex". There is just "marriage", "relationship" and "sex". If, for any reason, a clarification needs 
to be made, we can say same-sex relationship or marriage or sexual intercourse between people of the 
same gender. 

• No one has ever ‘admitted’ or ‘confessed’ that they are, for example, gay. The use of such terms denotes 
shame, secrecy and guilt. Instead, we can say or write that someone is ‘openly gay, lesbian, bi’. 
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• Phrases like ‘you don’t seem/I though you were straight, gay, lesbian, etc.’, ‘have you ever had sex with a 
man, a woman, etc.?’, ‘when did you understand you were lesbian/gay?’ can be not only irrelevant to the 
topic of the discussion, but also have a sexist background and are highly indiscreet and offensive, so they 
should be avoided. 

• Under no circumstances should we state or imply that bi people are ‘indecisive’, ‘confused’, ‘lesbians’, 
‘gay’ or ‘polygamous’, neither that they ‘try out’ or ‘experiment’ with their sexuality. It is just a sexual 
orientation like any other and nothing more. 

• We acknowledge that diversity of sexual orientation is not a mental illness. Homosexual people are by no 
means mentally disturbed, as research shows that there is no inherent relationship between sexual 
preferences and psychopathology. It is worth mentioning that in 1990, homosexuality was completely 
depathologised, as the World Health Organization (WHO) removed it from the International Statistical 
Classification Manual of Diseases and Related Health Problems (ICD). After a resolution in 1973, it has 
been removed from the third edition of the Diagnostic and Statistical Manual of Mental Disorders (DSM) 
of the American Psychiatric Association. Since then, no valid medical textbook (e.g. DSM) describes 
homosexuality as "pathological" or "deviant" behaviour. Both heterosexual and homosexual behaviour 
constitute normal aspects of human sexuality and have been documented in many different cultures and 
historical periods, respectively. Hence, despite the persistence of stereotypes against gay people, clinical 
experience leads to the conclusion that all human sexual orientations are normal forms of human 
experience, normal forms of human bonds and, as a result, have nothing to do with any prior mental 
disorder. 

• The major international scientific bodies characterise conversion therapies ineffective and dangerous, or 
even a form of torture (WHO, APA, IRCT), and of course all international human rights organisations 
condemn them. Nevertheless, these pseudotherapies (invoking psychotherapy, the diagnosis of other 
mental disorders, but also spiritual and religious principles invoked by priests and spiritual guides) continue 
to be used. 

• Civil Union does not cover all the legal rights of gay people. The inability to get married makes gay people 
"second class people". But beyond that, it does not cover child adoption, leading to familes with LGBTQI+ 
parents facing many problems. In this light, the denial of same-sex marriage contributes to oppression 
and prejudice, while their legitimisation constitutes a step towards the elimination of discrimination against 
them. 

• When referred to child adoption by LGBTQI+ people, terms like ‘homosexual child adoption’ or ‘child 
adoption by homosexual couple’ should be avoided, just like there is no ‘heterosexual child adoption’ or 
‘child adoption by heterosexual couple’ respectively. The term child adoption by gay, lesbians ets. parents 
or ‘two mothers’ or ‘two fathers’ is preferred: people who will raise a child with love and care, in a secure, 
stable and safe environment.  
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4.3.3 For gender identity, gender expression and sex characteristics 
 

• We address or refer to LGBTQI+ people, using the name they used to introduce themselves – and the 
respective pronouns and articles. If, for any reason, we do not know and/or are not able to learn the name 
they use to introduce themselves, we can ask them and use the articles and pronouns they prefer. 

• When talking with trans people, we use the pronouns and the name they want even if it is not the same as 
the one in their ID. Using a name that does not reflect the way a person identifies with makes them feel 
displaced and hurt. Many people experience rejection when others refuse to acknowledge them only 
through the name or the sex assigned to them at birth. 

• When referring to a person's gender identity, we always use the one the person prefers: for example, "trans 
man" or "man" or "trans woman" or "woman". 

• We do not say that a person ‘was born man/woman’ or that they are ‘biologically man/woman’. We say 
that ‘the sex assigned to you at birth is…’. 

• We do not use the expressions "the opposite sex" and "both sexes". Instead, we can say “all sexes". 

• Especially when it comes to the terms "trans" or "transgender", they are always used as an adjective and 
not as a noun: for example, "Mia is a trans woman" and not "Mia is trans"; "many trans people/men/women 
watched the show" and not "many trans watched the show". 

• The use of terms such as "transvestite", "transsexual" should be avoided, as they are highly medical. The 
later connects the status of a trans person with the sex assigned at birth and not with gender, as it should 
be. However, some people identify themselves as transsexual, so it is best to ask which term a person 
prefers. If this term is preferred, use it as an adjective: transsexual woman or transsexual man. 

• We say crossdresser and not transvestite. The term "transvestite" also refers to trans people who provide 
sex work and has been used in an abusive way in the past. 

• No reference regarding ‘third sex’ should be made: there is neither a "first" (protagonist or dominant) sex, 
nor a second (and inferior), nor, consequently, a "third". 

• There are people that prefer and self-identify with the neutral gender. As for any individual, so for 
individuals who do not identify with none of the genders, their self-identification must be fully respected. 

• If we make a mistake in the articles or pronouns we use, we should correct ourselves, apologise and move 
on. We accept that we were confused, we do not make it a big deal and we continue - by persistently 
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apologising we focus on the other person and not on ourselves who made the mistake. So, it is better to 
focus on how we will not make the same mistake again. 

• If another person involved in the investigation of a hate crime incident uses the wrong pronouns, articles 
or name, we should correct them. An indirect way of correcting is to continue the discussion by insisting 
on using the right words. 

• We do not make assumptions by arbitrarily identifying a person as trans. A person is trans only if they 
identify this way. No one, regardless of whether they are an expert on such matters, can and has the right 
to define a person as trans, meaning that they cannot say if they are or if they are not trans. Only the 
person themselves can know how they feel, as gender idenity constitutes the internal way we understand 
gender. Thus, only the person themselves can self-identify as trans. 

• Trans people may feel men, women or non-binary people, regardless of their sex, of whether they are 
masculine or feminine, as well as regardless of their sexual orientation. They may or may not want to make 
more radical changes to their body. 

• In many cases, trans people do not express their identity in social surroundings, in order to avoid unequal 
treatment, insults, abuse and marginalisation. This choice is ‘mandatory’ for them and does not change 
how they feel. 

• We do not use phrases such as "I'm dealing with a case of a woman who is actually a man/who is not a 
real woman".  

• According to Art. 3 par. 4 of the L. 4491/2017, no gender reassingnment surgery is required for the 
change of the registered gender; nor any other medical examination or treatment with medication. Thus, 
the willingness of the person to change their registered gender is sufficient. 

• After the correction of a person’s gender in official documens, only civil servants can be informed that this 
correction has taken place. The law explicitly bans any mentioning that someone’s gender was changed 
in their birth certificate. Thus, no one can be informed of this process, as no public document entails such 
information. 

• Under no circumsances do we mention the terms "Correction or Gender Change" and "castration" - which 
either present the process negatively charged, as a brutal "intervention" or as a "remedial" intervention to 
repair a damage, or degrade its complexity. The term "gender confirmation" should be preferred, which 
describes the long process of transition (at personal-social, legal, medical level) and indicates a fully 
functional person (rather than "mutilated").  
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• We do not use terms such as "non-operated" or "operated", which indicate that a person must have surgery 
to complete their transition. It is important to know that not all trans people want to undergo medical 
processes for gender reassignement. Some people do not opt for it and cannot support it financially or 
their health condition does not allow it; some people opt for hormone treatment, while others proceed to 
surgeries. However, whatever a trans person chooses and at whichever stage of transition this person is, 
they should not be considered "less" man or woman or less trans. A person's gender is real and valid, 
regardless of the transition procedures they have opted for. 

• We do not ask questions like, "How were you before you did gender reassignment, surgery, hormone 
therapy, etc.?" or "(why) have you done or how is hormone therapy (done), gender reassignment surgery, 
etc.?". Such questions can be not only irrelevant to the discussion topic, but also very indiscreet and 
offensive and, thus, must be avoided. 

• We do not ask trans people about their bodies, genitals or sex life as we would not ask a cis man or woman 
about their body, genitals or sex life.  

• Being a trans person is not a mental disorder, it is a gender identity, like all the others. The characteristics 
of mental disorders in trans people are fueled mainly by the stigma they face and not by their trans identity. 
The diagnosis of "Gender Identity Disorder", which was included in the ICD-10 was officially replaced 
(2018) by the new diagnosis of "Gender Incongurance" and all trans-related diagnoses are now included 
in a new diagnostic category, the "Conditions related to sexual health”. According to the World Health 
Organization, the rationale for the inclusion of these diagnoses in the new category is that, although it is 
now clear that the trans identity does not constitute a mental disorder and that its classification as such 
can stigmatise trans people, there are still important health needs that can be better covered if the relevant 
diagnosis is a part of the ICD. 

• Trans people often experience unpleasant mental states, such as anxiety, depression or related disorders 
at higher rates than non-trans people due to lack of social acceptance, direct or indirect discrimination or 
attacks against them. The situation worsens for these people as in many cases they do not have access 
to most types of work, counseling, hormone therapy and medical procedures. 

• It is important to understand that trans people realise, just like any other person, when we communicate 
with them, whether we perceive their identity as a positive identity and not as an unhealthy or confusing 
situation, as much as we try to hide it. 

• It is important to remember that a person's gender identity has nothing to do with their sexual orientation. 
For example, a trans woman can be straight, lesbian, bi, pansexual or asexual. 
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• When recording hate crimes, we do not put in quotes the names, pronouns or self-identification of a trans 
person. This expresses the belief that the name, pronouns or identity with which they identify themselves 
is invalid or false. 

• The term mesophyliko is often used incorrectly as a synonym for the word intersex, although it is a 
subcategory of the intersex spectrum. It refers to intersex people formerly called "hermaphrodites", a term 
that is now considered abusive, does not scientifically describe the reality of intersex people and often 
creates negative associations about "disease", "abnormality", "paradox", while focusing exclusively on 
external features. 

• Intersex people are deprived of the recognition of their fundamental right to self-determination, since very 
often, at a young age, doctors, although in the vast majority there is no medical necessity, advise surgery 
and other medical, irreversible interventions, without their informed consent and without informing the 
parents about the long-term, irreversible and extremely negative consequences that these intersex 
children suffer as they grow up. The United Nations characterise such interventions a human torture and 
call for their prohibition9. Only the interventions that the person themselves chooses and consents, after 
they have received information at the appropriate age on the side effects and alternatives, can be 
beneficial. 

• The current European and Greek legislation does not address the issue of intersex people, who remain in 
a legal vacuum. Their human rights at stake are the right to life, the prohibition of torture, inhuman and 
degrading treatment, the right to self-determination and physical integrity, the right to privacy and family 
life, non-discriminatory treatment, the right to effective treatment, right to information, freedom of 
expression. 

• Intersex people may have a gender identity that does not match the sex that was assigned to them at 
birth. Therefore, they may decide to use the legal mechanisms available in their country to adjust their 
name, gender index and/or body to feel comfortable. Very often, the only mechanisms available are those 
available for trans people. In practice, however, some intersex people may be prevented from accessing 
these mechanisms, depending on the legal or other requirements for each of these steps in their country. 

4.3.4 Sources 
Αγγέλη, Χ., Βερέμης, Δ., Βουτσίνου, Μ., Δεμοίρου, Η., Καραγιώργου, Μ., Κουβαριτάκη, Ι., Λεβέντη, Α. Ματανά, Α., 
Μπαλτσιώτης, Λ., Μπαρτζελιώτης, Κ., Μυτιληναίου, Δ., Πανάγου, Α. Παπαδοπούλου, Α., Σταμπουλή, Ε., 
Τσακιράκης, Ε., Τσαπόγας, Μ., Χατζή, Χ., Χορμοβίτης, Δ. (2014). Οδηγός Ίσης Μεταχείρισης – Εγχειρίδιο για 
δημοσίους υπαλλήλους [Manual for equal treatment – Manual for civil servants]. Αθήνα: Συνήγορος του Πολίτη 

                                                

9 ‘…they often entail irreversible consequences and can cause severe physical and psychological consequences’ 
(UN Commission on the Rights of the Child). 
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4.4 MODULE 2:  SO CLOSE, YET SO FAR AWAY… (2 HOURS) 

Summary: The present module aims to encourage the exploration of attitudes towards gender diversity and 
diversity of sexuality, at a group level. It will also help challenge heteronormative attitudes and provide useful 
information on sexual diversity terminology. 

Learning objectives 

Upon the completion of this Module, trainees will be able to: 
• Understand that heteronormative perceptions affect their perceptions and attitudes about LGBTQI+ 

individuals, as well as their ability to react and deal with hate crimes and incidents of discrimination; 
• Answer their colleagues’ questions on issues of LGBTQI+ identities; 
• Express their objections with more confidence towards homophobic and transphobic statements and 

actions; 
• Understand the importance of constant personal questioning and challenging to deconstruct stereotypes 

and prejudices about LGBTQI+ identities; 
• Understand the current situation; 

o get informed about the wider content of discrimination experienced by the LGBTQI+ community 
and to make a first connection with the content of human rights; 

• Understand the concept of heteronormativity; 
• Identify ways that can contribute to an inclusive society and ensure a welcoming environment for LGBTQI+ 

people; 
o know the terminology related to LGBTQI+ identities and/or and know where to look for it; 
o recognise the need to use appropriate language and terminology when working on the prevention 

or response to hate crimes against LGBTQI+ individuals; 
o use non-abusive/offensive and non-discriminatory terminology when referring to 

individuals/issues of the LGBTQI+ community or when communicating directly with LGBTQI+ 
individuals, respecting their human rights and building trust. 

 
Module structure: 
The total duration of this module will be 2 hours. Try to properly manage the time, in order to achieve the learning 
objectives.  

Duration  Activity  Training material 

  30΄ Where do our perceptions come from? Sharing of virtual writing table 

  90΄ What we should say and what we should not Breakout rooms, share screen 

 
4.4.1 Module 2: Α. Where do our perception come from? 

Teaching method: experiential, reflective activity 
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Summary:  This activity helps us understand where our perceptions on gender and sexuality come from, while also 
offering an opportunity to discuss the implications of prevailing gender stereotypes. 

Target group: all professional groups 

Group size: 10-20 people 

Duration: 30 minutes 

Learning objectives: 

• Participants to understand the concept of heteronormativity and stereotypes; 

• Realise the connection between heteronormativity and homophobia/transphobia; 

• Understand that the internalisation of prejudice on gender and sexuality concerns us all, whether we are 
LGBTQI+ or not; 

• Understand the importance of constantly questioning, challenging and deconstructing stereotypes and 
prejudices related to geder and sexuality. 

Description: 

1. Explain to the participants that we will all together try to find out where our perceptions on gender and 
sexuality come from. 

2. Encourage participants to close their eyes and go back to the past, when they were children and the 
‘important others’ of their lives tried to show them how the ‘right’ man and the ‘right’ woman look like. Tell 
them to reminisce and write down prompts, tips, instructions, prohibitions and all these messages they 
had received directly or indirectly concerning their gender and sexuality. Encourage them to connect these 
phrases with the expectations other people had on them in relation to their behaviour, clothes, manner of 
movement and speech, future profession, etc. Give them 3 minutes. 

3. Tell them to choose one of these phrases and share it with the plenary. 

4. You can give them examples from the following sentences:  
Indicative phrases: "Men are strong, they do not show how they feel", "Do not swing when you walk - what 
are you, a sissy?", "Good girls do not swear!", "A good housewife is a «slave» and a «lady»", "Too bad for 
such a nice kid to be a faggot!", "Don’t play it smart, men don’t like smart women". 

5. Write these phrases down on a table in a shared screen. 
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6. Explain that the set of these rules/norms constitute the rule of heteronormativity, using the information 
provided in the Theoretical Background of Module 2. (You can also look for the terms ‘sterotype’ and 
‘prejudice’ in the Theoretical Background of Module 1). You can have a brief discussion about the 
channels through which we receive information about gender, e.g. fairy tales, representations of men and 
women in books, magazines, media etc.  
Explain how gender stereotypes existing in society lead to myths about the characteristics and abilities of 
men and women and influence our choices in many areas of personal and social life. The creation of two 
opposite, seemingly separate genders, contributes to the survival of heteronormative perceptions. For 
example, they dictate who should pay for dinner when we go out and who should cook when we are at 
home. They also dictate that men should make more money, which affects who will be hired and how 
much they will be paid. 
Thus, heteronormativity is a system that works towards the normalisation of attitudes and social 
expectations that are inextricably linked to the assumption of heterosexuality and to the adherence to a 
strictly binary gender. Remind the participants that we do not question or we do not comprehend the 
differences of society’s expectations of men and women, because they are presented as ‘regular’ and 
‘normal’, resulting in us abandonding our talents, desires and dreams to adapt in them. However, it is 
important to know and deal with these myths especially when they may be abusive for other people. 
The system of heteronormativity informs us what we expect from men and women - and we perpetuate 
this system when we "police" these behaviours. This is the essence of heteronormativity, that is, those who 
do not follow these normalised expectations acquire the label of "not normal" and "abnormal". The moment 
we realise heteronormativity, we start to move away from the system it creates. 

 
4.4.2 Module 2: Β. What we should say and what we should not 

Teaching method: group work, categorisation game 

Summary:  This activity helps to explore terms related to LGBTQI+ identities and to use appropriate language. 

Target group: all professional groups 

Group size: 10-20 people 

Duration: 30 minutes 

Learning objectives: 

• Participants to understand the basic concepts of sexual orientation, gender identity, gender expression 
and sex characteristics, as well as the identities of the LGBTQI+ acronym; 

• To get to know concepts that are linked to the negative or biased thinking and behaviour towards LGBTQI+ 
people, such as homophobia and transphobia; 

• To describe and understand LGBTQI+ terminology and apply the terminology both during the seminar and 
in their work; 
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• To recognise the need of using appropriate language and terminology when working on the prevention or 
response to hate crimes against LGBTQI+ individuals; 

• To use non-abusive/offensive and non-discriminatory terminology when referring to people /issues of the 
LGBTQI+ community or when they directly communicate with LGBTQI+ people, respecting their human 
rights and building a relationship of trust. 

Description: 

1. Explain to the participants that they will take part in an activity, aiming to clarify/better understand the 
terms related to sex, gender identity, gender expression and sexual orientation (4 pillars).  

2. Inform them that they will be divided in groups (in case you are using zoom, use breakout rooms). 

3. Each group receives in a separate document different terms that must be categorised and the 4 pillars in 
which they must be included. The group is given 5-8 minutes to discuss and appoint a representative, 
who will present the results in the plenary. Depending on the number of groups, you should have prepared 
respective documents, dividing the terms found in Annex 2I equally. 

4. Then all the trainees return to the plenary, where the facilitator shares the screen and displays the activity 
found in the following link: https://learningapps.org/watch?v=pdj70q8dj20  

5. The plenary categorises the terms that appear sequentially, by instructing the facilitator. When a term 
appears, the representative of the group that had it on their list indicates which of the 4 pillars it belongs 
to, according to what was decided by the group.  

6. When the activity is completed, press the blue button that appears at the bottom right of the screen to 
detect incorrect answers (if any). Incorrect answers are displayed in red. 

7. After the process is completed and before moving the terms that were wrongly categorised to the right 
pillar, explain the meaning of each pillar. You can show the Gender Unicorn, in Annex 2ΙΙ, to help 
participants better understand these terms. Give enough time to the explanation of the differences of 
gender identity and sexual orientation, and make sure that everyone has understood them. You can share 
the terms provided in the theoritecal background of the present module, if you find it useful.  

8. Then, return to the screen with the 4 pillars and correct the position of the terms that were wrongly 
categorised, encouraging participants to indicate you their correct position, checking if they have 
understood the meaning of the 4 pillars. At the same time, explain all the terms, by pointing out what we 
shoulkd say and what we should not, in order to respect all identities. Instead of explaining the term 
intersex yourselves, you can show a video for intersex rights (TEDx Rinio Simeonidou, 

https://learningapps.org/watch?v=pdj70q8dj20
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https://www.ted.com/talks/rinio_simeonidou_ntersex_human_rights). (More information on the term 
intersex can be found in the Theoretical Background of Module 2).  

9. Display the following diagram on your screen to help trainees consolidate the terms. 
(https://bubbl.us/NjE4ODUzMC8xMTczODMxMy9hZWUyOWMxYmU2MjBkNjNjMTE1MDkyNjc0MmRm
YWY4Yw==-X). Answer questions and queries. Inform the participants that they can also look for 
information on the terms in the LGBTQI+ organisations’ sites and the Manual that supplements the 
seminar. 

10. Close the activity by pointing out that they are now more prepared to communicate with LGBTQI+ people 
and defend their rights.  

 

4.5 ANNEXES OF MODULE 2 

4.5.1 Annex 2Ι 
The activity includes the following pillars and terms (which are displayed in random order) 
(https://learningapps.org/watch?v=pdj70q8dj20): 

A. Sex (Sex Assigned At Birth) 
1. Intersex 
2. Male 
3. Female 

 
B. Sexual Orientation 

1. Asexual 
2. Bi 
3. Gay 
4. Pansexual 
5. Straight 
6. Lesbian 

 
C. Gender Identity 

1. Agender 
2. Cis-gender/Cis 
3. Cis man  
4. Cis woman 
5. Genderfluid 
6. Non binary 

https://www.ted.com/talks/rinio_simeonidou_ntersex_human_rights
https://bubbl.us/NjE4ODUzMC8xMTczODMxMy9hZWUyOWMxYmU2MjBkNjNjMTE1MDkyNjc0MmRmYWY4Yw==-X
https://bubbl.us/NjE4ODUzMC8xMTczODMxMy9hZWUyOWMxYmU2MjBkNjNjMTE1MDkyNjc0MmRmYWY4Yw==-X
https://learningapps.org/watch?v=pdj70q8dj20
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7. Trans-gender/Trans  
8. Transexual 
9. Trans man 
10. Trans woman 

 
D. Gender Expression 

1. Crossdresser 
2. Masculinity 
3. Femininity 

Below, you may find an indicative division of the terms in three groups. 

Group  Terms  Pillars 

1 

 

1. Asexual  
2. Gay 
3. Genderfluid 
4. Trans woman 
5. Transgender/trans 
6. Male 
7. Femininity 

1. Sex (sex assigned at birth) 
2. Gender identity 
3. Sexual orientation 
4. Gender expression 

2 

1. Agender 
2. Bi 
3. Cis man 
4. Cis-gender/Cis 
5. Crossgender 
6. Non-binary 
7. Pansexual 
8. Female 

1. Sex (sex assigned at birth) 
2. Gender identity 
3. Sexual orientation 
4. Gender expression 

3 

1. Cis woman 
2. Intersex 
3. Straight 
4. Trans man 
5. Transsexual 
6. Masculinity 
7. Lesbian 

1. Sex (sex assigned at birth) 
2. Gender identity 
3. Sexual orientation 
4. Gender expression 

 

 



 

69 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

4.5.2 Annex 2ΙΙ 

 

 
 

5. Module 3: How safe is safe?  

Theoretical background  

5.1 CONSEQUENCES OF HATE CRIMES ON INDIVIDUALS AND SOCIETIES 

 
Each person's personality is constructed through their interaction with society. Labeling and stigmatising LGBTQI+ 
individuals constitutes a degrading treatment, restricts the right to self-determination and social "visibility" and 
distorts the sense of self. Human dignity, as every person’s right to self-present themselves in the society and as 
a form of protection in the creation of personal identity, entails the right of every person to form their personality 
and the necessity of protection from humiliating definitions and labels attributed by other people. While the law 
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considers human dignity an inviolable right, it is in fact fragile and precarious, and there is a need for protection 
and defense. 

Hate crimes have a significant impact on individual victims, LGBTQI+ communities and the society at large. Any 
hate crime targeting an LGBTQI+ person is a direct attack against their identity and all those with similar 
characteristics. Hate crimes offend the identity of the individual per se (race, gender, colour, sexual orientation, 
etc.), that is, the person’s subjective and existential status, resulting in greater emotional and psychological 
damage, compared to other types of crimes, since the victim is not able to change basic characteristics of their 
identity (e.g. sexual orientation) or should not be expected to renounce the characteristics of their identity for which 
they have been victimised (e.g. gender identity, origin). 

This does not mean that all hate crime victims will be affected in exactly the same way; there are many variables 
that affect the concequencies of a crime. However, most incidents against LGBTQI+ individuals pose a set of 
challenges faced by most victims, which are directly related to their identity and their inner awareness of what their 
identity means to society at large. 

Crimes based on the individuals’ identity are likely to affect other people of the community/group who share the 
same characteristic as well, in a great way, compared to similar crimes without the motivation of hatred, 
generalising and ascalating the fear of victimisation. Through their ‘normalisation’ due to how frequently they are 
committed and the insufficient response to them, such crimes also affect the society at large, with every incident 
contributing to a hostile social environment that promotes the dislike of LGBTQI+ individuals while the idea of 
equality between members of the society, its pluralistic nature and democratic commitments to values and 
principles, including equality, dignity, inclusion and respect, are directly undermined. 

(Below you may find a brief summary of the consequences of hate crimes and discrimination per sector, in order 
to help the trainers in the implementation of the last activity and then the relevant consequences are analysed in 
more detail). 

5.1.1 Consequences for the individual: 
• Psychological consequences (concealment of LGBTQI+ identity, permanent fear, constant sense of 

danger, suspicion, feelings of vulnerability and humiliation, decreased self-confidence, anger, sadness, 
feelings of loneliness, panic attacks, agoraphobia, eating disorders, drug abuse, suicidal tendencies etc.) 

• Consequences on personal relationships and families (disruption of family relationships, social exclusion, 
isolation, lack of material and psychological support from the family, problems in the recognition of 
parenthood in families with LGBTQI+ parents, etc.) 

• Consequences on education (non-acceptance of students to enrol in schools, early dropout or expulsion 
from school, reduced academic performance, limited educational and professional opportunities, 
psychological burden, lack of support from peers, social exclusion, lack of trust to the education 
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professionals and education in general, concealment of the LGBTQI+ identity, changes in clothing and 
self-expression to avoid attacks, etc.)  

• Consequences on health (physical injuries, restrictions on the provision of information, avoidance of 
preventive medical examinations, insufficient medical follow-ups, medical interventions on intersex people 
without their consent, lack of access to assisted reproduction techniques, etc.) 

• Financial consequences (material damage, destruction of property, frequent relocations, costs for 
psychological support, difficulties in finding work, frequent leave from work, restoration of damage to 
facilities of organisations, etc.) 

5.1.2 Consequences on society  
(negative example of human rights violations, feelings of impunity, insecurity, vulnerability and danger, deprivation 
of important information, consolidation of homophobic/transphobic/interphobic/biphobic perceptions, 
strengthening of hate speech, loss of trust in the police and justice etc.) 

5.1.3 Analysis of the consquences 

• Psychological consequences  

Discrimination, homophobia and transphobia force LGBTQI+ people to hide elements of their identities and 
influence their lives and choices in all areas of social life. Evidence suggests that concealing sexual orientation can 
have a detrimental effect on the health and quality of life of LGBTQI+ individuals.  

Hate crimes often occur in LGBTQI+ people’s daily lives. Many of them are concerned that they will be victimised 
and constantly feel that they are in danger, in many cases more than other minorities. Both the experience and the 
fear of homophobic/transphobic/interphobic/biphobic hate crimes - this disproportionate threat to their lives - have 
a dramatic effect on the quality of life of millions of LGBTQI+ people, affecting the frequency and severity of the 
mental health problems some of these people suffer. 

These attacks can target an LGBTQI+ person directly or indirectly. Repeated hate crimes that go unpunished are 
among the traumatic experiences that cause the most serious psychological symptoms and mental disorders (e.g. 
homophobic/transphobic/interphobic/biphobic bullying, attacks in the public sphere, medical discrimination, etc.) 
by insulting the dignity of LGBTQI+ people and their families.  

This happes because personality is initially formed interactively through language, and therefore humans remain 
vulnerable to symbolic interaction. So, while we shape our identities through our own choices and actions, this 
process is neither a monologue nor automatically initated. Instead, this process responds to the call of other 
individuals, who invite us to act, cooperate and, consequently, establish ourselves as responsible and autonomous 
individuals and as members of a society defined by its rules (norms) and its culture. The construction of the self is 



 

72 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

the result of the symbolic interaction within a social and regulatory context, that begins with the child's interaction 
with caregivers. This is a revolving process, the self remains fluid and ‘under construction’. Throughout our lives, 
we engage in interactions that create, challenge, and reshape our identities. 

Therefore, not denouncing homophobic/transphobic/interphobic/biphobic verbal or physical assaults is another 
form of - indirect - abuse. For an LGBTQI+ person, but also for any abused person, the fact that they were not 
protected is sometimes more offensive and more derogatory than the original abuse itself. These individuals 
internalise the message that they are not worthy of protection and that no one will defend them. This results in 
them feeling invisible, that they have no right to exist and that if they express themselves, they will experience 
rejection and loneliness. 

The minority stress model caused by the constant conflict of social prejudices with the personal needs of LGBTQI+ 
individuals, provides a theoretical framework for understanding the specific difficulties they encounter due to social 
stigma, rejection expectations, internalised homophobia and the prejudices faced by LGBTQI+ people.  

External prejudices refer to any experiences of prejudice either from institutional frameworks (e.g. education, 
legislation) or from the immediate social environment (e.g. reproduction of negative stereotypes by the media).   

The internalisation of homophobia and transphobia they face in society takes place because LGBTQI+ people, as 
confirmed by research, are bombarded with messages from the church, politicians, teachers, peers and members 
of their family that being an LGBTQI+ person is morally wrong, sinful and forbidden. So, they have learned that 
their sexuality and/or gender identity is their own fault and that if they share it with someone they will get hurt 
psychologically, physically, verbally or emotionally. Silence is rewarded by our society and hiding becomes a way 
of life. Feelings of shame, guilt, fear and secrecy experienced by LGBTQI+ people can lead to isolation, loneliness, 
feeling helpless and without a way out. LGBTQI+ people who are not comfortable with their sexual orientation 
and/or their geder identity/gender expression/sex characteristics, adhere to social stereotypes, often change the 
way they dress and self-express and this results in a feeling of self-loathing, low self-esteem and feeling of inferiority. 
Even LGBTQI+ young people whose parents and friends are supportive often report experiencing some degree of 
minority stress.  

Despite the growing acceptance and visibility, many young LGBTQI+ people enter adulthood having been severely 
damaged by the external and internalised homophobia, biphobia, interphobia or transphobia they face.  

LGBTQI+ people are also 50% more likely to develop depression and anxiety than the rest of the population. As a 
result, LGBTQI+ individuals are at greater risk of suicidal behavior and self-harm than the general population. For 
example, gay and bi men are four times more likely to commit suicide than the rest of the population. According to 
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a recent study conducted in the USA10, 39% of transgender young people had "seriously considered" suicide in 
the last 12 months.  

Moreover, there are now many studies on the relationship between internalised homophobia/transphobia and 
substance use by LGBTQI+ individuals, which show a positive correlation between internalised 
homophobia/transphobia and alcohol and drug use and related problems.  

• Consequences on personal relationships and families  

The families of LGBTQI+ people face certain challenges due to social stigma and lack of institutional recognition 
of their relationships. Discrimination regarding the recognition of relationships also in relevant public 
bodies/services, such as the prohibition of same-sex marriage result in the deprivation of rights related to pension, 
inheritance and other rights applicable for heterosexual couples, such as the right to child adoption and in creating 
a foster family. The same applies to other forms of discrimination regarding gender recognition, such as the inabillity 
to change the name and gender of trans people in official documents and the compulsory divorse (if a trans person 
is married) for the legal gender recognition.  

Discrimination concerning family life is also related to the coercion of an LGBTQI+ person by their family to marry, 
undergo psychiatric treatment, conversion therapies, drop out of school, etc., as well as to be rejected or expelled 
from the family home, disowned or punished, and subjected to humiliating treatment or violence by family 
members. 

The disclosure of the LGBTQI+ identity often disrupts, apart from the family relationships, the friendly relations of 
LGBTQI+ people and leads to social exclusion, isolation and feelings of loneliness. 

Another side effect is the defamation and social exclusion of family members, friends, allies and advocates of 
LGBTQI+ people’s rights. 

More specifically, the families of LGBTQI+ hate crime victims may feel guilty because they were not able to protect 
them. In other cases, families may feel isolated or helpless. Their effectiveness at work, at home or at school can 
be affected. If the perpetrator is not arrested and convicted, they may lose faith in the justice system. A light 

                                                

10 The Trevor Project's National Survey on LGBTQ Youth Mental Health 2019 – the largest and most recent research (35.000 young people 

aged 13-24 participated) for LGBTQI+ youth mental health. 
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conviction can cause further frustration. Trials and court appearances may prolong the mourning process. And if 
there is media coverage, a family can see their personal issues being made public. 

• Consequences on education 

In the educational context, homophobic and transphobic bullying takes many forms such as derogatory 
characterisations, public shaming, verbal and physical violence, spreading rumors, harassment on the internet, 
theft or destruction of objects, sexual harassment and all kinds of threats and social pressure11. The results of the 
aforementioned experiences may include the aggravated mental health of LGBTQI+ adolescents, but also their 
reduced academic performance, difficulties in getting in, attending and completing primary and/or secondary 
education, as well as their reluctance to enter higher education. Because of all this, many students learn that it is 
safer to hide their LGBTQI+ identity at school, facing the relevant consequences.12  

In the Greek school, LGBTQI+ children are also deprived of their right to information, as no information is provided 
regarding sexual orientation, gender identity, gender expression and sex characteristics (ostensibly for moral or 
security reasons). Such concealment of information is also responsible for the spread of HIV/AIDS and other STDs. 

However, all school children are affected by the “suffocating” climate created by homophobia and are forced to 
adopt rigid gender roles that impede personal expression and creativity and lead to dangerous behaviours 
(dangerous driving, substance and alcohol abuse, etc.) only to prove their heterosexuality and "normality". Young 
people of all sexual orientations are also often pressured to start having sex prematurely, leading to teenage 
pregnancies and the transmission of STDs. Some of them consider it their duty to police and punish LGBTQI+ 
people in a hateful way that is contrary to humanity and compassion. 

                                                

11 According to the results of the largest survey on the experiences of LGBTQ students in Greece, conducted by Colour Youth, the 
vast majority of students have heard negative comments about people who do not behave in a "masculine way" (96%) or, 
respectively, in a " feminine way" (86.6%). In particular, 3 out of 4 (74.2%) students answered that they hear homophobic comments 
from other students, while 58.1% hear such comments from the teaching staff. Several cases of physical harassment or violence 
were also reported due to their sexual orientation or gender identity and one in three LGBTQ children (33.0%) have been sexually 
harassed at school, which is a very worrying fact. Worth mentioning is the fact that out of the total number of people who stated that 
they have experienced violence at school, 27.9% never reported it to the teaching staff, while those who have reported it mentioned 
that the management of the school was not really (30.8%) or not at all (26.6%) efficient. 
First Pan-Hellenic School Climate Survey, The experiences of the LGBTQ student community in Secondary Education, Colour Youth 
- Athens LGBTQ Youth Community Athens, 2018 
https://www.colouryouth.gr/wpcontent/uploads/2018/05/%CE%88%CF%81%CE%B5%CF%85%CE%BD%CE%B1%CE%B3%CE
%B9%CE%B1%CF%84%CE%BF%CE%A3%CF%87%CE%BF%CE%BB%CE%B9%CE%BA%CF%8C-
%CE%9A%CE%BB%CE%AF%CE%BC%CE%B1-Colour-Youth.pdf 
   
12 In the most recent study of the Fundamental Rights Agency on the experiences of LGBTI people in the European Union (FRA, 
2020a), which gathered a sample of 139,799 people who identified themselves as lesbian, gay, bi, trans or intersex, which revealed 
the forms of discrimination that LGBTI people continue to face in EU countries, 43% of the LGBTI students from Greece, aged 15 to 
17 years old, reported to hide their LGBTI identity in school (FRA, 2020b). 

https://www.colouryouth.gr/wpcontent/uploads/2018/05/%CE%88%CF%81%CE%B5%CF%85%CE%BD%CE%B1%CE%B3%CE%B9%CE%B1%CF%84%CE%BF%CE%A3%CF%87%CE%BF%CE%BB%CE%B9%CE%BA%CF%8C-%CE%9A%CE%BB%CE%AF%CE%BC%CE%B1-Colour-Youth.pdf
https://www.colouryouth.gr/wpcontent/uploads/2018/05/%CE%88%CF%81%CE%B5%CF%85%CE%BD%CE%B1%CE%B3%CE%B9%CE%B1%CF%84%CE%BF%CE%A3%CF%87%CE%BF%CE%BB%CE%B9%CE%BA%CF%8C-%CE%9A%CE%BB%CE%AF%CE%BC%CE%B1-Colour-Youth.pdf
https://www.colouryouth.gr/wpcontent/uploads/2018/05/%CE%88%CF%81%CE%B5%CF%85%CE%BD%CE%B1%CE%B3%CE%B9%CE%B1%CF%84%CE%BF%CE%A3%CF%87%CE%BF%CE%BB%CE%B9%CE%BA%CF%8C-%CE%9A%CE%BB%CE%AF%CE%BC%CE%B1-Colour-Youth.pdf
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• Consequencies on health  

LGBTQI+ people’s general state of health is a matter of great concern. Available data links homophobia, 
transphobia, harassment or social isolation with the deterioration in their mental and physical health. Research 
shows higher rates of poor mental health, suicides and drug use for LGBTQI+ individuals. 

In hospitals, when seeking medical treatment for themselves or their partners or in care or nursing homes, they 
rarely encounter understanding and recognition of their needs, they face ignorance, limited awareness, social 
isolation problems and prejudices from staff and other tenants. It is, however, difficult to determine the true extent 
of discrimination against LGBTQI+ individuals in the healthcare sector, as they usually conceal their LGBTQI+ 
identity or even avoid using healthcare services due to the negative attitudes towards them or fear that they may 
encounter similar behaviour. In addition, the non-recognition of same-sex partners as "close relatives" creates 
difficulties in accessing information and making decisions on health and treatments, as well as problems with 
hospital visits.  

More specifically, the forms of discrimination LGBTQI+ individuals face in health care include the additional 
stigmatisation, the limitations on information provision regarding sexual orientation and/or gender (allegedly for 
reasons of public health, morality or safety), frequent violations of medical privacy, degrading behaviour of staff, 
lack of respect for their needs, corrective surgeries on intersex people without their consent or that of their parents, 
non-coverage of gender reassignment interventions by insurance funds, violation of the right to access assisted 
reproduction techniques regardless of marital status or sexual orientation or gender identity/sex characteristics 
and equal access to surrogacy, considering that it is now a global practice. 

Hate crime victims are more likely to suffer from post-traumatic stress disorder, a psychological condition that can 
occur in anyone who has had direct experience or witnessed situations that either threatened their own life or 
someone else's life or traumatised them psychologically. People who suffer from PTSD often have a sense of re-
living the experience (flashback), have difficulty falling asleep and feel disconnected from reality. These symptoms 
can be so severe and occur so often that they have a direct negative impact on the social, occupational or other 
important aspects of their functionality. 

• Financial consequencies  

Hate crimes can cause significant financial losses due to expenses for material damage (destruction of property) 
and for psychological support.  

Other financial concequencies of hate crimes are the difficulties in finding work due to discrimination, reduced 
opportunities for professional development, dismissal, frequent leave and relocations, increased travel expenses 
to avoid the means of public transport, etc. 
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In terms of the damage that can be done to LGBTQI+ organisation facilities, replacing broken windows or installing 
cameras and security systems can cost time and money that could otherwise be spent on programme activities.  

In terms of their impact on the state, more hate crimes mean higher costs for policing, persecution and sentencing, 
as well as cost for providing mental health services and victim support. 

• Consequencies on society 

Human rights violations against lesbians, homosexuals, bi, trans and intersex people are a global concern. Impunity 
for violent acts against LGBTQI+ people and existing legislation, as well as State practices, that introduce or permit 
discrimination, contribute to an environment in which LGBTQI+ individuals are marginalised and often forced to 
remain silent and self-critical - situations that are opposed to human dignity, individual autonomy and a pluralistic 
society. 

Hate crimes send a clear message. They aim to spread fear, anger, insecurity and a sense of vulnerability to 
members of targeted communities. They negatively affect the mental health and limit the social life of the victims 
and have a negative impact on the targeted communities. They also limit their ability to claim other fundamental 
human rights, in particular the right to freedom, peaceful assembly, association and democratic participation. 

Homophobic hate crimes, as well as racist and sexist ones, occur between "us" and "them" and not just between 
"me" and "you". In this way, hate crimes affect not only the direct victim, but also society at large. If left untreated, 
they may adversely affect the security of communities and neighborhoods and lead to an increased sense of 
danger. Apart from the targeted communities, the members of which feel vulnerable and angry, all members of the 
society feel at risk of similar targeting and victimisation, because each and every one may have individual 
characteristics that are not considered dominant or socially acceptable. Inadequate responses to hate crimes are 
also associated with lower confidence towards the criminal justice system.  

Policies and practices that discriminate and prejudice against LGBTQI+ individuals often reinforce contempt for 
sexual minorities in society and as a result LGBTQI+ individuals are often the target of hate speech. This happens 
in a variety of contexts, including the media, political debates, counter-demonstrations at public events, such as 
pride parades. Too often, in these statements, LGBTQI+ individuals are negatively described, for example, as 
"individuals who are perverted, sick, deviant, prone to crime, immoral or destabilising the social order”. 

In the long run, discrimination generally affects perceptions, consolidates homo/trans/bi/interphobia, and hinders 
the autonomous self-determination of individuals. It also deprives all people of important and different information 
as well as pluralism, which presupposes the peaceful coexistence of a variety of social groups, political views and 
movements and is of particular importance for the survival of a democratic society based on the rule of law. 

The fight against hate crime is a way of undermining prejudice and oppression against LGBTQI+ communities and 
is instrumental in creating societies that include diversity and allow all people to live their lives openly and fully.  
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5.2 MODULE 3:  Α. WHAT IF IT WAS ME? – CONSEQUENCES OF HATE CRIMES 
(30 MINUTES) 

Summary: In the third module, participants will have the opportunity to reflect on the consequencies of hate crimes 
for individuals and societies through LGBTQI+ people’s testimonies. 

Learning objectives 
       Upon the completion of the module, trainees will be able to: 

• Understand the difficulties faced by LGBTQI+ individuals in seeking services from public bodies through 
stories of discrimination & violence against LGBTQI+ individuals; 

o Understand the barriers in recording/reporting hate crime incidents to the relevant services and 
to understand the need to record them; 

• Understand the consequences of hate crimes on LGBTQI+ individuals and society at large; 
• Understand the strong need to recognise, record and make visible LGBTQI+ individuals’ experiences in 

public services and to tackle hate crimes against them; 
• Understand the current situation; 

o Understand the common nature of hate crimes and violence, including domestic violence, against 
LGBTQI+ individuals; 

o Be aware of the effects and impact (social, psychological, etc.) of the (re)production of 
stereotypes, prejudices and abusive speech that promotes discrimination against LGBTQI+ 
individuals; 

• Understand the need for active support and action in defending the rights of LGBTQI+ individuals; 
• Cultivate feelings of empathy for the violence, discrimination and exclusion that LGBTQI+ people face in 

their daily lives; 
• Envision their personal contribution to tackling hate crime and discrimination; 
• Envision a just, inclusive society. 

 

http://sro.sussex.ac.uk/id/eprint/73458/1/__smbhome.uscs.susx.ac.uk_lsu53_Documents_My%20Documents_Leverhulme%20Project_Sussex%20Hate%20Crime%20Project%20Report.pdf
http://sro.sussex.ac.uk/id/eprint/73458/1/__smbhome.uscs.susx.ac.uk_lsu53_Documents_My%20Documents_Leverhulme%20Project_Sussex%20Hate%20Crime%20Project%20Report.pdf
http://www.pflag.org/
https://adm.viu.ca/positive-space
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Unit structure: 

The total duration of this module will be half an hour. Try to Manage your time properly to achieve the learning 
objectives.  

 
Duration  Activity  Teaching material 

  30΄ 

 

"Stories of discrimination & violence against LGBTQI+ 
individuals - Consequences of hate crimes and 
discrimination" 

Share screen - testimonies 
 

 

5.3 MODULE 3:  Α. STORIES OF DISCRIMINATION & VIOLENCE AGAINST 
LGBTQI+ INDIVIDUALS -  CONSEQUENCES OF HATE CRIMES AND 
DISCRIMINATION 

 
Teaching method: experiential, reflective activity 

Summary:  Presentation of stories of discrimination & violence against LGBTQI+ individuals and reflection on the 
consequences of hate crime and discrimination in the daily lives of LGBTQI+ individuals and society at large. 

Target group: all professional groups 

Group size: 10-20 people 

Duration: 30 minutes 

Learning objectives: 
• Participants to get to know first handed the situations faced by LGBTQI+ people in public services through 

stories of discrimination & violence against them; 
• Get in touch with the thoughts and feelings of LGBTQI+ people regarding their communication with public 

bodies; 
• Cultivate feelings of empathy for the violence, discrimination and exclusion that LGBTQI+ people face in 

their daily lives; 
• Understand the consequences of impunity of hate crimes in democratic societies; 
• Realise the need for active support and action in defending the rights of LGBTQI+ individuals and in 

combating hate crime; 
• Understand the strong need to recognise, record and make visible the experiences of LGBTQI+ individuals 

in public services and to tackle hate crimes against them. 
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Description of the activity: 

1. Explain to the trainees that they will have the opportunity to read some of the testimonies collected, which 
include incidents that occurred to LGBTQI+ individuals during their communication with public sector 
structures, such as schools, health facilities, facilities of the justice system, police, or other public services. 
The stories were collected through the online suvey and the focus groups implemented in the context of 
the FAROS project and constitute the testimonies of LGBTQI+ people and civil servants. 

2. Share your screen to present the testimonies. Give time to the participants to read the stories (estimated 
time: 3 minutes).  

Gay person, 23 y/o  
(The person describes their experience with a psychologist in their university. Their request was related to their 
sexual orientation). 
«During my visit at the public psychological support service of my university for an issue relevant to my gay identity, 
I was faced with doubt, belittlement and accusations made by the psychologist. It affected me for a long time and 
it still does»  

Trans intersex person, 39 y/o 
(The story this person shared was about the negative treatment they received and the refusal of services related 
to administrative procedures while they tried to change their name and gender in their legal documents).  
«When I was in the process of preparing the papers to change my name they treated me in a sexist way and with 
irony, especially at security forces. Also, they refused to change my name at a utility service, although I had a court 
decision. They told me that the only thing they could do was send me the bill in the name that I have chosen, but 
the rest of my personal data would remain the same in the service» 

Trans man, 59 y/o 
(In this testimony, the trans man describes the existing obstacles faced by trans people who are parents and by 
those that were not born in Greece, as well as the great financial cost of the procedure. The inconsistency of his 
ID data with his gender identity constantly results in employees addressing him with a wrong name and gender, 
and him being forced to explain his identity every time). 
«Some people, like us, we can’t change our papers easily, as we have given birth to our children and we don’t 
want them to be separated from us. Some people are from other countries and don’t have the money to do it in 
their country of origin or they don’t have the money to change [the name in] all their assets. But misunderstandings 
happen all the time. And if you have blood tests, for another health problem, anywhere you go, the secretary firstly 
tells you «ok, pay for these tests». And then the nurse calls you to get your tests done and says «please madam, 
get in». And at this point you want to disappear, to leave this room full of people. And this happens every time. 
Every time. It’s not like I stay silent, I go there and say «which madam are you referring to, it’s me». And the nurse 
apologises. She says she doesn’t know and I explain it in the doctor’s office, I explain it. And then she says «yes, I 
understand, I understand». Because it’s not that they have bad intentions... But the next time I will go there for 
tests, there will be another nurse. It happens all the time» 
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Lesbian, 54 y/o  
(The following story describes the difficulties a same-sex couple and their kids face at healthcare services. The 
personnel of the services refused to recognise the existence and role of the second parent, even when there were 
no administrative obstacles).  
«One of the kids went to the hospital with fever and a bit later the other one got sick too. So, my partner came with 
the second one with an ambulance because the kid had spasms because of the fever. And the hospital’s personnel 
started asking “Who are you? What are you? Where did you get this child?”. They almost arrested them until I got 
there and said “Here I am, the mother, I have both kids. Get the other one here [the second child that has arrived], 
in the same room”.». 

Judge 
(An LGBTQI+ professional refers to the homophobic stance and behaviour of her colleagues, and the difficulty of 
having to keep her LGBTQI+ identity hidden).  
«I am an LGBTQI person and I hear homophobic jokes from my co-workers almost every day. I am living an almost 
double life, because I need this job. I have to hide and lie about my identity and my relationship, and it hurts when 
I hear them judge so negatively other LGBTQI people». 

Legal Clerk  
(In this incident a trans person in a court was forced to explain multiple times the reason of the incongruence 
between their gender identity and their legal documents, in front of many people). 
«At a penal court room, when the male defendant’s name was called, a person with a woman’s clothing and 
appearance replied. After the chair of the court asked the person that replied if they were indeed the defendant 
(sometimes if the defendant is not present a relative may answer on their behalf, so the judges need to make sure 
who the person is) and after he got a positive reply, he continued asking and wondering, in front of the audience, 
why the person’s appearance did not conform to the expectations for the gender that was on their legal 
documents». 

Educator  
(The educator refers to an incident with a former student of hers, who faced bullying on the basis of multiple 
motives, including homophobia. The bullying continued in the following years, ending up in a sexual harassment 
incident with homophobic motive. Although the student had mentioned some of the incidents to the educators, 
there was no reaction from the school).  
«There was a student of mine, who was marginalised, [the other students] didn’t hang out with him. There were 
many elements of bullying. There was also a homophobic part, because of his perceived sexual orientation, there 
was fatphobia, there were many things. The student used to call his mother and ask her to pick him up from school, 
claiming he had a headache. He had done many check-ups, he had nothing. At some point, because I have seen 
that happening, I approached him and asked whether he really wanted to leave because he had a headache or 
there was something else going on. And because we had developed a relationship throughout all these years in 
the school, he told me the reason he wanted to leave was that he couldn’t stand being at school anymore. He 
started saying that apart from being marginalised and mocked by the rest of the kids, they teased him, asking if he 
“plays the clarinet well” and other sexual innuendos. Later that he moved to high school we talked and he told me 
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that he was sexually harassed by two classmates. I asked him if he did anything, if he mentioned it to any of the 
teachers, to the principal, to anyone. He said “I did, but nothing happened. They told me to just drop it”. The 
positive thing with this kid was that he had his parents’ back up, who paid attention to these things. Once again, 
the school community didn’t rise up to the occasion, that’s why the kids do not trust us and never speak about 
these issues». 

3. After the trainees read the stories, explain to them that they should write down the consequences of hate 
crimes and discrimination. Several of them were mentioned in the stories they just read.  

4. Share the “consequences tree” on the screen and show the trainees the five different branches that 
represent the different areas of life of LGBTQI+ people affected by discrimination and violence. The 
consequences for non-LGBTQI+ individuals and society at large will be recorded in the open space around 
the tree. You can write an example in each category. 

5. Then, explain to them that they will have up to 5 minutes to write down the consequences of hate crimes 
and discrimination against LGBTQI+ individuals in each area representing the five branches of the tree, 
but also the consequences for non-LGBTQI+ individuals and in society in general. Remind them to think 
about what has been mentioned in the stories, to reflect on their experiences from the service they work, 
and what has been discussed so far in the training.  

6. After they have finished, trainees share their ideas in the plenary and you record them (in words or short 
phrases) on the branches and in the space around the tree, depending on the category. Add and further 
analyse the consequences, helping participants understand what it is like to live with discrimination and 
violence in such important areas of your life and how this situation undermines the values and principles 
of a democratic society. It is not necessary to record all the proposals included in the Theoretical 
Background of Module 3, but to create a climate of understanding and empathy that will trigger 
participants’ interest for getting more information and taking action.  
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PART Β’ 
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Educators 
The present educational material addresses education professionals, principals and education stakeholders. 

Group size: 10-20 people 

1. Module 1: Hate crimes and discrimination – What happens 
at school? (60 minutes) 

Module structure: 

Duration  Activity  Learning objectives 

30΄ 

 

«What it is and 
what it is not» 

− Participants to understand the concepts of bullying in general and homophobic and 
transphobic bullying; 

− Understand the difference between teasing, bullying and discrimination; 
− Understand the various ways homophobic and transphobic bullying and 

discrimination manifest in school; 

− Understand the link between homophobic and transphobic bullying and 
discrimination against LGBTQI+ people with Heteronormativity. 

30΄ 
«Research and 
testimonies»  

− Participants to explore in-depth and recognise the various manifestations of H/T 
bullying in the school environment; 

− Identify the obstacles faced by LGBTQI+ children to report incidents of H/T bullying; 

− Understand the need of recording such incidents; 

− Reaslise the need to strengthen hate crime protection, monitoring and prevention 
mechanisms; 

− Get acquainted with the FAROS research results; 

− Cultivate feelings of empathy for LGBTQI+ people. 

 

1.1 MODULE 1: Α.  WHAT IT IS AND WHAT IT IS NOT 

Description:  

1. Welcome participants to the second part of the seminar and explain them that we will focus on hate crimes 
and discrimination faced by LGBTQI+ students and educators, as well as children with LGBTQI+ parents 
in the school environment. Many lesbian, gay, bi, intersex and trans students struggle to find safe places 
at schools. Moreover, the vast majority of LGBTQI+ educators do not feel safe to reveal their identity in 
their work. The most common forms of hate crimes and discrimination we encounter in schools are 
homophobic, transphobic, biphobic and interphobic bullying and social exclusion of LGBTQI+ individuals 
or individuals perceived to be LGBTQI+. 
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2. Ask participants if they know what bullying is in general and what its key components are. Encourage them 
to share their thoughts and knowledge for a few minutes. Once the discussion is over, show them the 
definition of bullying and its three main components. 

3. Ask participants what homophobic and transphobic bullying is and to whom it is addressed. At this point, 
it is important that the trainees realise that H/T bullying is directed not only at LGBTQI+ students, children 
with LGBTQI+ parents and LGBTQI+ educators, but also at their relatives, friends and people perceived 
to be LGBTQI+, because they do not comply with the rules of heteronormativity. After completing the 
discussion, share your screen with the definition of H/T bullying. 

4. Ask trainees what the difference between bullying and teasing or discrimination is. Tell them that it would 
be helpful to have a clear picture of the concepts "teasing", "bullying" and "discrimination", so that they deal 
with them both individually and as a group (colleagues, school director, school psychologist, etc.). Discuss 
the differences and how we, as educators, have to deal with such phenomena. You can use the following 
information to correct and add to their ideas: 
Bullying is seen as one of the burning issues nowadays. However, the so-called friendly teasing, jokes and 
mockery at school are easily confused or can develop into bullying or even discrimination. According to 
its definition, bullying is “a repeated, negative behaviour directed against a person by individuals or 
groups”. There are two differences between bullying and teasing. On the one hand, the word “teasing” 
suggests that it is not done with bad intentions and, on the other hand, that it is an isolated incident. Name-
calling and abusive terms, such as "faggot" or "tomboy" etc., are often perceived as innocent on the 
grounds that pupils do not have the malicious intention to discriminate against certain pupils who are 
LGBTQI+. Apart from this, some educators could argue that children do not know what these words mean 
and conclude that they are "meaningless". Nonetheless, such perceptions do not only ignore the negative 
impact these comments have on LGBTQI+ students or on children with LGBTQI+ parents, but also the 
fact that this invective can never have a positive content and is therefore not, as they claim, “meaningless”. 
Unlike bullying, discrimination often intends to stigmatise an entire group of people and not a particular 
individual. For example, homophobic name-calling does not usually refer to a particular person, but it 
serves as a general comment such as: “This is so gay!”. Other examples include discriminatory curricula 
that introduce discrimination (e.g. negative comments on homosexual relationships or a complete lack of 
such examples) and administrative arrangements that end up becoming painful experiences (e.g. the 
school management refusing to adapt the gender of a trans student of educator in their documents – they 
are disregarded, allegedly because such adaptations ‘are not allowed’ or because they are ‘time-
consuming’. Discrimination means “unjustified unequal treatment” and occurs when it is clear that victims 
are treated negatively because of their participation in a social group that is stigmatised. This is the main 
difference in relation to bullying or teasing. Discrimination is a form of negative behaviour towards social 
groups that are systematically stigmatised. As a result, we cannot compare teasing people about having, 
for example, red hair with discrimination against LGBTQI+, individuals with special needs or people with 
different political or religious beliefs. 
The advice often given to LGBTQI+ students and educators is “not to pay attention to negative comments, 
but to ignore them” or “name-calling does not hurt”. However, it is important to ask ourselves how we 
react to offensive terms addressing women, black people or people with disabilities. Typically, teasing and 
offensive names towards these groups of people not only are not accepted, but also provoke strong 
reactions, unlike those referring to gender diversity and sexuality. For example, few teachers will deal with 
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a student who called a classmate “gay”, but many will react if they call them “nigger”, “whore” or 
“retarded”. 
Moreover, in some cases the school tries “to help” students or teachers who have been bullied in the 
wrong way, by isolating them from the negative comments expressed against them. For example, they 
are advised not to provoke with their behaviour, dress or walking, they are allowed to stay in during the 
breaks, or a teacher is given the key to the back door of the school. 
Such “protective” measures indicate denial of the mental pain and complaints of LGBTQI+ students or 
educators and confirm the impression that the school is not willing to deal with this hostile environment. 
(At this stage focus on the characteristics of bullying and discrimination and not on the forms of its 
manifestation, as this is the topic of the next activity). 

5. Before closing the discussion, briefly remind the participants that heteronormativity is the main matrix 
through which gender is understood by students, as well as by the majority of educators. This discourse 
of heteronormativity in which boys structure their masculinity is directly linked to discourses of homophobia 
and misogyny. Thus, sexism, misogyny and homophobia/transphobia, that are fed by heteronormativity, 
have an active role in the school environment, leaving little room for reaction to most students and 
educators. Point out that if we wish to combat homophobia/transphobia, we should discuss and 
deconstruct heteronormativity and the negative spiral it creates. If you consider it necessary at this stage, 
you can indicate that this objective can be achieved by: 

a. Constantly questioning our heteronormative notions and promoting a vision of openness, 
acceptance and inclusion. 

b. Offering images other than models of heterosexuality.  
c. Giving space to negative feelings, without validating them. We can see them as grounds for 

opening the debate. 
d. Participating in a dialogue on negative perceptions/attitudes/behaviours and their consequences. 
e. Strengthening positive social behaviour, reducing social exclusion and promoting cooperation. 

 

1.2 MODULE 1: Β.  RESEARCH AND TESTIMONIES  

 
Description:  

1. Explain to the participants that they will watch a short video titled, ‘Five bullying stories in the centre of 
Athens’, where LGBTQI+ speak about the homophobic or transphobic bullying they suffered at school and 
the response of the educators, in the following link: https://www.youtube.com/watch?v=__rnrRFSGCM   
(7.07΄) 
Ask participants to identify and record, during the video, all types of hate crimes, bullying and 
discrimination reported by the people on the video. 

2. When the video finishes, ask trainees to share with the rest of the group a feeling they felt when they 
watched the video (in a word or a short phrase). 

https://www.youtube.com/watch?v=__rnrRFSGCM
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3. Then, draw the outline of a human, gender-neutral figure that will occupy the entire screen, leaving its 
inside blank, and tell participants to imagine that this person is an LGBTQI+ student. Above this figure, 
write “Manifestations of discrimination and homophobic/transphobic bullying at school”. Ask them to name 
as many forms of hate crimes, bullying and discrimination they noted down, while they were watching the 
video. Write them around the figure and then encourage participants to share with the team as many other 
manifestations of discrimination and homophobic/transphobic bullying they have noticed and detected in 
the school they work, which you also briefly write around the figure. Encourage them to use both their 
experience and knowledge.  
Once they have finished, add as many types of discrimination and homophobic/transphobic bullying that 
were not reported. Do not forget to mention some of the manifestations of cyberbullying. 

 

Manifestations of H/T bullying: Teasing, name-calling, verbal violence, jokes, graffiti, gossip, outing, exclusion, 
rejection, marginalisation, destruction of personal objects, physical violence, discrimination, bullying, sexual 
harassment, attempt to “correct” or “cure”, hate speech, tolerance and encouragement of discriminatory 
behaviours by colleagues, incitement and encouragement of others to be insulting or violent. 

Manifestations of cyberbullying: hostile speech and threats, words, images and videos that incite or praise violence 
against a group, extremely offensive posts or comments, fake comments, trolling, false accusations, creation of 
profiles under another person’s name, doxxing: publishing personal information about a person (including videos 
and photos with sexual content - what is sometimes called "revenge porn"), blackmail, etc. 

Lend weight to social exclusion, as this is the most common manifestation of homo/trans/bi/interphobia in school 
settings. When we think about homophobia and discrimination against LGBTQI+ people, it often brings to mind 
any obscene action, such as name-calling or violence. In fact, the most common form of discrimination against 
LGBTQI+ people is social exclusion. If people know or assume that you are gay, lesbian, bi or trans, they generally 
avoid contact with you or try to find any possible excuse to stay away from you. This type of social exclusion must 
be taken into account, as it can cause anxiety to LGBTQI+ people: every person needs social contacts. Another 
thing that may happen to an LGBTQI+ person is to keep elements of their personality and/or personal life secret 
due to fear of rejection, denial of love, distancing/loss of family members, classmates, friends, colleagues, etc. The 
anxiety caused by social exclusion is also called minority stress.  

4. When you finish recording the forms of discrimination and homophobic/transphobic bullying, ask 
participants to share in plenary if the cases of homophobic/transphobic bullying are reported and how they 
are treated in the school they work in. In case they state that they simply do not encounter such incidents 
at their school, it is a good opportunity to present the relevant results of the research conducted in the 
context of the FAROS project as well as data from other European and national surveys. Otherwise, you 
can mention that educators often claim that they do not encounter such incidents at their school, but 
surveys conducted over the last few years in our country utterly contradict these allegations. It is 
suggested that you show some evidence from relevant research (Annex 1II).  
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5. Then, ask them what barriers they believe LGBTQI+ children and adolescents face in terms of reporting 
an incident and asking for support. Write their ideas in the inner part of the human figure you have drawn. 
Add anything that was not mentioned by the participants.  
The reasons for non-reporting mentioned by participants may include: 

• They think the incident was not serious enough. 

• They feel they will not be taken seriously. 

• They feel it was inevitable. 

• They are not sure if it was a crime. 

• They fear punishment. 
• The are worried about a biased response. 

• They fear that their LGBTQI+ identity will be known in their family and/or school. 
6. Explain that non-reporting cases of H/T bullying and hate crimes in the school environment is a serious 

problem, because it leads to official statistics not demonstrating the actual size of the problem. Most 
schools do not have a specific strategy for tackling bullying and lack complaint report forms. The 
continuous existence of gaps in data collection also entails the risk that victims' rights will not be fully 
respected and that schools will not fulfill their obligations to victims. Explain to them that they can suggest 
to the Teachers’ Association and the principal of their school to record the reports of all forms of bullying 
and H/T bullying in a form, so that at the end of the school year they can have a clear picture of the 
situation. You can show the template form in Annex 1III.  

7. However, reporting is only half the picture. It is also important for people reporting incidents of bullying or 
discrimination to receive appropriate and effective response and care. 

Point out that, in several occasions, victims do not seek psychological support from their family 
environment, either because they are still keeping their sexual orientation or gender identity hidden, 
or because they have already experienced rejection by their family. Given that in Greece there is no 
institutional provision for support and psychological support for LGBTQI+ people, victims of 
homophobic and transphobic violence often feel they have nowhere to turn to for help. At the same 
time, the absence of legislation on the protection of LGBTQI+ people against incidents of homophobic 
and transphobic behaviour in the school and university environment does not help victims to take 
legal steps against their perpetrators and to assert their rights. 

8. When the process is completed, tell the trainees that by looking at the image on the screen, they can now 
imagine the situation experienced by LGBTQI+ children, children with LGBTQI+ parents, and children 
perceived to be LGBTQI+ because they do not comply with heteronormativity norms. Ask them to imagine 
what the everyday life of these children may look like. What may happen to a child who is being insulted, 
held in contempt or simply living in a constant state of fear every day? If you consider it necessary, you 
can briefly remind them of some of the psychological consequences mentioned in the video by the victims 
themselves, adding information found in the theoretical material of Module 3 of the Part A of the training. 
Last but not least, add that such attitudes based on prejudice and hatred have no place in an open and 
democratic society.  

Note for the facilitator:  
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A significant difference between bullying and H/T bullying is that the person is not attacked as only one person, as 
in most other offenses, but as a member of a community or group, as is the case with hate crimes in general. This 
has some particularly harmful consequences: 

− Other members of the same group or community may feel that they are also threatened and bullied. 
Therefore, it is not just the student who is under attack that feels unwanted or marginalised and fears for 
their safety, but all members of the LGBTQI+ community.  

− Offensive language and aggressive behaviour against LGBTQI+ individuals are considered attacks on 
their identity and self-esteem. This means that they are often more deeply hurt. 

− Offenders (perpetrators) are often supported by their family and part of the wider society that agrees with 
their views. This gives them a false sense of superiority. 

− LGBTQI+ children very often do not have support from either their families or their peers and often have 
no one to turn to for support and help. As a matter of fact, you may be their only support! 

 

1.3 ANNEXES OF MODULE 1 

1.3.1 Annex 1I 
Definition of bullying 
“A student is bullied when they are, repeatedly and over time, exposed to negative actions by one or more co-
students, and they have difficulty defending themselves" (Dan Olweus, 1993). 
According to the abovementioned definition three main elements should coexist for a behaviour to be considered 
bullying: 

1. Aggressive behavior involving uncalled and deliberate negative actions; 
2. Regularity by repeating the behaviour in question; and 
3. Imbalance of power as a result of power abuse. 

 
Retrieved from the official UNESCO website: http://www.ibe.unesco.org/en/geqaf/annexes/technical-
notes/definition-bullying   

Definition of homophobic/transphobic/biphobic/interphobic bullying 
Homophobic/transphobic/biphobic/interphobic bullying is defined as bullying based on prejudice or negative 
attitudes, beliefs or views about lesbian, gay, bi, trans and intersex people. Victims of this kind of bullying may be 
students who are either lesbian, gay, bi, trans or intersex, or students who are perceived to be lesbian, gay, bi, 
trans or intersex. Apart from this, the culture of homophobia/transphobia/biphobia/interphobia suggests that 
lesbians, gays, bi, trans or intersex persons are inferior to cis-heterosexual individuals. In addition, 
homophobic/transphobic/biphobic/interphobic bullying is frequently targeted at students related by blood or affinity 
to LGBTQI+ students, children with LGBTQI+ parents, their friends, as well as students who have not seized on 
their gender identity, do not conform to gender stereotypes or who are seen to be ‘different’ in some way. 

 

http://www.ibe.unesco.org/en/geqaf/annexes/technical-notes/definition-bullying
http://www.ibe.unesco.org/en/geqaf/annexes/technical-notes/definition-bullying
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 “Getting started: a toolkit for preventing and tackling homophobic, biphobic and transphobic bullying in primary 
schools (Stonewall, 2016). Retrieved from: 
https://www.stonewall.org.uk/sites/default/files/getting_started_toolkit_-_primary.pdf   

1.3.2 Annex 1ΙΙ Research Results 
In educational contexts, homophobic and transphobic bullying can take many different forms such as derogatory 
characterisations, public shaming, verbal and physical violence, spreading rumors, online harassment 
(cyberbullying), theft or destruction of personal belongings, sexual harassment and all kinds of threats, social 
isolation and pressure exertion (Aide et al., 2013. Guasp et al., 2012). Consequences of the above include poor 
mental health of LGBT+ adolescents, as well as reduced academic performance, difficulties in entering, attending 
and completing primary and/or secondary education, and reluctance to enter higher education (IGLYO, 2017. 
FRA, 2016. Ioannou, 2018). In the recent survey conducted by the Fundamental Rights Agency, 43% of LGBTI 
students in Greece, aged 15 to 17 years old, stated that they are hiding their LGBTI identity at school (FRA, 2020b). 

The largest study of LGBTQ students’ experiences in Greece, conducted by Colour Youth, involved about 2,000 
students who identified as LGBTQ. The results of the survey painted a particularly worrying picture of the school 
climate around LGBTQ issues. In particular, 

− 3 out of 4 (74.2%) students responded that they hear homophobic remarks by other students, while 58% 
hear such remarks from educators.  

− Gender stereotypes appeared to be deeply rooted in the school environment with the vast majority of 
students having heard negative remarks about students who do not behave in quite a “manly” way (96%) 
or, respectively, in in quite a “womanly" way (86.6%).  

− Regarding gender identity, 74.4% of students have heard transphobic remarks, even if rarely.  

− Also, one in three children have experienced some form of verbal harassment due to their sexual 
orientation (32%) or gender (31.1%), and one in two due to their gender expression (50.3%).  

− Incidents of physical harassment or violence due to sexual orientation were reported by 14.6% children; 
12.6% children reported to have experienced such behaviours due to their gender; and 19.3% due to 
their gender expression. Particularly alarming is the finding that one in three LGBTQ children (33.0%) has 
been subjected to sexual harassment in the school premises.  

− Among those who said they have experienced violence at school, 27.9% have never reported it to the 
education professionals, while the ones that reported it state that the way it was handled by the board of 
management of each school was a little effective (30.8%) or not at all effective (26.6%). 

………………………………………………………………………….. 

According to the survey carried out in the context of the FAROS project,  
- 15% of LGBTQI+ people reported that they were often or always insulted or name-called by school 

staff, and 14% said this was sometimes the case, while similar proportions of people heard ironic 
remarks and “jokes” about LGBTQI+ people.  

- Respondents mentioned that educators reacted rarely (25%) or never (15%) to the above-mentioned 
incidences. 40% added that in cases where LGBTQI+ students were subjected to physical or verbal 
violence, teachers never or rarely reacted.  

https://www.stonewall.org.uk/sites/default/files/getting_started_toolkit_-_primary.pdf
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- In terms of their experience in higher education, 1 out of 8 people said that they often or always 
receive negative treatment from academic and administrative staff in their university because of their 
LGBTQI+ identity. 

 
 

1.3.3 Annex 1ΙΙΙ Incident report form 
VIOLENCE IN THE SCHOOL ENVIRONMENT 

Date-time: 
………………………………………………………………………. 
Persons involved - total number: 
………………………………………………………… 

Details of students involved Details of students involved Details of bystanders 

Name Name Names 

Class Class  

Boy Boy  

Girl  Girl   

Other Other  

 

Incident (short description): 
..................................................................... 
Frequency of occurrence of the above-mentioned behaviours (e.g. once a week): 
...................................................................... 
Duration of the behaviour described above (e.g. from the second quarter): 
………………………………………………………………… 

Place  Reason for the incident Incident reported by 

Classroom  Origin  Victim  

Event hall  Sexual orientation  Perpetrator   

Corridor  Gender identity  Teacher  

Stairs  Religious beliefs  Student  

Toilets  Family  Bystander  

Frontyard  Disability  Parents  

Backyard  Special skills or talents  Supportive school staff  

Bus to/from school  School performance  Anonymous report  

Route from/to 
school 

 Other  Other  

Other  
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Types of violence/bullying 

PHYSICAL VERBAL PSYCHOLOGICAL 

Hits  Mocking  Social isolation  

Kick  Use of derogatory 
terms 

 Dissemination of false or 
harmful rumors 

 

Fists  Swearing  Derogatory comments made in 
public places 

 

Spitting  Threatening or 
offensive messages 

 Physical or electronic display of 
photos without the permission 
or knowledge of the targeted 
child 

 

Trips  Inappropriate sexual 
remarks 

 Confiscation or destruction of 
personal belongings 

 

Pushing  Verbal threats  Deletion or alteration of 
personal electronic information 

 

Unwanted touch  Other  Other  

Threatening gestures 
of sexual content 

 

Coercion to sexually 
offensive acts 

 

Other  

 

Measures taken 

Meeting-discussion of students  

Discussion between school director/educators and students involved in the 
incident  

 

Discussion within teachers’ association  

Group discussion in class  

Pedagogical intervention in the whole class  

Notification of the teacher who is responsible for the group of students in 
their class 

 

Sanctions against students who have expressed attitudes of school violence  

Discussion with students’ families   

Information and intervention of the educational coordinator  

Counseling assistance of experts from support structures  

Discussion with a mental health expert  

Other  
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2. Module 2: Creating safe spaces (70 minutes) 
Module structure:  

Duration  Activity  Learning objectives 

70΄ 

 

«Actions 
speak» 

− Participants to realise the problems faced by LGBTQI+ people in the school 
environment; 

− Acquire skills to react quickly to homophobic and transphobic incidents at school; 

− Strengthen their individual skills in dealing with discrimination, homophobia and 
transphobia in school; 

− Acquire skills to encourage and support LGBTQI+ hate crime victims to report an 
incident and to seek support; 

− Understand the need to create a safe, inclusive environment in their classroom/school 

− Reduce the likelihood of recurrence of homophobic and transphobic incidents at 
school. 

 
Description:  

1. Explain to the participants that being an educator means much more than teaching and tranfering 
knowledge to students. Equally important is the transmission of high values and the protection of the rights 
of the child, and a way to achieve this is for the teacher to be a role model for students. On a daily basis, 
there are aspects of learning that are non-formal or, often, unconscious, acting in parallel with the “formal 
curriculum”. This is the so-called “hidden or latent curriculum”. If educators do not pay adequate attention 
to these aspects, unconscious messages may be transmitted to students.  
Even teacher inactivity constitutes an act. Educators are responsible to safeguard the safety of children 
from all kinds of risks, including psychological ones. When they avoid addressing controversial issues, 
such as sexual diversity, they give the impression that this is a taboo issue, resulting in homophobic 
attitudes prevailing and persisting in school. Perhaps for that reason dealing with homophobic and 
transphobic bullying is more difficult than dealing with other types of bullying.  
Apart from that, it is ironic to believe that victims of homophobic and transphobic bullying can defend 
themselves alone. Victims of homophobic and transphobic bullying need special care. In order for this, 
they first need to feel that it is safe to report the incident and ask for support. What is more, bullies need 
care and should be treated with respect. They should be monitored in order to meet their psychological 
needs and educated about the consequences of their actions. Therefore, we should implement a no-
blame strategy for children who bully, but at the same time ensure that the possibility of recurrence of 
homophobic and transphobic bullying at school is eliminated. 
Some schools have taken steps to counter bullying based on origin, religion or disability, but only a few 
have taken steps to counter bullying on the basis of sexual orientation, gender identity, gender expression 
and sex characteristics. This is mainly because the extent of the problem of homophobic bullying has not 
been recognised and the prevention and combating methods are not widely known, making this type of 
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bullying in schools invisible. Another reason is that wider social attitudes make homosexuality and non-
traditional gender identity sensitive issues and prevent taking appropriate action. 
However, as international data suggests, homophobic and transphobic bullying has an impact on victims, 
perpetrators, bystanders and the school in which it occurs, along with a serious impact on education in 
general. Homophobic/transphobic bullying is therefore a problem in education that needs to be addressed 
by the education sector. In particular, this sector has to address this phenomenon, regardless of whether 
homosexuality is acceptable in a particular context, because of its impact on the right to education and 
education for all. In other words, it is a violation of human rights, as it is a form of discrimination and 
exclusion, and it violates the principle of a safe school. 

2. Explain to the trainees that during this exercise, they will have the opportunity to improvise on specific 
actions they could take to make their classroom and/or the school environment more inclusive and secure. 
The method that we are going to use in this activity is called “theater improvisations”. 

3. Ask 2-3 volunteers to take on the role of the protagonist(s) who will need to react to a certain incidence 
occurring at school, which will be performed by other members of the team of trainees. (After taking into 
account the number of trainees and other factors, such as availability, tiredness, etc., decide how many 
scenarios will be acted out. It is recommended that at least 2 scenarios are played). Clarify that our 
common aim is not to criticise the reaction of the protagonist, but to highlight how their reaction could be 
more effective and in line with the principles of an inclusive school and to think collectively about the next 
steps they could take.  

4. Then, using the breakout rooms, tell those 2-3 people that they will be out of the plenary for a while. Once 
volunteers have been designated, assign them to a breakout room and share the 2-3 scenarios you 
selected on the screen. Choose from the list of possible scenarios (Annex 2I) depending on the identity of 
the participants in the group (primary/secondary education, teachers, directors, education stakeholders). 
Read the scenarios and distribute the roles for each scenario. In case there are people who do not want 
to participate in the dramatisation, respect their wish. Nonetheless, we want all participants to contribute 
to the dramatisation of the scenarios. 

5. Then, after removing the scenarios from the screen, the 2-3 people in the breakout room return to the 
plenary.  

6. The first sub-group acts out the first scenario and the first volunteer reacts to it in the way they consider 
appropriate.   

When the first improvisation is finished, thank the participants and congratulate the volunteer for 
being so brave. (Do the same every time an improvisation ends). After the dramatisation process has 
been completed, discuss with the participants the techniques and strategies used by the 
protagonists, without naming or judging them personally. Remember that the purpose is not to 
provide feedback. You should be more interested in the role assigned to the participants being the 
trigger for this debriefing discussion. All participants and the facilitator add their ideas aiming to 
improve the reaction of the protagonist towards a safe and inclusive school. The same procedure is 
followed for all the scenarios. 
When the discussion on all the scenarios is finished, close the discussion by acknowledging that it 
may be difficult to know how to react to a homophobic/transphobic incident, particularly because 
most of the time we are taken by surprise and feel that we do not have enough time to process it. 
However, the fact that we are taking action and are not indifferent is the first step that will help to 
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make the school environment safer for LGBTQI+ students. With our action, we are sending the 
message to everyone that there is no tolerance or acceptance of behaviours that violate human 
rights, favour discrimination and cause suffering to other people in our school. Responding with 
empathy, in a no-blame approach and with the intention to safeguard all children’s rights to freedom 
of expression and inclusion, we are creating a solid basis for successful intervention.  
In so doing, you can get important help from LGBTQI+ organisations where you can find information, 
educational and theoretical materials, and refer victims to seek information, support and advice. In 
Annex 2III, you can find LGBTQI+ organisations in Greece to which you can briefly refer. 

1st Note for the facilitator(s): The following are additional principles for Incident Management which may be useful 
in the discussion (Annex 2II). You can also use the questions suggested at the end of the activity to help guide the 
discussion. Choose the appropriate questions depending on the role of the trainees in their school and what was 
said during the dramatisations that you would like to be discussed. 
2nd Note for the facilitator(s): It is important to remind participants of the concept of intersectionality as other factors 
may enhance the intensity of discrimination by increasing the incidence of homophobic and transphobic bullying. 
For example, if a student is LGBTQI+ and a foreigner, a disabled person or has weight problems, the risk of being 
bullied might increase. Keep in mind that people who have such characteristics are considered more vulnerable 
to bullying. 

Suggested questions you can ask at the end of the dramatisation of the scenarios 
• In your opinion, what could have made these interventions more effective? Is there something you would 

add or done differently? 
• What human rights or rights of the child were violated? 
• How easy/difficult is it to react to such a scenario? What difficulties can teachers/school staff encounter 

when they wish to intervene in a similar incident? 
• What do we need to take into account when we intervene in such incidents? 
• How can we decide which step is the most urgent when we intervene in such an incident? 
• What aspects of the interventions you just watched did you find particularly useful? Do you think that some 

of them were particularly functional and effective? 
• What is the most effective strategy to ensure school's real commitment to react to such an incident (e.g. 

common rules of positive social behaviour)? 

• How did the persons who experienced bullying/discrimination feel after these interventions? In what way 
were your needs for safety and inclusion addressed? Was there anything that could have made you feel 
more included or safer? 

• Do you think that the interventions you have just watched can be applied to the school you work in? If 
so, how? 

• Where can you find support in helping your school become more inclusive and safer? 

• How can you deal with this incidence in the absence of a school policy? 
• How can you handle the incident using a no-blame approach? How would you involve bullies, victims 

and bystanders in a no-blame approach? 
• What can you do with students who are extremely negative towards LGBTQI+ people? 
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• Would you have bullies, victims and bystanders collaborate to improve the climate in their school? How 
would you implement a no-blame strategy in cases of clear discrimination against others? 

• In which symbolic way could you make diversity more visible in your school (e.g. in the corridors, in the 
announcements boards, on the school's website etc.)? 

• How can you raise awareness among school staff to commit themselves to deal with homophobic and 
transphobic bullying? What specific staff needs do you consider to be more important? How are you 
going to make sure that the school director has a plan that ensures commitment on the part of all staff 
and that it will be implemented? 

• Which people/entities can you address to for support (e.g. parents, local community leaders, etc.)? 
• What other services are available? 
 

2.1 ANNEXES OF MODULE 2 

2.1.1 Annex 2Ι Cases of homophobic and transphobic bullying and discrimination in the school 
environment  

Pre-school and primary education 
1. Every time Erieta talks about her family, she says she has two mothers. One day, a child asks her: “Don't 

you have a dad? You only have two moms?”. Another child says: “This is not possible!” and another one 
says it is. What would you do in this case? 

2. During the school celebration rehearsal, two girls mock Tom (11 years old), who recites a poem, for his 
voice, calling it "delicate" and "girly". One of the girls sarcastically says that “this is because he is very 
sensitive!”, while the other girl makes a typical gesture by bending her wrist, wanting to indicate that Tom 
is gay. Some boys laugh. How would you react? 

3. During the literature lesson, a student jokes about the author’s/poet's sexual orientation. Other students 
enter the debate making fun of the author/poet with derogatory comments. How would you react? 

4. A boy who attends your kindergarten plays daily with games that are traditionally not compatible with his 
gender in free activities (e.g. in the doll house, in the hairdresser, etc.), while in the disguise corner, he 
always dresses up as a princess and paints his nails with markers. What assumptions do you make and 
how do you handle this situation in relation to the child, the other children, his parents and the parents of 
the other children? 

5. During the first individual meetings, a mother lets you know that she is raising her children with her female 
partner. She also brings you books and materials to enable you to talk about the diversity of family 
schemes in your class. How do you feel? How do you respond to this request? Are there any reasons to 
scare you and prevent you from responding to the request? Are there any reasons that urge you to 
respond to the request? 

6. After the Christmas break, a preschool boy talks about his trip abroad and shares his vacation information 
saying that he went to his godfather's wedding who got married with his male partner. A toddler says, 
“You're young and you don't know! That's not possible!”. How do you react? The next day the preschool 
boy brings his tablet to show photos from the ceremony and the reception. What would you do? 

7. In a kindergarten, the teacher announces the summer celebration play, which is Odyssey. When she 
comes to little George and assigns him the role of Paris, the boy refuses and wants to take the role of 
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Helen of Sparta, which is still available. His classmates point at him, laugh and call him a girl. What decision 
would you make in relation to the role given to the child and what would you do with the reaction of his 
classmates? 

8. Thalia is a 6th grade student who belongs to a family with two dads. Although she does not seem to have 
any problem with that, her classmates marginalise her and she is usually by herself. When her dads come 
to pick her up from school, she understands that other parents and some teachers are looking at her 
strangely and that makes her feel really bad. So, she asks her parents to walk to school and home on her 
own. After discussing with the parents why she feels bad, they contact the school principal and the 
Parents' and Guardians' Association. How do you address this issue? 

9. Peter is a 4-year-old boy in preschool and he often has urinary issues at school. He has two moms, and 
this is also known in the kindergarten teacher. However, when it comes to something serious about the 
child, the teacher chooses to talk only to the biological mom and does not recognise the second mother 
as a parent. How would you handle this as a director? What would you say to the teacher? 

10. In one of your local schools, there is a student with LGBTQI+ parents. Her teachers observed that once 
her classmates discovered it, they began to deliberately isolate her from their group of friends. Although 
they have not told her anything about it, they are clearly distant from her and reluctant to associate with 
her. Her family is very worried because she is very sad and almost depressed. The director calls the school 
Teacher's Association to discuss the issue and appeals to you to intervene. What would you do in this 
case? What would you recommend for the school to do to properly handle this incident? 

11. At the school where you are the principal, a colleague who is openly gay has problems with some students 
who laugh and stare at him ironically every time they are close, during breaks and in other cases. Some 
parents/guardians have complained, and some colleagues treat him hostile, while some others avoid him. 
You want to put an end to this situation. What would you do? 
 

Secondary education 
1. During a school staff-meeting, the case of Aris is discussed, a trans student who exhibits gender behaviour 

not compatible with the expected norms. Most colleagues are in favour of the idea that they should force 
him to behave “according to his real sex”. What would you do in this case? 

2. While your students share their weekend news before the lesson starts, one of them says that they went 
to the Pride Parade. Suddenly, another student tells them: “I don’t have a problem with gay people, but I 
don’t understand why they should be so proud of themselves and even march in the streets just to show 
off. I don't think there's anything worth feeling proud of when you're gay. All this seems to me to be too 
much." How would you react? 

3. During the literature course, a student makes a joke about the author’s/poet's sexual orientation. Other 
students enter the debate making fun of the author/poet with derogatory comments. How would you react? 

4. At the school where you are the principal, a colleague who is openly gay has problems with some students 
who laugh and stare at him ironically every time they are close to him, during breaks and in other cases. 
Some parents/guardians have complained, and some colleagues treat him hostile, while some others 
avoid him. You want to put an end to this situation. What would you do? 

5. In one of the schools where you work, there has been a serious incident of homophobic bullying. A 17-
year-old student revealed that he was “gay” and that resulted in a physical attack by a group of his 
classmates, in the locker room. After this incident, he lost most of his friends and received additional 
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threats online. Apart from this, the situation in the student's home is just as difficult. He lost his mother at 
the tender age of 5 and his father has been working in another city for years. In short, the boy grew up 
with his elderly grandmother. You are the principal of the school and this child turns to you for help. What 
would you do in this case to take appropriate care of this particular student? 

6. You approach a student to ask them why they have been absent from school so often recently. They 
inform you that they have been bullied for the past month. In particular, a specific group of classmates 
keep calling them homophobic names and sometimes they push them. They also talk about them and 
gossip on social media. The student is in the courtyard with their two friends that participate in the 
discussion and confirm what they have said, while they add that, at the same time, their friend is mocked 
because of their weight. What would you say and what would you do in this case? 

7. John is a high school student and he loves art. He is very engaged in painting, sculpture, photography 
and poetry. He often asks to read his poems in the classroom and he gives away many of his creations to 
his classmates and teachers. He likes to take care of himself, wear clothes in light colors, and has no 
interest in football or other sports that his classmates usually discuss. He is very emotional and in some 
cases, when they showed movies of social content in school, he got emotional and cried. Some kids speak 
ill of him by calling him “wuss”, “jellyfish”, “sissy”, “dopey” and so on, while some boys avoid hanging out 
with him, because they think “he is not man enough” to fit in with them. The worst part was that two boys 
sexually harassed him in the toilet. You are the teacher in charge of John’s class or the school principal. 
How would you deal with this situation? 

8. Irene, a high school student, has a relationship with a female classmate, openly at school. While they feel 
good about their relationship, they receive verbal threats and teasing from their classmates, so they do 
not participate in many school activities. How would you deal with this incident as school the principal or 
a teacher? 

9. In the high school toilets, there are insulting and racist comments about specific students informing that 
they are sexually available with their phone number under their name. What would you do as a teacher? 
How would you approach the students whose names and phone numbers are written on the wall? What 
would you do with the perpetrators if they were revealed? 

2.1.2 Annex 2ΙΙ 
Basic incident management principles  

• We already have appropriate awareness and training. 
• We create a safe environment to be able to talk to the child (confidentiality, confirmation, time available). 
• Is the child at any risk? Is there a need to involve other people or bodies? 
• We assure the child that school takes these issues seriously and will take measures to deal with them. 
• We explore whether it is possible to solve the problem without involving others. However, we must make 

it clear that in cases where the child's safety is concerned, the involvement of third parties is essential. 
• We make a referral for psychological support to the student. 

 
Need for immediate response: 

• If an event is ignored, it can be perceived as acceptance and tolerance (no action is an action). 
• Do not be curious. Avoid asking questions to satisfy your own curiosity or ‘gossip’. 
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• Focus on what the child feels and what the child wants to share with you. Do not ask questions for 
nothing. 

• Believe what they say: “I believe you. I know you're telling the truth”. 
• Do not question their feelings but recognise their own truth. 
• Always recognise their courage to talk to you. For example, you could say: “I understand it wasn't easy 

for you to share these things with me. It was very courageous of you. I'm so glad you talked to me”. 
 

Basic principles of good communication: 
• Clear your mind from other thoughts and focus exclusively on what the child tells you. 
• Do not interrupt. Let the child speak freely. 
• Try to give space to “silence”. Sometimes a long pause gives the child the opportunity to think and 

reconstruct their thoughts. Do not feel like you have to ‘fill’ the silence with your questions or advice. 
• Be patient. Do not rush. 
• Be an active listener so that the child knows you are listening carefully. For example, use short verbal 

affirmations like “Mmm hmm”, “I see” or “Yes, I understand”. 
• Use positive non-verbal communication: 

o Hold an “open” posture towards the child (leave hands open on the side and do not tie your 
hands to the chest; 

o Nod your head affirmatively; 
o Keep a frequent and friendly visual contact; 
o Stay calm and relaxed; 
o Repeat or restate what the child is telling you in your own words. 

Making a referral 
• No blame: Assure the child that they were not responsible for what happened. For example, you could 

say: “I want you to know that you are not provoking this behaviour”. 
• Mention that steps need to be taken to protect them. 
• If the child is in immediate danger, you may need to break confidentiality and involve other people as 

well as their parents. Discuss this posibility with the child. 
• You are not expected to act as the child's psychologist. Refer to a specialist like a school psychologist. 
• Discussion with the children that exercise bullying:  

o Do they understand that they are bullying others? They often do not understand their behaviour 
as such and blame the victim. 

o It is important that the teacher does not discuss at all whether the person who is being bullied 
is gay or whether their behaviour is outside the gender binary. 

o The victim’s sexual orientation and gender identity is not relevant to this discussion. 
o It is important for them to understand that they are treating a particular student differently, 

because they are gay or because they think they are gay. 
o Equally important is for them to understand that they are excluding and isolating the student. 
o They also need to understand what has happened and admit it. 
o They have to understand the role each of them has in bullying. 
o Understand the consequences of their actions (how their behaviour hurts and affects the 

student who experiences bullying). 
o Bullies must link the fact that their homophobia is a form of bullying. 
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o It is essential that you pass the message that the school takes these incidents seriously and 
that there will be consequences and sanctions. 

o Give them a last chance to look at how they can change their behaviour. 
o Ensure that their behaviour is not acceptable and that they have to make ammends. 

• Ask the bullied student to continue discussing potential incidents with you, so that bullies know you are 
monitoring their behaviour. 

Source: KMOP, (2019). Curriculum CY, “Combating HOMophoBic And Transphobic bullying in schools – 
HOMBAT”. Funded by the European Union’s Rights Equality and Citizenship Programme (2014-2020), Grant 
Agreement 764746. 

2.1.3 Annex 2ΙΙΙ 
LGBTQI+ Organisations  

- Rainbow School 
- Colour Youth - Athens LGBTQ Youth Community 
- Transcending Youth - Transgender Support Association 
- 11528 By Your Side - Greek Psychological Support Helpine for LGBTQI+ People (www.11528.gr) 
- Rainbow Families Greece 
- Positive Voice - Greek Association of people living with HIV 
- Red Umbrella Athens 
- Proud Parents Greece 
- Proud Seniors 
- GTSA - Greek Transgender Support Association 
- Emantes - International LGBTQIA+ Solidarity 
- OLKE - Lesbian and Gay Community of Greece 
- Athens Pride - Athens Pride Festival 
- Thessaloniki Pride - Thessaloniki Pride Festival 
- Patras Pride – Pride Festival for the Liberation of Gender, Body and Sexuality Against Oppression and 

Discrimination 
- Greek LGBT PwD 

  

http://www/
http://11528.gr/
http://11528.gr/
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3. Module 3: Inclusive school environment - Personal 
commitment (50 minutes) 

Unit structure:  

Duration  Activity  Learning objectives 

 

30΄ 

 

My stance  

− Participants to understand their responsibility as education professionals to create a 
safe environment for LGBTQI+ children; 

− To create a draft of individual actions that they could take to combat and prevent 
homophobic and transphobic bullying after the end of the training course;  

− To think and create a programme to help them to make good use of the knowledge, 
skills and attitudes they have acquired to counter and act proactively against 
homophobic and transphobic bullying in their work environment; 

− To consider other more holistic interventions that could be organised in terms of 
school objectives, curriculum and school policy; 

− To strengthen school policy in the fight against bullying, if any;  

− To envisage an environment involving all children and colleagues, to which they will 
make a positive contribution as educators and defenders of human rights and 
democracy. 

20΄ Reflection 

- Participants to reflect on what happened throughout the day; 
- To pose possible questions; 
- To exchange views on the training programme they attended and their learning 

experience; 
- To investigate whether their expectations of the training were met. 

 

3.1 MODULE 3: Α.   MY STANCE   

Description: 
1. Tell the participants that schools have a legal obligation to prevent and combat all forms of bullying, 

including homophobic and transphobic bullying. In any context, dealing with homophobic and transphobic 
violence in the field of education should be in line with the international framework to which each country 
is committed and aim at their fulfillment.  

2. As a first step, you can propose aiming for a human rights-based approach to education that can ensure 
respect for the dignity and the right of the best development of every child. Human rights are essential 
for the full development of individuals and communities, and teachers play an important role in creating 
an inclusive and secure educational environment. 

The human-rights based educational/pedagogical approach has three dimensions (display these 
three dimensions on the screen): 
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• The right to access to education - on the basis of equal opportunities and without discrimination 
for any reason. 

• The right to quality education - every child shall make use of their potential, exploit job 
opportunities and develop skills necessary for everyday life on the basis of a broad, relevant 
and inclusive education programme and within a child-friendly, safe and healthy environment. 

• The right to respect within the learning environment - respect for every child, including respect 
for sexual orientation, gender identity, gender expression and sex characteristics, and the right 
to participation and protection against all forms of violence. 

A rights-based approach to education increases access to and participation in school education, as 
it promotes inclusion, diversity, equal opportunities and the fight against discrimination. In addition, it 
improves the quality of education by promoting learner-centered, participatory and experiential 
teaching methods and by creating a secure learning environment, which constitute fundamental 
elements of education. Respect for human rights supports children’s social and emotional 
development, ensuring their human dignity and fundamental freedoms, which are necessary to make 
the most of their skills. Moreover, respect for human rights fosters respect for diversity, which is vital 
for preventing violence. A human rights-based approach leads to the creation of a safe environment 
favourable to learning, where teachers and students enjoy and benefit fully from the education 
process. 

3. Continue by explaining that schools often introduce heteronormative practices, which deliberately or 
unintentionally prevent LGBTQI+ children, children with LGBTQI+ parents or children perceived to be 
LGBTQI+ from having the sense of belonging to the school and their peers. The same applies for 
LGBTQI+ teachers. As educators, we can play a strong role so that LGBTQI+ children and children with 
LGBTQI+ parents feel they are accepted and included in the school community. We can also make a 
decisive contribution to the prevention and tackling of homophobic and transphobic bullying. 

4. Then, share on the screen the definition of inclusive school (Annex 3I) explaining that positive experiences 
and relationships reflect the long-term outcome of a continuous process by school staff to involve all 
members of the school community in the efforts and dialogue to ensure a fair, inclusive and respectful 
school climate. A sense of security and inclusion is vital for effective learning and it is the only way for 
victims of bullying to feel safe in reporting such incidents. 

Remember to emphasise that teachers have a very important role to play in recognising, challenging, 
and preventing homophobic, transphobic, interphobic and biphobic bullying and ensuring that 
students who are, perceived to or may be LGBTQI+, or have LGBTQI+ parents or family members, 
remain safe, happy and feel fully involved in the school life. As we mentioned in Part A, factors such 
as bullying, victimisation, discrimination, prejudices, minority stress and lack of acceptance 
contribute to increased mental health problems of LGBTQI+ individuals and should be one of the 
targeting fields of prevention, policy-making and all those working together on health, well-being and 
education of children and adolescents.  

5. Ask them to draw the front of a school in which they will write down their personal commitment, what they 
could do, alone or in cooperation with others, using their strengths as educators, directors or education 
stakeholders, their prior and newly acquainted knowledge, the values and principles they would like to 
communicate to students, so that their school becomes a school of care, security and inclusion of the 
unique nature of every individual. (Values - indicative: freedom, respect, acceptance, trust in the power 
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of diversity, freedom, dignity, critical thinking, compassion, solidarity, equality, justice, harmony, inclusion, 
etc.).  

6. Allow them 2-3 minutes to reflect. Tell them that while they keep notes, you will share on the screen 
(Annex 3II) ideas and advice that can be included in their personal commitment if they consider it 
desirable and feasible. 

7. Ask them to share briefly 1 to 2 of their primary commitments. Write in short their commitments on the 
table (you can also draw the front of a school and summarise their ideas with keywords). Last but not 
least, tell them that if they wish to keep in memory the picture of the inclusive school that was created by 
the group as an inspiration for the future, they can take a photo or a screenshot.  

3.2  MODULE 3 :  Β.  REFLECTION  

Description:  

1. Tell participants that the training is coming to an end and remind them that at the beginning of Part A they 
wrote down their expectations of the training in a table. Share this table and tell them that it is time to see 
if their expectations were achieved. It is important that all trainees speak and sincerely express their 
thoughts in order to make an informal assessment. Invite them to share if they felt that something was 
changed or moved inside them, for example a thought, a feeling, a perception or something else. 
Encourage them to pose questions, if any, and express their future needs. Each person will have one 
minute (20 trainees) to talk about the above-mentioned aspects. Give everyone the opportunity to express 
themselves by equally sharing the time available.  

2. Write down key-words and phrases from the participants’ statements and after they are finished, read it 
as a single text reflecting the aftermath of the training. 

3. Read it as a single text reflecting the aftermath of the training and infrorm them about the evaluation 
questionnaires that will be sent to them. 

4. Say goodbye to the participants with the hope that all of us will contribute, so that the school community 
is a framework of security and inclusion, and as a result, all children feel social, emotional, physical security 
and support, as we owe as teachers. 

 

3.3 ANNEXES OF MODULE 3 

3.3.1 Annex 3Ι 
Social inclusion of sexuality and gender diversity exists when all people in the school community can identify 
themselves and express their sexual orientation and gender identity openly and visibly, with full security and 
freedom. In the school environment, LGBTQI+ children, children with LGBTQI+ parents or LGBTQI+ members in 
their family are included when: 

• conditions allow them to fully express their identity and to make full use of their skills; 
• they are encouraged and have real opportunities to express themselves, to develop leadership skills, to 

take initiatives and to fully participate in the school life; 
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• they feel that they are recognised and accepted in school; 
• they have a sense of belonging and consider that they and their family are taken into account in all school 

activities, both educational and extracurricular; 
• they feel security and fair treatment at school; 
• they recognise that their specific needs, experiences and personal circumstances will always be treated 

as important and valid. 
 

3.3.2 Annex 3ΙΙ 
− The first step towards a more inclusive school culture is the simple, honest recognition that there are 

LGBTQI+ people and relationships, at every opportunity given to us, increasing the visibility of LGBTQI+ 
people. 

− We take preventive measures to create an inclusive atmosphere within the classroom. In cooperation with 
students, we establish rules of co-existence so that all children feel secure and included. Students are 
held accountable to each other for this agreement. 

− We strengthen pro-social behaviour concerning the feeling of sympathy, empathy and interest in other 
people around us and the need to help them. It is characterised by a concern about the rights, inclusion, 
feelings and well-being of other people and our contribution to the community. 

− We open discussions on the diversity and uniqueness of each individual, we recognise it positively and 
validate it. 

− We promote democratic values and active citizenship. 

− We encourage interaction, communication, dialogue, interactive cooperation and collaborative learning 
among all students with a view to creating empathy, respect and inclusion of diversity. 

− We question and review harmful heteronormative “normalities” and we explore ways in which human 
relations can be improved. 

− We constantly question our own internalised homophobia/transphobia/biphobia/interphobia through 
personal reflection processes with the aim of reassessing, challenging and reformulating personal 
stereotypes, prejudices and taboos in relation to gender and sexual orientation. 

− We try to actively involve same-sex parents in the school life. 

− We use inclusive language to avoid reproducing stereotypes and prejudices that further traumatise and 
victimise our students. 

− We take notice of the vocabulary our students use when referring to LGBTQI+ people. Younger children 
may use offensive expressions without fully realising their meaning. In this case, we point out that these 
words are insults and at the same time we encourage them to use language that is respectful for all people. 

− We question any unintentional or deliberate use of homophobic, biphobic, interphobic or transphobic 
language in school and we respond to it directly and in the same way and with the same seriousness as 
any other racist rhetoric. 

− We reward attitudes that promote respect and inclusion. 

− We clarify the meaning of LGBTQI+ terms using simple, descriptive definitions depending on the level of 
children’s development. 

− We ask to know how LGBTQI+ people identify themselves and how they like to be addressed and we 
respect their will. 

− We think before we speak, and if we think it might be offensive, we remain silent! 
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− We are a role model of respect and inclusion for our students. 
− We recognise our duty to intervene in homophobic/transphobic/biphobic/interphobic incidents. 

− We record and monitor all incidents of homophobic, biphobic, interphobic and transphobic bullying so that 
we have statistics and monitor the progress of our efforts. 

− When we investigate incidents, we do not ask many questions, especially personal. 

− We fully guarantee the right of every child to freedom of expression and choices. 

− We treat disclosures of a person’s sexual orientation or gender identity with understanding, openness, 
active listening, acceptance, empathy and confidentiality. 

− We listen to the demands and needs of LGBTQI+ children carefully and give them adequate support in 
this direction. We always keep in mind that we may be their only support. 

− We deal with expressions of intimacy between homosexual students in exactly the same way as 
heterosexual couples in the school environment, in accordance with the school rules, without 
discrimination. 

− We do not speculate about who is a lesbian, gay, bi or trans. 

− We include in our lessons educational materials that reflect the experiences of all students. We use positive 
LGBTQI+ representations as well as their significant contribution to history, science, art, the assertion of 
social justice, etc. 

− We post several posters, images of LGBTQI+ people and families with LGBTQI+ parents in visible spots. 

− We talk about different forms of bullying. 

− We make sure that our students know their rights and how to report discrimination.  

− We question gender stereotypes at every opportunity starting at pre-school age. 

− We acknowledge that every child has the right to inclusive sexual education and the state has a legal 
obligation to provide it within the education system regardless of the parents' religious or philosophical 
beliefs on the matter. 

− We provide useful sources and relevant information needed by LGBTQI+ students to help them make safe 
choices. 

− We make sure that our students know how to access counseling and mental health services. 

− We cooperate and educate parents/guardians. 

− We create small groups of allies in the school environment. 

− We raise awareness and empower school staff. We share links, articles, testimonies, surveys, etc. 

− We participate in trainings on LGBTQI+ issues. 

− We participate in human rights trainings. 

− We cooperate with other bodies, such as municipalities, child protection organisations, etc. 
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Civi l  servants working with asylum seekers  
Modules structure  

Modules Activities Learning objectives 
1. Priviledge, 
intersectionality, 
cultural relativism 
and coming out  
(40’) 

● PowerPoint presentation on 
definitions and examples of the 
concepts of social privilege, power, 
intersectionality, cultural relativism 
and the meaning of coming out.  

● Video of LGBTQI+ refugee 
experiences. 

● Familiarisation with the concept of social privilege in order 
to realise why it is important to use the tools and whatever 
“authority” they are given in their position to support 
minorities; 

● Familiarisation with the concept of intersectionality to 
understand the multiplicity of intersectional identities and 
different types of oppression in order to better understand 
the complexity of the identities of LGBTQI+ asylum seekers;  

● Familiarisation with the concept of cultural relativism to 
understand the different ways in which people in different 
cultural contexts experience, perceive, and socialise within 
different genders/sexual orientations; 

● Familiarisation with the concept of coming out and the 
particular challenges that arise with LGBTQI+ asylum 
seekers. 

2. Why are 
LGBTQI+ people 
forced to leave 
their countries?  
(20’) 

● Interactive multiple choice exercise on 
what is applicable in different 
countries.  

● Presentation of existing legislation 
criminalising LGBTQI+ identities/ 
behaviours in different countries, as 
well as relevant non-legislative cultural 
frameworks. Inclusion of LGBTQI+ 
asylum seekers’ testimonies from 
whereloveisillegal.com  

● ‘Safe’ countries of origin (under Greek 
legislation and JMD) and LGBTQ rights 
situation in these countries. 

● Familiarisation with the different legislative frameworks 
condemning LGBTQI+ identities around the world; 

● Clarification on the fact that there are cases where 
discrimination is not part of the legal framework, but 
people are persecuted and are at equal risk because of 
the cultural/political/religious context; 

● Familiarisation with the legal and social context of “safe” 
countries of origin regarding LGBTQI+ identities. 

Break (15’) 
3. Brainstor
ming – what do 
LGBTQI+ asylum 
seekers face? (15’) 
 

● Participants are invited to reflect on 
and write down in virtual post-its the 
issues LGBTQI+ asylum seekers face, 
which constitute challenges for the 
public officials serving them (miro 
board). 

● Discussion and presentation of 
challenges and difficulties. 

● Reflection on the specific issues, challenges, obstacles, 
difficulties faced by LGBTQI+ asylum seekers. 
 

4.  Good practices 
(30’) 

● PowerPoint presentation with good 
practices on service provision to 
LGBTQI+ asylum seekers.  
Presentation of organisations where 
incidents of discrimination, violence 

● Familiarisation with good practices in the management 
of issues faced by LGBTQI+ asylum seekers and their 
case managers. 
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and hate crimes can be recorded.  
5. Scenarios  ● Participants will be divided into small 

groups (break out rooms), and they will 
be provided LGBTQI+ asylum seeker 
case scenarios. They will include 
questions on the management of the 
cases, to stimulate reflection. These 
will be then discussed in the plenary. 

● Participants to be able to reflect on scenarios of service 
provision to LGBTQI+ asylum seekers and manage the 
cases, using the theoretical tools that have been 
introduced until now; 

● To develop empathy, in order to comprehend how an 
LGBTQI+ asylum seeker experiences a situation. 

4. Closing (15’) ● Questions, debriefing. ● Sum up and resolve queries. 

 

1. Module 1: Priviledge, power, intersectionality, cultural 
relativism and coming out  

The first section will present the following concepts in PowerPoint:  

Intersectionality: Intersectionality has to do with the fact that each person carries multiple identities at the same 
time, and can be subject to multiple discrimination, for example, for their origin and religion, for their sexual 
orientation or all of them together. This can lead to increased levels of hate crime and additional barriers to 
accessing services. The concept of intersectionality is useful in taking initiatives against hate crimes as human 
rights violations and discrimination are important to be addressed in a broader context and as a whole. 

– The existence of multiple sub-identities in an individual explains the great diversity within the LGBTQI+ 
community and within each subgroup and highlights the complexity between privilege and oppression. 
Intersectionality focuses on the crossroad of multiple systems of oppression and privilege. These do not 
operate independently of each other, nor can they be considered simply as add-ons or hierarchical. 
Instead, the threads of discrimination and privilege intertwine to create a unique system in which individual 
identities are shaped by one another.  

– A heteronormative stance also places people who are heterosexual (straight) in a privileged group. The 
members of this group are men or women (depending on the sex assinged to them at birth), display 
psychosocial characteristics according to their anatomical characteristics and have different functions in 
social life, based on their gender. These people often enjoy greater prestige and privileges that 
homosexual, bi, trans, intersex, etc. people are deprived of. These privileges, in many cases, are 
expressed and enforced indirectly.  

Coming out: The term ‘Coming out (...of the closet’)’, is an international expression used to denote the act of 
disclosing sexual orientation and/or gender identity by an LGBTQI+ person to family, friends and the wider social 
environment (school, workplace etc.). Many LGBTQI+ people are hesitant, some choose to keep their identity 
secret, others disclose it in specific circumstances while others decide to disclose it more widely in public. It is 
usually not an easy process because of the risk of being discriminated against, prejudiced and/or rejected. The 
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possibility for people to share their lives with family, friends and acquaintances increases the chances of social 
support which is important for a person's mental health and psychological well-being. In a sense, coming out, the 
"exit from the closet", is an apt metaphor that expresses the social status of "hidden" LGBTQI+ people around the 
world, and especially the pain and oppression that comes from living in the dark and the (defensive) hypocrisy.  

Outing: The term “outing” refers to the disclosure of a person's sexual orientation or gender identity when done by 
third parties without the consent of the person. (Others are outing you, you are coming out). Outing is essentially 
an act of violence against LGBTQI+ people and is done against their will. It is usually done in a malicious way - a 
kind of "exposure" - has the characteristics of abuse, while violating personal data. Especially in the school 
environment it, often, has characteristics of blackmail and bullying either of the person themselves or of other 
children. 
(Definitions taken from the Part A’ of the Curriculum) 

Power and Authority: Power refers to the strength that a person has in a context (e.g. a specific social system or 
social - interpersonal context), while authority refers to the power that derives from/is included in a particular 
position or role of the individual (Vasiliou, 2020).  

“LGBT migrants in Greece experience multiple discriminations because, in a society where Greek citizens 
are the majority, they experience double stigma, as LGBT and as “foreigners” (OLKE, 2006). At the same 
time, some of them do not have their compatriots' support or sympathy, as their sexual identity is even less 
acceptable in their countries of origin than in Greek society. It is very common for migrants born and/or raised 
in Greece to hide their sexual orientation because they may not be accepted by people of the same nationality. 
Moreover, it is common to hide their national identity as well even from people of the LGBT community, as 
cases of racist treatment have been reported due to their origin. 

Regarding LGBT migrants and refugees’ status in Greece nowadays, professionals mentioned that it is not 
much different from that of other migrants and refugees, meaning that they live in the same camps under 
conditions that apply for everyone. However, LGBT refugees and migrants face various problems due to their 
sexual orientation, such as marginalisation, verbal and physical attacks by their compatriots and foreigners, 
and even rape attempts in accommodation facilities have been reported. [...] It has also been reported that it 
is common for LGBT refugees and migrants to hide their sexual identity to avoid attacks or even because 
they are reluctant to reveal it to the competent authorities.” 
(Source: Lesbian, Gay, Bisexual, Transgender and Migrant: A European Story of Discrimination and Empowerment - The 
“Epsilon” project (Erasmus+) (2018) – Eleni Sakellariou, KMOP) 

Cultural relativism: “The idea that norms and values are born through contracts [...]” (Baghramian, 2015), the idea 
that “crises are based on experience, and experience is interpreted by each person in terms of their own cultural 
configuration” (Herskovits, 1955 σε Baghramian & Carter).  

There are cultural contexts where gender is not organised according to the gender binary, and the ways in which 
gender is organised and interpreted and the gender roles do not necessarily correspond to identities that we 
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perceive as “cis”, “trans”, “non-binary”, etc. Such examples include Mahu in Hawaii, Hijras in India and the native 
American Two-Spirit people. 

The ways in which we understand, learn, interpret, express and communicate our sexual orientation, gender 
identity, gender expression, and sex characteristics vary according to the cultural context. Therefore, an LGBTQI+ 
person seeking asylum in our country and coming from another cultural context may not use the same terminology 
for themselves or not express their sexual orientation or gender in the same way as we have learned and got used 
to. Professionals providing services to asylum seekers use common definitions to facilitate the understanding and 
service provision to LGBTQI+ people, but these terms do not cover the full range of sexual expressions and gender 
identities around the world. For example, a person that would be included in the ‘trans’ category, according to the 
Western criteria, might self-identify as gay. Moreover, a person may hide their sexual orientation not only to avoid 
the risk for themselves, but also to protect their family from dishonour. That is why it is very important to understand 
the flexibility and fluidity of sexual orientation and gender identity, to accept the way in which a person identifies 
themselves and to rely on the way in which they interpret things.  

 After the presentation of the terms, show the following videos: 
● The Complicated Reality Of Being Trans And Indian-American | Perspectives 
https://www.youtube.com/watch?v=j-k1riPzf9c  
● Trailer of the Documentary Ovil and Usman - Greece, 2019, Screenplay, Director: Dimitris Yeros 
https://vimeo.com/316254189 
 
 

2. Module 2: Why are LGBTQI+ people forced to flee their 
countries? 

At the beginning of the module, several questions will be asked, to introduce the criminalisation of LGBTQI+ 
identities and to investigate their representations and opinions.  

1. In various countries, LGBTQI+ have been targets of organised abuse by: 
A. Religious extremists and extreme nationalists 
B. Medical professionals 
C. Governments and state bodies, paramilitary groups and neo-Nazis 
D. Media organisations 
E. Families and communities 

 
2. Violent acts against LGBTQI+ tend to be appallingly ferocious. Why are these incidents and/or 

discrimination not reported by individuals to us or to the competent authorities? 
A. Individuals may feel ashamed of their gender, sexual orientation and/or gender identity, or of the 

crimes committed against them. 
B. People may not trust the police or the government. 

https://www.youtube.com/watch?v=j-k1riPzf9c
https://vimeo.com/316254189
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C. Individuals may fear that their families or communities will discover their gender, sexual orientation 
and/or gender identity. 
 

3. Laws criminalising homosexual intercourse or diversity of gender identity exist with state or local power: 
A. In less than 15 countries, while in none of them the death penalty is applicable.  
B. In less than 35 countries, in 5 of which the death penalty is applicable at either state or local level. 
C. In more than 70 countries, in 11 of which the death penalty is applicable at either state or local level. 

 
Then, the following maps will be presented and the legal framework leading LGBTQI+ to apply for asylum, as well 
as the legal framework of the “safe” countries where asylum is sought. 

Map of countries that criminalise LGBT people 

 

Map of countries that criminalise sexual intercourse between men 
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Map of countries that criminalise sexual intercourse between women  

 

Map of countries that criminalise the identity/expression of trans people 
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Map of countries where the death penalty is applicable 

 

 

Countries of the Commonwealth of Nation 

https://www.humandignitytrust.org/lgbt-the-law/map-of-criminalisation/  

https://www.humandignitytrust.org/lgbt-the-law/map-of-criminalisation/
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• 72 countries criminalise private, consensual, same-sex sexual activity. The majority of these jurisdictions 
explicitly criminalise sex between men via “sodomy” and “unnatural offences” laws. Almost half of them 
are a remnant of the Commonwealth of Nations. 

• 44 countries criminalise private, consensual sexual activity between women using laws against 
“lesbianism”, “sexual relations with a person of the same sex” and “gross indecency”. Even in jurisdictions 
that do not explicitly criminalise women, lesbians and bisexual women have been subjected to arrest or 
threat of arrest. 

• 11 legislatures impose or offer the possibility of the death penalty for private, consensual same-sex sexual 
activity. At least 6 of these implement the death penalty – Iran, Northern Nigeria, Saudi Arabia, Somalia 
and Yemen – and the death penalty is a legal possibility in Afghanistan, Brunei, Mauritania, Pakistan, Qatar 
and UAE. 

• 15 countries criminalise the gender identity and/or expression of trans people, using the so-called ‘cross-
dressing’, ‘impersonation’ and ‘disguise’ laws. In many more countries trans people are targeted by a 
range of laws that criminalise same-sex sexual activity and vagrancy, hooliganism and public order 
offences. 

(Source: https://www.humandignitytrust.org/lgbt-the-law/map-of-criminalisation/?type_filter=crim_lgbt)  

• Conversion therapies, although proven harmful and ineffective, are banned in only 4 countries (Germany, 
Brazil, Ecuador, Malta). 

• In 22% of UN countries, there are legal barriers to freedom of expression over LGBTQI+ issues. 
(Source: ILGA State-Sponsored Homophobia Report) 
 
 

Afghanistan 
[...] A new Penal Code came into force on 14 February 2018. While the new legislation was welcomed as “a 
milestone in the country’s criminal justice reform”, it explicitly criminalises same-sex sexual conduct, though the 
punishment has been reduced. Previously, Article 427 of the 1976 Penal Code imposed a long imprisonment term 
for the offence of “pederasty”. Furthermore, all sexual contact outside marriage was punishable with a maximum 
of the death penalty and a high-profile Islamic scholar has claimed that “there was broad consensus amongst 
scholars that execution was the appropriate punishment if homosexual acts could be proven.” [...] 
(Source: Ramon Mendos, State Sponsored Homophobia 2019) 
 
Cameroon 
“[...] Arrests and prosecutions on the basis of provisions which criminalise consensual same-sex sexual relations 
continue to take place in Cameroon today. In addition to this state violence, there is a very high level of acts of 
physical and psychological violence in Cameroon motivated by hate on the basis of sexual orientation and gender 
identity. Blackmail and threats particularly are amongst the most common forms of aggression.”  
(Source: Ramon Mendos, State Sponsored Homophobia 2019) 
https://whereloveisillegal.com/naomi-delores-story/ 
 
 

https://www.humandignitytrust.org/lgbt-the-law/map-of-criminalisation/?type_filter=crim_lgbt
https://whereloveisillegal.com/naomi-delores-story/
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Iran 
“Article 234. The hadd punishment for livat shall be the death penalty for the insertive party if he has committed 
livat by using force, coercion, or in cases where he meets the conditions for ihsan; otherwise, he shall be sentenced 
to one hundred lashes. The hadd punishment for the receptive party, in any case (whether or not he meets the 
conditions for ihsan) shall be the death penalty [...].” 
(Source: https://www.scruff.com/de/resources/travel/asia/ir) 
https://whereloveisillegal.com/arkans-story/ 
 
Iraq 
“[...]Following the demise of the Islamic State in Iraq since December 2017, ILGA World has removed Iraq from 
the list of countries that impose the death penalty for same-sex sexual activity. However, though there is no formal 
legal prohibition against same-sex sexual intimacy, there have been cases of same-sex couples and individuals 
prosecuted for same-sex sexual intimacy on the basis of other criminal provisions such as “prostitution” and “public 
indecency”. There also remains a significant threat of violence against people on the basis of their same sex desire 
or gender expression—those perceived as non-heterosexual or gender non-conforming—across the country.” 
(Source: Ramon Mendos, State Sponsored Homophobia 2019) 
https://whereloveisillegal.com/kilian-colin/ 
 
Pakistan 
“[...]LGBT people report facing significant hostility within the Pakistani society, including harassment and acts of 
violence if they disclose their sexual orientation or gender identity. Often, individuals face pressure and violence 
from their family members to conform to heteronormative expectations of marriage. 
In April 2018, the Gender Guardian, a school for the education and vocational training of trans people, was opened 
in Lahore. In May 2018, the National Assembly passed the Transgender Persons (Protection of Rights) Bill, aimed 
at ensuring rights of transgender persons. The law allows transgender people to register to obtain a driver’s license 
and passport, as well as to change their gender in the national records. Discrimination and harassment of 
transgender persons is also prohibited under the law.” 
(Source: Ramon Mendos, State Sponsored Homophobia 2019) 
 
Syria 
“Article 520. Any unnatural sexual intercourse shall be punished with a term of imprisonment of up to three years. 
Article 517. Crimes against public decency are punished in any of the ways mentioned in paragraph 1 of Article 
208 [any act carried out in a public or open area where one could possibly see, intentionally or accidentally, the 
act] with imprisonment of three months to three years.” 
(Source: Ramon Mendos, State Sponsored Homophobia 2019) 
https://whereloveisillegal.com/nathalie/ 

Reasons for Persecution 

• Persecution by state or non-state bodies. 
• Homophobia and transphobia in government institutions and agencies (e.g. police, prisons, 

education, etc.). 

https://whereloveisillegal.com/arkans-story/
https://whereloveisillegal.com/kilian-colin/
https://whereloveisillegal.com/nathalie/
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• Homophobia and transphobia in everyday life (in the street, in the working environment, in schools, in the 
family environment). 

• The unwillingness and inability of the authorities to provide effective protection against homophobic and 
transphobic violence. 
 

General Points 

• LGBTQI+ people face countless types of persecution, both in the country of origin and in the host 
country. 

• The escape of a person from their country of origin does not necessarily mean the cessation of 
discrimination and persecution. 

• Non-criminalisation does not imply security. 
• Criminal laws that are not implemented do not amount to security within the country. 
• Concealment of real identity/requirement for discretion. 
• We already provide services to LGBTQI+ people. 
 

“Safe” Countries of Origin and LGBTQ Rights 
According to the Greek legislation (L. 4636/2019), an application for international protection is considered 
unfounded when the applicant comes from one of the countries listed as safe countries of origin and is also subject 
to the fast-track procedure. Under Article 87 of the same law, the individual should “submit serious grounds for 
considering the country not to be a safe country of origin for themselves, in their particular circumstances and in 
terms of their qualification as a beneficiary of international protection under the existing provisions”. Considering 
that in many of the countries considered to be of safe origin under the Greek law, LGBTQI individuals are 
persecuted and/or LGBTQI identities are criminalised, it is appropriate to examine the legal and social context of 
these countries regarding LGBTQI rights. 

 

3. Module 3: What do LGBTQI+ asylum seekers face? 
In the beginning of this module, an interactive exercise will be provided to the participants in order to reflect on the 
specific challenges, barriers and difficulties encountered by LGBTQI+ asylum seekers using online post-its, through 
a special online programme.  

Post-its will be collected, discussed, and the following challenges will be highlighted, if not already mentioned:   

• Multiple discrimination: double stigma as LGBT and as “foreigners” (OLKE 2006).  
• Lack of support/sympathy from compatriots due to stigma in the cultural context of their countries of 

origin. 
• Need to hide sexual orientation/gender identity/sex characteristics to be accepted by people of the 

same nationality. 
• Need to hide national identity within the LGBT community to avoid racist treatment. 
• Need to hide sexual orientation/gender identity/expression from authorities due to feelings of insecurity. 
• Marginalisation, verbal/physical attacks by compatriots/foreigners are added to the already difficult living 

conditions in the camps. 
• Problems of effective communication with professionals due to cultural and/or linguistic gap. 



 

117 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

• Suspicion towards intercultural mediators and interpreters for fear of bearing the cultural stigma of 
LGBTQI+ identities. 

• Lack of trust towards professionals and difficulty in expressing and revealing identity due to abuse in 
their countries of origin, internaised homo/trans/bi/interphobia and feelings of fear/shame. Concealment 
can even be diligent, systematic, with the result that professionals find it difficult to help people 
effectively. 

• Applicants may not be able to identify their sexual orientation or gender identity, regardless of their 
actual experience, or may fear that the news will reach the people of their community, and then their 
family in the host country. 

• It is likely that applicants have only just realised their sexual orientation or gender identity, within the climate 
of the host country. They may not even know that sexual orientation or gender identity is a valid ground to 
be granted asylum. 
 

Interpretation issues 
(Source: Working with Lesbian, Gay, Bisexual, Transgender and Intersex (LGBTI) Persons in Forced Displacement, UNHCR 
2011) 

• Discomfort of the beneficiary due to the attitude of the interpreter. 
• Discomfort of the interpreter due to the LGBTQI+ identity of the beneficiary. 
• Reluctance of the beneficiary to share personal information based on gender/nationality, due to the 

attitude of the interpreter or the assumptions of the beneficiary about the interpreter. 
• Discrimination or abusive language on the part of the interpreter, especially if they are not trained. 
• Misunderstandings or incorrect vocabulary. 
• Breach of confidentiality by the interpreter. 

How can an interpreter's gender, nationality or language affect interpretation? 

• Gender can affect whether or not the beneficiary feels comfortable sharing certain information. 
– ! We should not assume that all LGBTQI+ people would prefer a female interpreter. 

• Individuals may also feel uncomfortable to disclose information to an interpreter of the same nationality 
or language group, especially if that person comes from the same community as them. 

• When possible, the use of non-community interpreters is recommended to ensure that LGBTQI+ persons 
who are worried, feel secure. 

 

4. Module 4: Good practices 
Use a powerpoint to present the good practices on the service provision of LGBTQI+ asylum seekers. Indicatively: 

Tips for better communication 
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• Listen patiently. You should follow the conversation, not lead it. 
• Find a quiet place to talk, where no one will interrupt you. 
• Show you have heard the person and their story. 
• Active Listening: listen and then repeat what was just said to make sure you understood. 
• Do not promise any service that you as a person or you as an organisation cannot provide. 
• Do not promise absolute confidentiality - the information may have to be shared with people who can help. 

 
Active Listening 
Acknowledge the experience of the individual. Examples of expressions: 

• I'm so sorry to hear that. 
• That must have been very difficult for you. 
• Sounds like a very difficult situation. I'm sorry. 

Repeat what the individual told you to confirm that you understood: 
• So what you're telling me is... 
• I'm just trying to make sure I understand right. What you're saying... Clarify what you don't understand 

with caution and empathy. 
• Could you repeat...? 
• Can you explain to me what you mean by...? 

Attention!!! Do not open a trauma unless you know how to handle it.  

• When a person tells you they are LGBTQI+, you can answer: “Thank you for sharing it with me”. 
• Make sure that you understand what a beneficiary means when using LGBTQI+ terminology. For 

example, you can ask: “What does this word mean to you?” 
• Address a trans person by their chosen name and pronouns. If you are not sure, you can ask the 

individual respectfully what they prefer. If you accidentally use the wrong name or pronoun, apologise. 
• Do not ask any individual if they are LGBTQI+. Instead, create a secure environment where the individual 

can feel comfortable sharing it themselves. 
 

Interpretation Issues 
(Source: Working with Lesbian, Gay, Bisexual, Transgender and Intersex (LGBTI) Persons in Forced Displacement, UNHCR 
2011) 

• You should inform interpreters, when they are hired, that there is a possibility that they will provide 
services to the population concerned. 

• You should train interpreters on a regular basis, when and where possible. If this is not possible, they 
should at least be informed of the subject taking into account relevant handbooks. 

Should interpreters be allowed to refuse interpretation for an LGBTQI+ individual? 
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If an interpreter is permanent staff, you must ensure that they have been trained to provide services to people 
regardless of their characteristics, such as gender and sexuality. However, if an interpreter is not a member of 
your staff, you may have to allow them to refuse to provide services to a particular person - for whatever reason - 
and to recommend another interpreter. 

This will help ensure that the person has a respected and dignified experience, as your priority should always be 
the comfort and safety of the beneficiary. 

Safe spaces 
• A safe space is any space, physical or online where people can be honest about who they are without 

fear of being judged or punished. 
• An inclusive working environment is an environment in which LGBTQI+ colleagues feel comfortable being 

themselves, without fear of stigmatisation, discrimination, harassment or abuse. 

What can we do to make LGBTQI+ people feel safer? 

• In your first contact, tell people that they are free to talk to you about any topic they wish to discuss. 
• Make sure that any meeting you have is not rushed. Also, make sure there are no interruptions. 
• Give the beneficiary your full attention and make sure you understand their questions and concerns. 
• Be ready to provide personnel of a different sex, when required and when requested by the applicant. 

Good practices at service level 
(Source: Rainbow Response: A Practical Guide to Resettling LGBT Refugees and Asylees, p. 63) 

• Applicants' sexual orientation or gender identity is not disclosed to other staff – inside or outside the 
organisation – without their consent. 

• Staff members have participated in trainings, so that they are more sensitised on LGBTQI+ issues. 
• Efforts are made for the smooth integration of LGBTQI+ refugees in migrant communities, ensuring that 

they are not excluded because of their self-identification or their perceived sexual orientation, gender 
identity or sex characteristics. 

• Activities for LGBTQI+ refugees and asylum seekers have been designed to inform them on their rights, 
as well as the legal framework on sexual orientation and gender identity. Information provision entails time 
to discuss issues related to sexual health and safe dating, while it is always inclusive for all LGBTQI+ 
individuals.  

• (Official) cooperation with with LGBTQI+ service providers is established, so that inclusive social care, 
mental health and healthcare services are offered, as well as any other needed support. 

• LGBTQI+ refugees and asylum seekers have access to medical care and mental-health services. 
Accommodations are made to address financial, transportation, language, and cultural barriers. 

• Relevant contacts between LGBTQI+ refugees/asylum seekers and health and mental health service 
providers, who have the necessary expertise in working with LGBTQI+ population and are sensitised in 
their needs and concerns are made. 
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First impressions 

Where possible, there should be “positive elements” in the surroundings, i.e. elements through which an LGBTQI+ 
person can understand that you are aware of the issues that might concern them. Indicative symbols are rainbow 
flags, pink triangles, or other security marks. Bear in mind that many people will not recognise rainbow flags, pink 
triangles, or other symbols of the LGBTQI+ community, as they are western-centric symbols, so consider using 
other identifiable symbols. 

Ask LGBTQI+ people to provide you with information about the services and support they would find most useful 
and ensure that they can receive them through your service, even through liaison with another organisation.  

Final notes 

You will probably meet people who will never reveal their sexual orientation, gender identity or sex characteristics 
to you. They may not identify themselves as LGBTQI+ or they may not feel comfortable sharing this information. 
Some people may be married to a person of another sex, but still have sexual relationships with people of the same 
sex (either for financial reasons or for romantic/emotional reasons). 

Do not make assumptions based on how the person themselves or their relationship is presented. 

There are often no equivalent words for homosexual, heterosexual, gay, lesbian, bisexual, trans, or intersex people 
in different countries. In some cases, these words exist but are not widely known or used by most members of the 
community. In addition, sexual orientations as well as gender identities and expressions differ across all cultures 
and communities. 

Service providers may be trained on the terms used, but it is important not to impose our own views or expectations 
on how LGBTQI+ people should look or act. Participants have the right to self-determination and to decide for 
themselves how and when to disclose such sensitive information. 

5. Module 5: Scenarios 
Participants will be given the following scenarios. They will be divided into break rooms and will be invited to work 
on these scenarios. They will then return to the plenary, where the answers of the groups will be discussed, as well 
as other thoughts and concerns that emerged.  

1st Scenario 
Coming out during the interview 
“During the interview, the asylum seeker says one of the reasons she is afraid to return to her country is that her 
parents want to force her into a marriage she does not want in order to ‘correct’ her. That is how their community 
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expert guided them to heal her illness. This information has so far not been presented either in her registration or 
in her accompanying/complementary documents.” 
What would be the best-case management?  
What possible questions would be asked later? 

2nd Scenario 
Homo/Transphobic incident within the Service 
"An individual whose characteristics do not fall under the standard gender norms arrives in the waiting room of the 
Asylum Service. Initially they seem to attract the attention of other people waiting in the same room. After some 
time, they seem to cause a stir among them." 
Do you think you can intervene? 
What would be the best-case management? 

3rd Scenario 
Issues with Interpretation 
"An individual with female characteristics comes forward to deliver some additional documents on their case. While 
you provide services to the individual, the interpreter seems to have difficulty translating, they refer to the person 
with a male name and pronouns, as well as to "transformation processes".” 
What thoughts do you have of the above incident? 
Do you think you can intervene?  

4th Scenario 
Questions during the interview 
"During the interview, a male applicant states that the main reason why he has applied for international protection 
is because he is bi and he fears persecution in his country of origin. The case manager asks him if he ever had a 
relationship with a man and if he has ever had sex with a man, to which the applicant responds negatively. The 
manager asks him why he is afraid then, since he can choose to live with a woman and never get into trouble." 
What thoughts do you have of the above incident? 
Could the questions be different? Give examples. 

6. Module 6: Closing 

Closing will provide the people involved with space and time to express what they are getting/keeping from this 
seminar. It will also give everyone the opportunity to offer feedback and comments.  
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Health professionals 
Modules structure 

Duration  Module  Activity 

 

20΄ 

 

1. Module 1: Introduction 
1.1 Getting to know the organisation  
1.2 Exploring our expectations 

20΄ 
2. Module 2: Personal experiences, 

perception and understanding  
2.1 Live! Survey amongst the participants 
2.2 Results and link with the next module  

40’ 

3. Module 3: Barriers to the creation of 
an inclusive framework for the 
provision of services to LGBTQI+ 
people 

3.1 Health inequalities 
3.2 Barriers for LGBTQI+ persons 
3.3 Barriers for health professionals 
3.4 Barriers in organisational terms for an entity or service 

30’ 4. Module 4: Case Study 
4.1 Case presentation and creation of working groups 
4.2 Break-out rooms and case studies 
4.3 Presentation of the groups’ results and feedback 

50’ 
5. Module 5: Provision of inclusive 

health services 

5.1 Organisations’ procedures – How do I assess 
inclusiveness? 
5.2 Personal data and confidentiality 
5.3 Recording and reporting of incidents - How do I make good 
use of information? 

20’ 
6. Module 6: Reflection - How do I 

bring change tomorrow? 

6.1 My personal responsibility 
6.2 Q&A 
6.3 Closing 

 

1. Module 1: Introduction 

1.1 GETTING TO KNOW THE ORGANISATION - 10’ MINUTES 

Positive Voice is the Association of People Living with HIV in Greece. It was established in 2009 and its goal is to 
defend the rights of people living with HIV, prevent the spread of HIV/AIDS, as well as the restriction of its social 
and economic consequences in Greece. The Association implements activities and programmes aimed at the 
empowerment, psycho-social support, skills development and social integration of people living with HIV, as well 
as vulnerable groups such as homosexual people, trans people, injecting drug users, sex workers, refugees and 
asylum seekers, imprisoned persons, poor and homeless people. 



 

125 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

The Association focuses on addressing the health and social determinants of the HIV epidemic, such as poverty, 
social exclusion, inequalities in access to the healthcare system, stereotypes, prejudices and discrimination. In 
terms of prevention, we operate two HIV Prevention and Examination Centers named “Checkpoint” – in Athens, 
since 2012, and in Thessaloniki, since 2014. They provide services, such as testing for the HIV, Hepatitis B and 
Hepatitis C viruses free of charge, anonymously and rapidly, along with counselling on matters of sexual health 
and sexual practices.  

Since 2012, we have been successfully implementing the "Streetwork Project", approaching populations at high 
risk of exposure to HIV, mainly living on the streets. Also, since 2015, we have been running the Red Umbrella 
Athens (RUA) project, a community-led day center providing services and protecting the rights of sex workers, 
including trans people. Positive Voice counts more than 450 registered members, 12 employees and a broad 
network of more than 500 active volunteers across Greece. 

1.2 EXPLORING OUR EXPECTATIONS - 10’ MINUTES 

 

2. Module 2: Personal experiences, perceptions and 
understanding  

Learning objectives: To highlight and identify issues arising for LGBTQI+ individuals in the search for and receipt 
of health services through the personal experiences of the participants. 

2.1 LIVE! SURVEY AMONGST THE PARTICIPANTS -  10’ MINUTES  

 
Description:  
This section is an interactive approach to the topics of the training with a live polling tool (Live! Poll), addressed to 
the participants. Questions will be based on their personal experiences and perceptions, whether as service 
recipients or as employees in the organisaion they represent. The collection of results shall be exclusively 
anonymous, which shall also be communicated at the beginning of the procedure, in order to ensure honest 
answers, and the results shall be presented directly to the participants. 
Indicatively, the proposed questions are the following: 

1. Do you think that the organisation where you work offers its services in an inclusive way to LGBTQI+ 
people? (multiple choice question) 
A. Yes, the organisation where I work has a protocol that has been communicated. 
B. Yes, but no official instructions are given by the Administration. 
C. Yes and no — I have identified cases of discrimination, but they are uncommon. 
D. No. I often detect behaviours which are a feature of non-inclusive services. 
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2. Have you ever experienced any incident(s) of LGBTQI+ beneficiaries you did not know how to address or 
speak to them? (close-ended question - yes/no)  

2.a. What personal thoughts, beliefs, difficulties did you encounter? (open-ended question - individual 
responses) 

3. Have you ever experienced stigmatising behaviours (pregnancy, race, gender, disability, etc.) by a 
colleague who is either in a senior position or not in your work environment? (Close-ended question - 
yes/no) 

3.a. Did you communicate the incident either at personal level, or through the Administration or/and through 
official procedures (Multiple choice – single answer) 

A. Yes. Only at personal level. 
B. Yes. I followed the official procedure. 
C. No. 

 
3.b. If not, why? (open-ended question – individual answers) 

3.c. If yes, what difficulties did you face? Was your request met? (open-ended question - individual answers) 

4. Have you ever received LGBTQI+ training in the organisation/service where you work? (Close-ended 
question - yes/no) 

Technical part 

For the implementation of the poll, the relevant tools on the Zoom platform can be used. Alternatively, the 
mentimeter.com app is recommended. 

2.2 RESULTS AND LINK WITH THE NEXT MODULE -  10’ MINUTES  

Description 

 
Discuss the survey results.  

 
 

3. Module 3: Barriers to the creation of an inclusive framework 
for the provision of services to LGBTQI+ people 

Learning objectives 
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• The aim of this module is to explore and highlight the barriers that LGBTQI+ individuals face in seeking 
and accessing health services, as well as the issues that health professionals face as barriers to the 
provision of health services to LGBTQI+ individuals. 

• During this module, an attempt shall be made to analyse and understand barriers with a view to creating, 
implementing and maintaining an inclusive framework for the provision of health services for LGBTQI+ 
individuals. 

3.1 HEALTH INEQUALITIES -  15’ MINUTES 

Description: 
- Intersecting Identities. 
- Social Health Determinants. 

3.2 BARRIERS FOR LGBTQI+ PERSONS - 15’ MINUTES 

Description: 
- Discrimination and unequal treatment. 
- Health professionals’ "curiosity". 
- Lack of recognition of LGBTQI+ needs: 

− Treatment based on the hypothesis of heterosexuality/heteronormativity/reproductive health. 

− Stigmatisation of sexuality and gender identity.  

− Breach of privacy and the concept of "calling out". 

− Refusal to provide services. 

− Bad experiences coming from LGBTQI+ stories. 
− Bad experiences coming from other LGBTQI+ people's narratives. 

− The concept of the "closet". 

3.3 BARRIERS FOR HEALTH PROFESSIONALS -  15’ MINUTES 

Description 

− Failure to match common health issues of LGBTQI+ individuals according to their self-identification. 

− Generalisation of prejudices and stereotypes arising from personal experiences and opinions. Deliberate 
or unintentional heterosexism/homophobia/biphobia/transphobia/interphobia. 

− Lack of up-to-date information on sexual orientation, gender identity, gender expression and sex 
characteristics, as well as on legally protected rights. 

− Rejection and/or devaluation of different sexual orientations, gender identities and expressions.  

− Bad experiences with LGBTQI+ patients. 

− Bad experiences with LGBTQI+ patients resulting from colleagues' narratives. 

− The concept of the "closet". 
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3.4 BARRIERS IN ORGANISATIONAL TERMS FOR AN ORGANISATION OR 
SERVICE -  15’ MINUTES 

Description: 
- Lack of qualified mental health and counseling personnel for LGBTQI+ beneficiaries. 
- Lack of supervision and psychological support for health professionals. 
- Lack of information material, protocol or other tools (information, brochures, referral system, etc.). 

4. Module 4: Case Study 

Learning objectives:  
• Exploration of the stereotypes and prejudices that can lead to different forms of discrimination by health 

professionals against LGBTQI+ individuals, and understand the need to eliminate such behaviours that 
seriously harm the health sector, and the recipient(s) of its services. 

• Reflection on what health professionals can do to improve the situation. 

4.1 CASE PRESENTATION AND CREATION OF WORKING GROUPS - 5’ 
MINUTES  

Description:  

Present the 3 cases that will be used in the break-out rooms for their study.   

Case 1:  It is about a gay person who is also HIV-positive. The person was diagnosed with syphilis and consulted 
a dermatologist to treat this sexually transmitted disease. The doctor refused to offer her services to the person. 
When this became the cause of administrative debate, it appeared that the dermatologist chose not to offer her 
services on the basis of her own personal ethical and social rules, violating the code of conduct. In fact, she 
maintained a punitive attitude by saying that this person had gone on holiday to Mykonos and had participated in 
group sex, so it was expected to have been infected with syphilis. This example of the dermatologist is typical, 
according to the gay person, as the attitude of the medical staff can change depending on the patient and their 
personal moral convictions. How would you react to that incident? What is your opinion?  

Case 2: Healthcare worker’s narration: “My greatest difficulty has been in the public hospital with people who are 
trans. That is where we certainly have a great deal of difficulty on how and where we should be nursing them and 
how people will behave towards them. Unfortunately, it has happened with such people that we did not know how 
to treat them, and chose to have them in a single room, because we did not know what to do with them.” What is 
your opinion? Would you react to the respective abusive comments of your colleagues? 

Case 3: Narration of the member of an LGBTQI+ organisation: “One of our members, a trans woman, asked us to 
help her make an appointment for a body X-ray in a public hospital. In my presence, she called the front desk of 
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the radiological department to book an appointment. She had to explain that she had not changed her documents, 
so all her data is registered on the basis of the sex assigned to her birth.” How would you react to that? How would 
you record the appointment? What other actions would you take? 

4.2 BREAK-OUT ROOMS AND CASE STUDIES -  20’ MINUTES 

Description: 

We divide participants into five break-out rooms. Ideally, every room will include five people + 1 person to 
coordinate each room. Each room will have 20 minutes to study the cases assigned.  

4.3 PRESENTATION OF THE GROUPS’ RESULTS AND FEEDBACK -  5’  
MINUTES 

Description: 

One person from each room will assume responsibility for the presentation of the results from the case study. 

5. Module 5: Provision of inclusive health services 
Learning objectives:  

• Participants to familiarise with concepts related to gender and sexuality to prevent abusive speech against 
LGBTQI+ individuals, good practices and the rights of beneficiaries.  

• Understand the inclusiveness assessment during the provision of services. 
• Understand the gravity of personal data protection and maintenance of confidentiality of LGBTQI+ 

individuals. 
• Familiarise with the procedures offered for appropriate recording of forms of discrimination against 

LGBTQI+ individuals. 
• Present ways to encourage and empower victims to report cases of discrimination. 

Description 
1. Presentation of the case study  
2. Basic concepts related to sex and sexuality 
3. Organisation’s Procedures – How do I assess inclusiveness?  
4. Personal Data 
5. Recording and reporting of incidents – How do I make good use of information?  

5.1 ORGANISATIONS’ PROCEDURES – HOW DO I ASSESS INCLUSIVENESS? - 
20’ MINUTES 
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Description 
Case study: HIV Chekpoint Prevention and Examination Centers 

• Medical examination: free of charge, anonymous and rapid test for HIV, Hepatitis B & C. 
• Information: communication of the result of the examination, provision of information on HIV and STDs and 

psychological support where appropriate. 
• Working principle: taking preventive, health education and promotion actions as defined by the World 

Health Organization's (WHO) biomedical social model. 

Basic Concepts 

• LGBTQI+: lesbians, gays, bi, trans, queer and intersex people. 
• Sex: the set of biological characteristics such as the primary, that include (amongst others) the gonads, 

the sex chromosomes, hormones, external and internal genitals that are used by the medical community 
to assign a sex at a person. 

• Gender/gender identity: the social construction that includes roles, behaviours, norms, activities and 
characteristics that a society, culture and/or class of a given historical period assigns as typical to a woman 
or a man (based on the gender binary). 

• Not every form of discrimination should be considered as “racism” (only racial discrimination). 
• Homophobia: psychological and social prejudice, discrimination and irrational fear towards homosexual 

people. 
• Biphobia: psychological and social prejudice, discrimination against bi persons such as: "Bi persons are 

indecisive" or "There are no bi persons at all". 
• Transphobia: irrational fear and hatred for trans people and those who are presumed to violate traditional 

notions about gender identity, gender and/or gender expression. 
• Interfobia: the lack of knowledge and acceptance of the physical differences that intersex people may 

exhibit in the (biological) characteristics of sex (primary or secondary). They include dislike, contempt, 
disgust, hostility, verbal, psychological and physical violence, discrimination and go as far as unreasonable 
fear, hate speech or even hate crime. 

• Sexism: the systemic discrimination and oppression suffered by people who are not men (mainly women 
and people that are perceived as women) based solely on their gender or their body. Sexism has been 
created by the patriarchal structure of the society based on the superiority of men and masculinity. 
Homophobia, biphobia and, especially, transphobia are all based on sexism. 

 

Examples of Good Practice   
• Gender and sexual identities are unlimited and unique, many of which have never been heard. 
• Gender expression is not a safe criterion for attributing a specific identity to a person (e.g. masculine 

heterosexual cis woman). 
• These identities vary when we work with refugee/immigrant populations who culturally conceptualise 

gender and sexuality in a different way. 
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An internationally followed good practice is to ask politely beforehand what pronouns and name a person prefers 
you use when referring to them, as well as to ask about the terms under which the person identifies themselves, if 
necessary. 

How do I assess inclussiveness? 

Rights of beneficiaries: 
• Right to choose or refuse care 
• Right to universal, equal access to health care (availability and accessibility)  
• Right to privacy 
• Right of choice by the patient of appropriate treatment based on informed consent 
• Right to receive individual holistic treatment 
• Right to quality health services provision 
• Right of uninterrupted access to care 
• Right to provide services with respect for the individual's personality 
• Right of addicted people to participate in decision-making on policy against addictions 
• Right to health services provided by qualified staff 
• Right to equal treatment 
• Rght to equivalence of care 
• Right to non-discrimination and stigmatisation 
• Right to proper information: addressing the stigma of LGBTQI+ identities 
• Right to the protection of human life (damage reduction) 
• Right to self-determination of the body  

 

Working principles of a health unit: 
• Security 
• Confidentiality 
• Anonymity  
• Respect 
• The non-discrimination principle  
• Rights-based approach 
• Community approach 
• Humanitarian principles 
• The Do-No-Harm Approach 
• Ensuring the best interest of the beneficiary 

 

Key Messages for discrimination and exclusion of LGBTQI+ persons from health units: 

Acts of discrimination, hate speech, racist violence and exclusion of LGBTQI+ persons: 
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• violate a number of principles enshrined in international and national human rights instruments and are 
punished under the Greek law. 

• increase in conflict and war-affected areas and communities, refugee camps and informal structures. 
• have psychological, social, medical and legal implications. 
• can be prevented through wider programmes designed and implemented with the full participation of the 

LGBTQI+ community. 

Even those responsible for the protection and aid, e.g. law enforcement officials, interpreters, support staff, 
volunteers, etc., can be potential perpetrators. 

How do I assess inclusiveness? 

• Even before the beneficiary has arrived in the structure, i.e. in the texts and representations which are 
reflected in the information material and publicity campaigns. 

• On the phone/e-mail through which the beneficiary books an appointment or requests information. 
• Throughout the duration of the provision of health services within the structure. 
• On the possible need to refer the beneficiary to a more competent structure or service. 

5.2 PERSONAL DATA AND CONFIDENTIALITY - 20’ MINUTES 

Personal data and confidentiality: 
 

• Ensure complete anonymity and confidentiality from the stage of first communication with beneficiaries to 
the final evaluation stage. 

• The protection of personal data and its breach (General Data Protection Regulation EU/2016/679, 
decisions and directives of the Personal Data Protection Authority) are enshrined in European and Greek 
legislation. 

• In particular, information on medical history is surrounded by increased protection compared to other 
personal data, as sensitive (e.g. diagnoses, prescriptions, referrals, opinions, laboratory and imaging 
results). 

The application of the GDPR in the fields of health and social services concerns: 

• the way organisations, companies and professionals collect, manage, process and store information 
containing "personal data" and particularly "sensitive data". 

• organisations and companies providing health and social support services, as well as all health 
professionals who have increased obligations to implement the Regulation. 

• increased obligations for companies supplying medical equipment, health information systems, services 
to this end (such as secretarial support, storage and cleaning companies), "clinical studies" training 
companies and pharmaceutical companies. 
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• Personal Data Protection Authority (Independent Authority) which is responsible for monitoring the 
compliance with the above legislation. 

5.3 RECORDING AND REPORTING OF INCIDENTS -  HOW DO I  MAKE GOOD 
USE OF INFORMATION? -  10’ MINUTES 

Recording and reporting of incidents: 

We should always allow beneficiaries to assess our services and provide space for reporting and recording 
discriminatory incidents (reflective improvement of services): 

• Either through online evaluation, completed in their own time and place (Checkpoint example) – 
anonymity.  

• Or during their accomodation and service provision in the centre, with the creation of a safe space, the 
provision of available complaint forms and information on the possibility to report to the respective 
Protection Authority. 

 Common exclusion practices include: 
• Discrimination in accessing healthcare, including sexual and reproductive health services on the 

grounds of sexual orientation, gender identity or sex characteristics. 
• Stigmatisation and discrimination based on multiple identities and characteristics of LGBTQI+ people in 

health services, such as LGBTQI+ people living with HIV, sex workers, psychoactive substance users, 
refugees, migrants, etc. 

• Exclusion of homosexuals from blood donations. 
• Verbal depreciation or devaluation. 
• Homophobic, biphobic, interphobic and transphobic approaches by mental health professionals. 

6. Module 6: Reflection - How do I bring change tomorrow? 

Learning objectives 
The aim of the last module of this training seminar is to highlight participants’ individual responsibility. In this context, 
we would like to emphasise that changing the culture both in the workplace and in the provision of services is a 
time-consuming process. In other words, the expectation participants should have of themselves does not lie in 
the infallible application of newly acquired knowledge. Change is the result of efforts over time, observation, 
personal commitment and lifelong learning. 

6.1 MY PERSONAL RESPONSIBILITY - 5’  MINUTES 

Description 
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– Over time familiarisation with the topics discussed in the FAROS training programme. The constant 
observation and the regular reflection on the methods of operation of the organisation, the work group 
and the individuals themselves (self-evaluation) are recommended. 

– Communication of participants’ newly acquired knowledge with their organisation, either officially, or at a 
peronal level, to their colleagues. 

– Exploration of ways of reporting incidents of discrimination of other non-inclusive behaviour (involving both 
beneficiaries and colleagues). 

– Search and participate to training programmes on inclussiveness. 

6.2 Q&A -   10’ MINUTES 

Description 
This subsection will allow participants to pose questions raised throughout the course. All questions, along with 
the answers given by the trainers, will be collected to feedback the content of the seminars. 

6.3 CLOSING -  5’  MINUTES 

Description 
– Checking the expectations of the participants, as set out at the beginning of Part B. 
– Guided reflection - Personal promise  
– Follow-up: Participants could send to the FAROS team a description of the next incident involving an 

LGBTQI+ person to whom they provided services (in full anonymity), how they managed it and what they 
did differently after this training. 
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Administrat ive off ic ials 
Modules structure 

Module  Activity  Learning objectives 

1. Introduction to 
the current 
situation in 
Greece (20’) 

– Current legislation - which laws concern them, 
what are their institutional obligations as civil 
servants 

– Reference to depalogisation  

− Familiarisation with the existing legislation 
and ascertainment that both 
homo/bisexuality and trans identities are 
NOT disorders. Reference to the rights of 
intersex people.  

 

2. Reports – 
Recordings 

(20’) 

– Introduction with presentation (PowerPoint) 
to the importance of recording and reporting 
incidents. 

– Breakout rooms/plenary: discuss in the 
plenary or in groups about whether 
participants are recording/reporting 
incidents or encouraging citizens to do so. 
We encourage them to think about 
ways/platforms/bodies where this can be 
done.  

– Powerpoint presentation with 
organisations/platforms/services offered for 
recording and reporting such incidents. 

 

− Familiarisation with the importance and the 
procedures offered for appropriate recording 
of homo/trans/bi/interphobic violence and 
hate crimes; 

− Detection and  
familiarisation with ways to encourage 
victims to report cases of 
discrimination/violence. 

3. Basic terms 
(20’) 

– Brief PowerPoint presentation of concepts 
and examples of social privilege, 
intersectionality, coming out and outing (at a 
level not exceeding Module 1 and above all 
with a view to properly addressing LGBTQI+ 
colleagues).  

– Discussion on the difficulties of being "in the 
closet", support for a person (e.g. colleague) 
coming out and discussion on outing. 

− Familiarisation with theoretical concepts 
(intersectionality, privilege, coming out, 
outing) that will help participants to 
understand why they need to be  
informed and to develop good practices, 
what their role and position is as shaped by 
their responsibilities and experiences. 

Break (10’) 

4. Good practices 
(20’) 

– Brainstorming activity with Miro boards to 
collect suggested good practices for 
managing and cooperating with LGBTQI+ 
citizens. Provide good practices with 

– Develop empathy, in order to 
understand how an LGBTQI+ person 
experiences a situation; 

– Reflect on what they can do 
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specific examples, e.g. services 
for LGBTQI+ parents/ LGBTQI+ refugees 
apart from asylum services/ trans 
individuals who have not changed their 
documents, etc.  

– Reference to the importance of using 
available lobbying tools aimed at 
institutional/organisational changes - 
good practices at policy making level - 
what needs to be done  
at service level? How can I contribute to 
this end? 

themselves 
to improve this situation. 

 Identification, collection, and 
familiarisation with good practices, at an 
individual and policy making level. 

5. What am I 
going to face? 

How am I going 
to handle it? 

(50’) 

– Participants will be divided into small 
groups (break out rooms). Each group is 
provided with a scenario that they are 
invited to discuss and agree. Returning 
to the plenary one person from each 
group presents their group's decision 
and a discussion follows. 

– Clarification that the seminar constitutes 
a safe space, where they can speak 
freely, in order to learn without the fear 
of being judged. 

– Participants to be able to handle 
scenarios that include LGBTQI+ people, 
using the theoretical tools they have 
acquired from the seminar; 

– Share experiences and feedback; 
– Develop empathy, in order to understand 

how an LGBTQI+ person experiences a 
situation; 

– Be able to react under time pressure in 
relevant circumstances. 

6. Closing (10’) – Questions, debriefing. − Sum up and resolve queries. 

 

 

1. Module 1: Introduction to the current situation in Greece 
Existing legislation 

• Although same-sex marriages are not legally vested in Greece, the Greek Constitution does not specify 
heterosexual couples in the relevant provisions, therefore it leaves room for same-sex marriages. 

• Principle of equal treatment irrespective of racial/ethnic origin, religion or other belief, disability, age or 
sexual orientation (L. 3304/2005).  

• Principle of equal opportunities and equal treatment of men and women in matters of employment and 
occupation (L. 3896/2010) - Harmonisation of existing legislation with the European Directive 2006/54/EC.  
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Article 3(1) 2b: “Any less favourable treatment of a person related to gender reassignment also constitutes 
discrimination based on gender.” 

• Trans people have the right to legal recognition of their gender identity by applying to the Court of First 
Instance on the basis of the internal and personal way in which they experience their gender and without 
any medical/psychiatric prerequisites (L. 4491/2017).  

o Full contractual capability is required with the exception of minors over 17 years of age, with the 
written consent of their guardians, and minors over 15 years old, as long as there is an additional 
medical report of an interdisciplinary committee, established by a joint decision of the Ministers 
of Justice, Transparency and Human Rights and Health for 2 years. 

o An essential requirement is that the person requesting the correction is not married. Married 
people who wish to proceed with the procedure are forced to get a divorce, resulting in the lack 
of protection of the parenthood of people who have had children prior to the change of their 
information, as the Law does not foresee the correction of their details in their children’s birth 
certificate. 

o There is no provision for a third or blank gender entry for non-binary or intersex people. However, 
there was a subsequent District Civil Court ruling that allowed a non-binary person to correct their 
name, including a "male" and a "female" name. 

o The change of data is based on the correction of the birth certificate, resulting in ambiguities 
regarding the accessibility of the process for people not born in Greece. There are, however, 
relevant rulings of District Civil Courts who recognised the gender identity of a refugee trans 
women. 
(Source: Παπάζογλου, Συμπερίληψη και Ανθεκτικότητα [Inclusion and Resilience], Gutenberg 
2020) 

• Revocation of Article 347 of the Criminal Code in 2015, which penalised “sodomy” among males, an 
equation of age limits for consent to sexual contact between persons of the same sex. 

• Civil partnership was extended in 2015 to include same-sex couples (L. 4356/2015) after Greece was 
sentenced by the European Court of Human Rights in 2013 in the Vallianatos and Others v. Greece case 
to exclude same-sex couples from the previous law.  

o It does NOT include a provision on child adoption.  

• Same-sex marriage is not legally recognised. Same-sex marriages in the EU are recognised since 2018 
as to the right of residence of the spouse due to a judgment of the Court of Justice of the European Union. 

• Law 4285/2014: Amendment of Law 927/1979 (A 139) and adaptation to the decision 2008/913/JHA of 
28 November 2008 on combating certain forms and expressions of racism and xenophobia by means of 
criminal law (L. 328) and other provisions. Protection against discrimination in the provision of goods and 
services, inclusion of indirect discrimination, hate crimes/speech, incitement to violence. It includes both 
sexual orientation and gender identity.  
“If the act referred to in the preceding paragraphs was performed by a public officer or an official in the 
course of the duties assigned to them, they shall be required to: (a) in the cases referred to in paragraphs 
1 and 2, six (6) months to three (3) years imprisonment and a financial penalty of ten thousand to twenty 
- five thousand (10.000- 25.000) euros; and (b) in the case of paragraph 3, at least one (1) year 
imprisonment and a financial penalty of twenty - five thousand to fifty thousand (25.000- 50.000) euros.” 
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• Law 4443/2016: Part A (Application of the Principle of Equal Treatment), Ch. A’, Article 1: Incorporation 
of the Directive 2000/43/EC, Directive 2000/78/EC and Directive 2014/54/EU. Gender identity, sex 
characteristics and sexual orientation are included in the protected factors against discrimination in the 
field of employment and work under the Directive 2000/78/EC.  

• Vote down of the Constitution amendment (Articles 5 & 2) on non-discrimination which provided for the 
explicit addition of gender identity, sex characteristics and sexual orientation (25/11/2019). 

• There is no legal provision for joint child adoption for same-sex couples. There is no legal provision for 
second-parent child adoption in same-sex couples.  

• Same-sex couples in a civil partnership are allowed to foster children (L. 4538/2018). 

Depathologisation 
o Homosexuality was depathologised in 1973 in DSM-II (Diagnostic and Statistical Manual of the American 

Psychiatric Association). 
o Trans identities and cross-dressing were partly depathologised in DSM-V in 2013, replacing the 

diagnostic category "Gender Identity Disorder" by "Gender Dysphoria" while, at the same time, the 
aforementioned manual replaced the category of "Fetishistic Cross-dressing" by "Cross-dressing 
Disorder".  

o All diagnostic codes related to gender expression, gender identity and sexual orientation, that were 
included in the chapter "Mental and behavioral disorders", were removed from the 11th ICD review, in 
2018. The term "Gender Incongruence" was included in the new chapter "Sexual Health Related 
Conditions" replacing the term "Gender Dysphoria". Trans status is not thereby considered pathological. 
 

2. Module 2: Reports – Recordings 
Referral to: 

− The online platform for recording incidents of racist violence of Greek Transgender Support Association 
(ΣΥΔ) «Κατάγγειλέ το!» (Report it!): https://t-zine.gr/katangeile-to/   

− The Racist Violence Recording Network http://rvrn.org/?fbclid=IwAR23-
QXPv0Q31D0iJUM3MPhAEUa4NjtrT6XlDhg2HOxJtIO1wneiKLphyCI  

− Tell Us ! project - Colour Youth https://www.colouryouth.gr/pes-to-se-emas/ 
  

3. Module 3: Basic terms 

Intersectionality: Intersectionality has to do with the fact that each person carries multiple identities at the same 
time, and can be subject to multiple discrimination, for example, for their origin and religion, for their sexual 
orientation or all of them together. This can lead to increased levels of hate crime and additional barriers to 
accessing services. The concept of intersectionality is useful in taking initiatives against hate crimes as human 
rights violations and discrimination are important to be addressed in a broader context and as a whole. 
The existence of multiple sub-identities in an individual explains the great diversity within the LGBTQI+ community 
and within each subgroup and highlights the complexity between privilege and oppression. Intersectionality 

https://t-zine.gr/katangeile-to/?fbclid=IwAR0cvd2DshjyKMAl_dgrDW9N1XXAkMd6BBINcHZu_6U8qe8E9YY9tOGiUZs
http://rvrn.org/?fbclid=IwAR23-QXPv0Q31D0iJUM3MPhAEUa4NjtrT6XlDhg2HOxJtIO1wneiKLphyCI
http://rvrn.org/?fbclid=IwAR23-QXPv0Q31D0iJUM3MPhAEUa4NjtrT6XlDhg2HOxJtIO1wneiKLphyCI
https://www.colouryouth.gr/pes-to-se-emas/
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focuses on the crossroad of multiple systems of oppression and privilege. These do not operate independently of 
each other, nor can they be considered simply as add-ons or hierarchical. Instead, the threads of discrimination 
and privilege intertwine to create a unique system in which individual identities are shaped by one another.  
A heteronormative stance also places people who are heterosexual (straight) in a privileged group. The members 
of this group are men or women (depending on the sex assigned to them at birth), display psychosocial 
characteristics according to their anatomical characteristics and have different functions in social life, based on 
their gender. These people often enjoy greater prestige and privileges that homosexual, bi, trans, intersex, etc. 
people are deprived of. These privileges, in many cases, are expressed and enforced indirectly.  

Coming Out: The term ‘Coming out (...of the closet’)’, is an international expression used to denote the act of 
disclosing the sexual orientation and/or gender identity by an LGBTQI+ person to family, friends and the wider 
social environment (school, workplace etc). Many LGBTQI+ people are hesitant, some choose to keep their identity 
secret, others disclose it in specific circumstances while others decide to disclose it more widely in public. It is 
usually not an easy process because of the risk of being discriminated against, prejudiced and/or rejected. The 
possibility for people to share their lives with family, friends and acquaintances increases the chances of social 
support which is important for a person's mental health and psychological well-being. In a sense, coming out, the 
"exit from the closet", is an apt metaphor that expresses the social status of "hidden" LGBTQI+ people around the 
world, and especially the pain and oppression that comes from living in the dark and the (defensive) hypocrisy.  

Outing: The term “outing” refers to the disclosure of a person's sexual orientation or gender identity when done by 
third parties without the consent of the person. (Others are outing you, you are coming out). Outing is essentially 
an act of violence against LGBTQI+ people and is done against their will. It is usually done in a malicious way - a 
kind of "exposure" - has the characteristics of abuse, while violating personal data. Especially in the school 
environment it, often, has characteristics of blackmail and bullying either of the person themselves or of other 
children. 
(Definitions taken from the Part A’ of the Curriculum) 

Additional/supportive schemes:  
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https://www.birmingham.ac.uk/events/black-history-month/2019/Intro-Critical-Theory.aspx  

https://www.birmingham.ac.uk/events/black-history-month/2019/Intro-Critical-Theory.aspx
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www.rebloggy.com 

4. Module 4: Good practices 
• Protect the privacy of the person you provide services to or your colleague. Do not share information 

about their gender identity or sex characteristics, their family and their sexual orientation with third 
persons, unless it is relevant and strictly necessary to provide efficient services.  

• Do not assume the gender identity or the sexual orientation of an individual based on their physical 
appearance and the way they speak or move.  

• However, do not completely ignore the context, as ignorance is not always ideal treatment either. For 
example, if you see a person having an appearance which deviates from socially accepted gender norms 
and you think that they can be treated with teasing and curiosity in the organisation, you should protect 
their identity by offering as much privacy as possible during the process and by intervening in such third-
party behaviours.  



 

143 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

• Be aware that many trans people have not changed their documents, as this is a time-consuming and 
expensive process from which many of them are excluded. So, there is a possibility that the name, gender, 
and photo of the identity card and other documents are inconsistent with their current looks and identity. 

• Avoid gendered terms, such as "Mr/Mrs/Miss", unless you understand from the person's words how they 
identify themselves. Try not to use, where possible, gendered language that leads to assumptions, e.g., 
instead of asking "What about your husband/wife?", you can ask "Are you married?" or "Do you have a 
partner?". 

• Similarly, try to avoid using gendered language in telephone conversations and do not assume the gender 
of a person by their voice. Use as inclusive language as possible in official communication, 
correspondence, press releases, etc., as well as when you organise meetings or events. 

• If you realise or are informed by the person that they use a name and/or pronouns other than those listed 
in their official documents, resort to a solution that respects their identity, e.g., follow the procedures as 
legally provided, using the name and gender shown on the identity, but also note the name used by the 
person in the internal records of the organisation, so that they are addressed properly until the service 
provision is completed. Avoid repeating or saying aloud the "dead name" of a trans person.  

• When an individual explains their particular circumstances and expresses what they need, you should 
give them space and listen, as every individual has different legal/administrative needs and problems 
and an "one-size-fits-all" solution does not always work. 

• If you identify homophobic/transphobic/interphobic/biphobic behaviours by colleagues, use your 
knowledge to show them how they could handle the situation better. 

• If your beneficiaries or colleagues decide to come out in relation to their sexual orientation, gender identity 
or sex characteristics, you must not share this information with third parties (outing) until you are clear 
that this is something they feel comfortable with. You can ask questions like: "What contexts/Who have 
you out to?", "How can I address you in front of other people?" 

• Take into consideration the multiple identities of individuals and the multiple forms of oppression they 
entail, e.g., LGBTQI+ refugees, migrants, disabled people, parents, HIV positive, when you are called to 
provide services to a person. 

• Other good practices for the proper communication with trans people: 
o When you do not know a person's pronouns, wait to see what pronouns they use for themselves, 

preferring the use of non-gendered (neutral) expressions. If you do not get that information, but you 
need, for some reason, to use gendered language, you can ask the name they prefer. If the person 
uses a different name than the one of their documents, they should point out the discrepancy. 

o If a person tells you that you have made a mistake, or if you realise it afterwards, you should 
acknoledge it, apologise, correct it and move on without making it a big issue.  

o Speak using the right names and pronouns both in front of the people concerned and when they do 
not listen to you. 

o If you wish to correct someone else when they use the wrong name/pronouns for a third person, do 
so in private, respecting privacy, and in a way that is not harsh but using identification with yourself. 
For instance, you could say: “I made it wrong all the time in the past, but now that I've been practicing 
more, I notice that this person feels more comfortable with me”.  

o If you are not willing to speak to a person that uses names or pronouns that do not coincide with 
their documents, cooperate and request the help of another colleague who may do so more easily. 



 

144 

 

The content of this publication represents the views of the author only and is his/her sole responsibility. The European 
Commission does not accept any responsibility for use that may be made of the information it contains. 

o When it comes to the use of pronouns other than those you are used to, personal training when you 
are alone helps to get used to them. 

• If you can influence decision-making and policy-making, aim to make it as inclusive as possible for 
LGBTQI+ individuals. 

• When you correct/point out mistakes to colleagues, give them the head start of the doubt, expressing that 
you believe their intentions were positive and they had not realised the consequences their actions might 
have. Note that your criticism is about their actions and not their identity as individuals, meaning that you 
do not attack them personally. 

• Distinguish the concept of acceptance from the concept of awareness. You might be open to the 
different identities, but an awareness-raising process aims to better understand the needs and 
specificities of each social group, as well as good practices that are not obvious without prior familiarity. 

• If you hold a monitoring/coordination position that gives you such possibilities, you should establish a 
surveillance/internal evaluation system for cooperation and proper behaviour of employees, a 
complaints/evaluation system accessible to citizens for feedback purposes. You should also organise 
awareness-raising trainings for staff and communicate the possibility of discussing “difficult” issues with a 
view to resolving them. 

• In the case of LGBTQI+ refugees or migrants, you should know that the way in which people from different 
cultural contexts experience, understand, describe and express their gender identity, sexual orientation 
or their sex characteristics may differ from what you know and are used to, so you must be careful not to 
assume their identity based on your own perceptions and knowledge. 

• You should be trained on identities whose rights are not legally protected, such as LGBTQI+ parents, or 
non-binary and intersex persons, who are not entitled to a third/blank gender choice, so that you avoid 
using abusive language and can procide effective services to each individual on their own needs by 
eliminating the negative experiences caused by loopholes in legislation. 

• Good practices on intersex issues: 
o Use inclusive language following the general best practices regarding the non-assumption of the 

identity and sex characteristics of the individual, using the correct pronouns and avoiding gender 
determinations if the person has not declared their self-identification to you. 

o In the education administration: inclusion of intersex issues in the school regulation, provision for safe 
access to toilets and changing rooms, organisation of awareness training for parents and staff. 
Staffing schools with specially trained psychologists in LGBTQI+ and specifically intersex issues to 
support students. Facilitating discharge procedures for religious classes as they often constitute an 
unsafe environment for LGBTQI+ children.  

o In health management: enabling patients to be hospitalised in rooms corresponding to the gender 
with which they identify. Safeguarding of the patients’ privacy, not communicating their personal 
information to third parties if not necessary. Facilitating patients to choose their physician's gender to 
make them feel safe. Obtain fully informed parental consent for each administrative decision 
concerning intersex infants. 

• Good practices for addressing institutional gaps concerning LGBTQI+ parents and their children:  
o Use of inclusive language 
o Taking decisions with priority over the interests of the child and the right of the child to maintain 

their identity, including their nationality, name and family relations, as recognised by law 
(International Convention on the Rights of the Child, Articles 3 and 8). 
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A manual titled "Who Do I Have in Front of Me?: A Guide on Diversity for Public Servants with the Aim to 
Combat Discrimination" was developed by the Greek Ombudsman, an Independent Authority, aiming to 
educate, but also to protect many groups of people who face daily problems with public services. 

The Greek Ombudsman was appointed as the body responsible to promote the principle of equal 
treatment in cases where it is infringed by public authorities, by Article 19 (1) of Law 3304/2005. 
Moreover, Article 20 (1) of the same law provides that the jurisdiction of Ombudsman extends to cases 
of discrimination against civil servants, acting “as a body promoting the principle of equal treatment 
irrespective of racial or ethnic origin, religious or other beliefs, age, disability or sexual orientation”. 

The Ombudsman points out that “other than a social fact, sexual orientation is an element of the 
individual's personality separately protected by national and international legislation binding on the 
country and by our own constitutional legal system, in the context of the free development of 
personality (Article 5 (1) of the Constitution) and respect of the value of human rights (Article 2 of the 
Constitution)”. 
 
(Rainbow Families) 

 

5. Module 4: What am I going to face? How am I going to handle 
it? 

Scenarios:  

• You hear a female colleague from the next office talking to another colleague that she has been called to 
provide services to a person who is HIV positive. She is agitated and speaks using stigmatising language: 
"An HIV-infected faggot came here earlier. We need to be careful because you never know what they 
might have touched before you treat them". They even mock the physical appearance of the individual, 
which is not in line with gender norms. How would you react? 

• A colleague of yours has recently come out as trans in the whole organisation. You hear other colleagues 
talking about him using wrong names and pronouns. In particular, they say: "Now anyone can tell you they 
are an elephant and you have to pretend to believe them. She wants us to call her Nick. What else can 
we wait for?" How would you react? How would you react if you knew this person has come out to some 
colleagues but not to everyone? 

• You are called to provide services to a trans woman who has not changed her papers yet. You need to 
check that her personal information will be logged correctly into the system. How can you carry this 
interaction avoiding insulting her and respecting her identity and privacy? 

• You work as an administrative officer in a hospital and you hear colleagues discussing and addressing 
with curiosity to a person that was provided services earlier today as ‘hermaphrodite’. What do you do? 
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• You have to provide services to a person with an androgynous appearance who uses a gender-neutral 
name. You are not sure which pronous you should use. How would you react? 

• One of your female colleagues comes out as trans and asks you to help them by informing other 
colleagues, as they have difficulty doing so without support. How would you react? What would you tell 
her? 

• You propose to the service you work for, the organisation/participation in an awareness-raising training 
on LGBTQI+ issues. Your proposal is treated with refusal and hesitation. A colleague says: “We do not 
need such things here; we are perfectly fine. We know how to do our job”. How would you answer to 
them? 

• You work at the front desk of a public hospital and a person with a typical male appearance who has made 
an appointment with a gynecologist approaches. How would you react? 

• You are an education counselor and you receive a complaint from the parent of an intersex child who is 
being bullied because of their desire to dress differently. The parent also requests that a solution is found 
regarding access to toilets, as the child is unsafe in using toilets that match their registered sex, as well 
as trainings to be organised for parents and staff on intersex issues. However, the school principal was 
not at all cooperative. What would you do? 

 

We encourage groups to follow the steps mentioned below while reflecting on the scenarios: 

1. Clarify what the problem is. 
2. Identify all the available courses of action, regardeless of their level of sustainability. 
3. Weigh the pros and cons of each choice. 
4. Discuss the choice you have reached. Consider possible future obstacles/complications of the process 

and how you can deal with them. 

 

(Source: www.thesafezoneproject.com) 
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7. Annex: Needs Assessment Questionnaire 
You can send it as a Google Forms questionnaire for completion to the attendee 5 days prior to the training. It is 
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1. How familiar do you feel with these terms? 
a. Lesbian - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 5. 

Not at all familiar 
b. Homosexual - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 

5. Not at all familiar 
c. Bi - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 5. Not at 

all familiar 
d. Trans/transgender 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly 

familiar 5. Not at all familiar 
e. Non-binary - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 

5. Not at all familiar 
f. Queer - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 5. Not 

at all familiar 
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g. Intersex - 1. Extremely familiar 2. Moderately familiar 3. Somewhat familiar 4. Slightly familiar 5. 
Not at all familiar 

2. As far as you know, have you ever provided services to an LGBTQI+ individual? 
a. LGBTQI+ refugee? - 1. I guess so. 2. Yes, I have. 3. I don't know. 4. Definitely not 
b. LGBTQI+ parent? - 1. I guess so. 2. Yes, I have. 3. I don't know. 4. Definitely not 
c. LGBTQI+ seropositive person? - 1. I guess so. 2. Yes, I have. 3. I don't know. 4. Definitely not 
d. Intersex person? - 1. I guess so. 2. Yes, I have. 3. I don't know. 4. Definitely not 

3. As far as you know, do you have an LGBTQI+ colleague? - 1. I guess so. 2. Yes, I have. 3. I don't know. 
4. Definitely not 

4. If you answered yes to any of these two questions, how would you describe the overall way you handled 
these incidents?  
……………………………………………………………………………………………. 

5. What do you think would have helped you if you knew before? 
……………………………………………………………………………………………. 

6. What would you like to get from a training seminar on LGBTQI+ issues? 

……………………………………………………………………………………………. 
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Mental  health professionals 
This training material is addressed to mental health and psychosocial support professionals: psychologists, 
psychotherapists, mental health counselors, psychiatrists, social workers, etc. 

Group size: 10 - 20 people 

Module structure 

Duration  Module  

20΄ 

 
Looking in the mirror: Perspectives of mental health professionals 

50΄ 
Current scientific data for LGBTQI+ individuals: The course of 
depathologisation and data in ICD-11 

20’ Challenges in working with LGBTQI+ people 

60’ Good practices in working with LGBTQI+ people and families: basic guidelines 

30’ Feedback and closing 

 

1. Module 1: Looking in the mirror: Perspectives of mental 
health professionals (20’) 

Description: Participants are invited to share, to the extent they feel comfortable, experiences of their own or their 
families that may be related to privileges or marginalisation. In particular, reference is made to different identities 
and experiences (e.g. physical disability, imprisonment of a family member in the present or past, experience of 
parenting in a single-parent family, substance abuse within the family, living in a multi-member or small family, 
experience of a homosexual relationship, experience of divorce, death of a parent or partner, financial opportunity 
for uninterrupted studies, financial opportunity to gain experience through an internship or unpaid work, financial 
security, etc.). A discussion follows about how different experiences empower people or create barriers and shape 
the way they view themselves and how they approach their work as mental health professionals.  

2. Module 2: Current scientific data for LGBTQI+ individuals: 
The course of depathologisation and data in ICD-11 (50’) 

Description: Presentation of modern scientific data on sexual orientation, gender identity, gender expression and 
sex characteristics. Particular emphasis is laid on the path to depathologisation that has taken place over the past 
decades and on modern scientific data, as expressed in the most recent version of the International Classification 
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of Diseases and Related Health Problems (ICD) of the World Health Organization. To be more specific, focus will 
be laid on the removal of sexual orientation and gender identity classifications as mental illness. The International 
Classification of Diseases (ICD) of the World Health Organization was voted in May 2019 and since then we are 
going through a period of adjustment, while its implementation is binding from 1st January 2022 for all public 
services and in Greece as well. Training and integration of new scientific data is an obligation for all mental health 
professionals. 

3. Module 3: Challenges in working with LGBTQI+ people (20’) 
Description: We ask professionals to share anonymously, using Jamboard, three of the main challenges they face 
when working with LGBTQI+ people. Then, we go back to the plenary and discuss these challenges. This exercise 
is based on anonymous recording to ensure the comfort of the participants to speak frankly about the difficulties 
and challenges they face in working with LGBTQI+ individuals. In the plenary, we explore whether these challenges 
can be grouped into broader categories. This exercise is a means for critical reflection on the tools and skills 
required by professionals in the adequate exercise of their profession and also functions as an introduction to the 
next module.  

4. Module 4: Good practices in working with LGBTQI+ people 
and families: basic guidelines (60’). 

General principles13 
• Mental health professionals recognise and acknowledge the way in which stigma, prejudice, discrimination 

and violence affect the health and well-being of LGBTQI+ people. 

• Mental health professionals endeavour to recognise the impact of institutional barriers on the lives of 
LGBTQI+ individuals and to help with the development of conditions favourable to them. 

• Mental health professionals try to understand that mental health issues may or may not be related to 
sexual orientation and/or gender identity and the psychological effects of stress experienced by LGBTQI+ 
individuals as a minority group. 

• Mental health professionals seek to prepare psychology apprentices to be adequate in their work with 
LGBTQI+ individuals. 

Sexual orientation 

• Homosexual or bisexual sexual orientation are not mental illnesses and attempts to change them have 
been shown to be by no means effective or safe. Potential attempts of changing them may cause 

                                                

13 These views have been established by Christidi and Papathanasiou as part of their work on the 11528-By Your Side-
Psychological Support Helpline for lesbians, gays, bisexual and trans people, their families and teachers and can be found here: 
https://orlandolgbt.gr/vasikes-arhes/  

https://orlandolgbt.gr/vasikes-arhes/
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significant damage and are not scientifically valid. In fact, as regards mental health in general, it is explicitly 
stated that homosexual sexual orientation does not need to change.  

• Mental health professionals owe to make efforts to understand the impacts of stigma (i.e. prejudice, 
discrimination and violence), as well as their various manifestations in different contexts of the lives of 
lesbian, gay and bi people.  

• Mental health professionals are encouraged to increase their knowledge and understanding around 
homosexuality and bisexuality through ongoing education, training, supervision and counseling.  

• Mental health professionals owe to recognise that their stances and knowledge about issues of concern 
to lesbians, gays and bi people may affect the assessment and services they provide, as well as seek 
supervision or appropriate referrals when necessary.  

Gender identity  

• Trans identity does not imply any kind of deficit in judgement, stability, credibility or more general social 
and professional competences.  

• Gender is a non-binary construction that allows a range of gender identities and a person's gender identity 
may not match the gender assigned at birth. 

• Discrimination and the lack of equality against trans and gender variant people are catastrophic for their 
mental health. Mental health professionals have primary and grave responsibility in promoting social 
change that reduces the negative effects of stigma on the mental health and well-being of trans people, 
as well as in defending their rights, explicitly taking a public position as professionals against discrimination 
and lack of equality. 

• Mental health professionals are aware of the way in which their stances and knowledge about gender 
identity and expression can affect the quality of services towards trans people and their families. 

• Mental health professionals acknowledge that trans people are more likely to achieve positive results in 
their lives, when they have social support and services that confirm their gender identity. 

Families with LGBTQI parents 
International mental health associations, as well as the American Academy of Pediatrics, support the legal 
recognition of same-sex couples’ right to marriage, child adoption, co-parenting and joint child fostering or custody. 
In addition: 

• According to international research data, children growing up with homosexual parents, do not have any 
difference in their psycho-social adaptation and mental health compared to children growing up with 
heterosexual parents.  

• Mental health professionals owe to acknowledge and respect the importance of LGBTQI people’s 
relationships. 

• Mental health professionals owe to understand the experiences and challenges LGBTQI parents face. 

• Mental health professionals seek to acknowledge that LGBTQI parenthood and family formation can take 
various forms. 

• For many LGBTQI people, a narrow framework of close friends can constitute a different family structure 
- not based on biological or legally recognised relationships. These types of families by choice, provide 
LGBTQI people with social ties and a family context which in many cases is more important to them than 
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their biological family. Such family structures can reduce the consequences of stigma and the lack of 
institutional or legal recognition. 

What we should do 

• Recognise and understand that sexual orientation and gender identity are distinct concepts, that are not 
necessarily linked and we separate them when working with LGBTQI+ people.  

• Understand that gender is a non-binary construction that allows a range of gender identities and that a 
person's gender identity may not match the gender they were assigned at birth. 

• Recognise that stigma, prejudice, discrimination and violence affect the health and well-being of LGBTQI+ 
people. 

• Recognise the impact of institutional barriers on the lives of LGBTQI+ individuals and help in the 
development of positive conditions for LGBTQI+ individuals. 

• Recognise that diversity in sexual orientation and gender identity is normal and is not a mental illness. 

• Create a supportive environment where people can explore their sexual orientation and gender identity.  

• Recognise our attitudes, perceptions and prejudices, and the way in which they influence the quality of 
services provided to LGBTQI+ people and their families, and seek counseling or make appropriate 
referrals when necessary. 

• Try to understand that mental health issues may or may not be related to a trans person's gender identity 
and the psychological effects of stress they experience as a minority group. 

• Recognise and respect the relationships of LGBTQI+ individuals and their importance, regardless of 
whether they are legally recognised or not. 

• Understand the effects of changes in gender identity and expression on trans people's romantic and sexual 
relationships. 

• Understand the experiences and challenges faced by LGBTQI+ people as parents. 

• Recognise that families of LGBTQI+ individuals may include people who are not legally or biologically 
related and that parenthood and family formation can take many forms. 

• Try to understand the complexity of non-heterosexual sexual orientation or gender identity in the 
relationship with the family of origin, regardless of whether the person has come out.  

• Take into account the challenges associated with the multiple and often conflicting regulatory values and 
beliefs faced by LGBTQI+ individuals belonging to racial and ethnic minority groups. 

• Think about the influence of religion and spirituality on LGBTQI+ people’s lives. 

• Recognise the differences between generations and ages of LGBTQI+ people, the particular challenges 
faced by older people and the psychological resilience they may develop. 

• Recognise the specific problems and risk factors that exist for young LGBTQI+ people (e.g. the extent and 
consequences of homophobic bullying). 

• Take into account the specific challenges experienced by LGBTQI+ people with physical, sensory and 
cognitive-emotional disabilities. 

• Be informed about and understand the consequences of HIV/AIDS on the lives and communities of 
LGBTQI+ people. 

• Consider the impact of the socio-economic level on the mental health of LGBTQI+ individuals. 

• Recognise the specific labor issues faced by LGBTQI+ people. 
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• Increase knowledge and understanding of sexual orientation and gender identity through ongoing 
education, supervision, and professional counseling. 

• Use and disseminate research on sexual orientation and gender identity, present the results fully and 
accurately, and take into account possible misuse of research findings. 

• Recognise the potential benefits of an interdisciplinary approach in providing services to trans people and 
work collaboratively. 

• Prepare psychology apprentices to be adequate in their work with LGBTQI+ people.  

• Recognise that trans people are more likely to achieve positive results in their lives when they have social 
support and services confirming their gender identity. 

• Promote social change that reduces the negative effects of stigma on the mental health and well-being of 
trans people. 

What we should NOT do 

• We do not try to change a person's sexual orientation or gender identity. 

• We do not perceive bisexuality as a sign of indecisiveness or as a transitional stage. 

• We do not assume that we know better than the person themselves about their sexual orientation or 
gender identity. 

• We do not assume we know the pronouns they use. 
• We do not assume and ask about the anatomy (biological sex characteristics) of an individual. 
• We do not interpret or seek evidence that "justifies" a person's sexual orientation and gender identity. 

• We do not consider the exploration of sexual orientation or gender identity fluidity to be autonomous 
symptoms of disorders or evidence of psychopathy. 

• We do not think that a person's gender identity should be confined exclusively within the gender binary. 
• We do not assume a person's sexual orientation and/or gender identity based on their external 

appearance or gender expression. 
• We do not treat gender dysphoria as a mental disorder and we do not think it is expressed or experienced 

in the same way by all trans people. 

• We do not advise intersex people to proceed with surgeries or other medical procedures which are not 
necessary for their health if they do not wish to do so. 

• We do not advise trans people to proceed with gender reassignment medical interventions if they do not 
wish to do so. Respectively, we do not discourage them from doing so if they wish to. 

• We do not use a different name or pronouns, than those indicated to us by the trans person regarding 
their self-identification. 

• We do not interpret the structure and form of LGBTQI+ people’s interpersonal relationships, based on 
heteronormative and gender stereotypes. 

• We do not deny or oversee the parental role of any of the child’s same-sex parent, regardless of whether 
they have a legally recognised relationship with their child. 

 

5. Module 5: Feedback and closing (30’) 
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Description: Discuss in the plenary on what professionals keep from the training seminar and the changes they 
are committed to make in their practice.  

6. Sources & Suggested Bibliography 
American Psychiatric Association. (1980). Diagnostic and statistical manual of mental disorders (3rd ed.). 
Washington, DC: Author 

American Psychiatric Association. (2013). Diagnostic and statistical manual of mental disorders (5th ed.). 
Washington, DC: Author 

American Psychological Association & National Association of School Psychologists. (2015). Resolution on gender 
and sexual orientation diversity in children and adolescents in schools. Retrieved from: 
http://www.apa.org/about/policy/orientation-diversity.aspx  

American Psychological Association. (2012). Guidelines for Psychological Practice with Lesbian, Gay and Bisexual 
Clients. American Psychologist, 67 (1), 10–42. doi: 10.1037/a0024659 

American Psychological Association. (2015). Guidelines for Psychological Practice with Transgender and Gender 
Nonconforming People. American Psychologist, 70 (9), 832-864. doi: 10.1037/a0039906 

World Health Organization. (2018). International statistical classification of diseases and related health problems 
(11th Revision). Retrieved from: https://icd.who.int/browse11/l-m/en   

WPATH –World Professional Association for Transgender Health. (2012). Standards of care for the Health of 
Transsexual, Transgender, and Gender Nonconforming People (7th ed.). Retrieved from: 
https://www.wpath.org/media/cms/Documents/SOC%20v7/SOC%20V7_English2012.pdf?_t=1613669341   
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σε θέματα σεξουαλικού προσανατολισμου, ταυτότητας, έκφρασης και χαρακτηριστικών φύλου [Inclusion and 
Resilience: Basic principles for psycho-social support in matters of sexual orientation, gender identity, gender 
expression and sex characteristics]. Αθήνα: Gutenberg.  

 

 

  

http://www.apa.org/about/policy/orientation-diversity.aspx
https://icd.who.int/browse11/l-m/en
https://www.wpath.org/media/cms/Documents/SOC%20v7/SOC%20V7_English2012.pdf?_t=1613669341
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Professionals working in the sector of  Just ice 
Target group: This training material is aimed at justice professionals: clerks, bailiffs, lawyers, administrative officials 
of the Ministry of Justice. 

Group size: 10 – 20 people 

Modules structure 

Duration  Module  

20΄ Introduction on the current situation in Greece  

20΄ Difficulties of LGBTQI+ people in accessing services   

20’ Reports - Records 

60’ Good practices 

50’ What am I going to face? How should I handle it? 

10’ Closing 

 

1. Module 1: Introduction to the current situation in Greece 
Existing legislation 

• Although same-sex marriages are not legally vested in Greece, the Greek Constitution does not specify 
heterosexual couples in the relevant provisions, therefore it leaves room for same-sex marriages. 

• Principle of equal treatment irrespective of racial/ethnic origin, religion or other belief, disability, age or 
sexual orientation (L. 3304/2005). 

• Principle of equal opportunities and equal treatment of men and women in matters of employment and 
occupation (L. 3896/2010) - Harmonisation of existing legislation with the European Directive 2006/54/EC.  
Article 3(1) 2b: “Any less favorable treatment of a person related to gender reassignment also constitutes 
discrimination based on gender.” 

• Transgender persons have the right to legal recognition of their gender identity by applying to the Court 
of First Instance on the basis of the internal and personal way in which they experience their gender and 
without medical/psychiatric prerequisites (L. 4491/2017).  

• Full contractual capability is required with the exception of minors over 17 years of age, with the written 
consent of their guardians, and minors over 15 years old, as long as there is an additional medical report 
of an interdisciplinary committee, established by a joint decision of the Ministers of Justice, Transparency 
and Human Rights and Health for 2 years. 

o An essential requirement is that the person requesting the correction is not married. 
o There is no provision for a third or blank gender entry. 
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• Revocation of Article 347 of the Criminal Code in 2015, which penalised “sodomy” among males, an 
equation of age limits for consent to sexual contact between persons of the same sex. 

• Civil partnership was extended in 2015 to include same-sex couples (L. 4356/2015) after Greece was 
sentenced by the European Court of Human Rights in 2013 in the Vallianatos and Others v. Greece case 
to exclude same-sex couples from the previous law.  

o It does NOT include a provision on child adoption. 

• Same-sex marriage is not legally recognised. Same-sex marriages in the EU are recognised since 2018 
as to the right of residence of the spouse due to a judgment of the Court of Justice of the European Union. 

• Law 4285/2014: Amendment of Law 927/1979 (A 139) and adaptation to the decision 2008/913/JHA of 
28 November 2008 on combating certain forms and expressions of racism and xenophobia by means of 
criminal law (L. 328) and other provisions. Protection against discrimination in the provision of goods and 
services, inclusion of indirect discrimination, hate crimes/speech, incitement to violence. It includes both 
sexual orientation and gender identity.  
“If the act referred to in the preceding paragraphs was performed by a public officer or an official in the 
course of the duties assigned to them, they shall be required to: (a) in the cases referred to in paragraphs 
1 and 2, six (6) months to three (3) years imprisonment and a financial penalty of ten thousand to twenty 
- five thousand (10.000- 25.000) euros; and (b) in the case of paragraph 3, at least one (1) year 
imprisonment and a financial penalty of twenty - five thousand to fifty thousand (25.000- 50.000) euros.” 

• Law 4443/2016: Part A (Application of the Principle of Equal Treatment), Ch. A’, Article 1: Incorporation 
of the Directive 2000/43/EC, Directive 2000/78/EC and Directive 2014/54/EU. Gender identity, sex 
characteristics and sexual orientation are included in the protected factors against discrimination in the 
field of employment and work under the Directive 2000/78/EC. 

• Vote down of the Constitution amendment (Articles 5 & 2) on non-discrimination which provided for the 
explicit addition of gender identity, sex characteristics and sexual orientation (25/11/2019). 

• There is no legal provision for joint child adoption for same-sex couples. There is no legal provision for 
second-parent child adoption in same-sex couples.  

• Same-sex couples in a civil partnership are allowed to foster children (L. 4538/2018). 
The National Council against Racism and Intolerance adopted the first National Action Plan against Racism and 
Intolerance (December 8, 2020) while attempting to implement coordinating actions to mitigate and/or eliminate 
these phenomena.  

Depathologisation 

• Homosexuality was depathologised from DSM-II (Diagnostic and Statistical Manual of the American 
Psychiatric Society) in 1973. 

• The trans situation and cross-dressing were partially depathologised in DSM-V in 2013, when the 
diagnostic category “Gender Identity Disorder” was replaced by “Gender Dysphoria”, but at the same 
time the category of “Transvestic Fetishism” was replaced by “Transvestic Disorder”. 

• All diagnostic codes related to gender expression, gender identity and sexual orientation that were 
included in the chapter “Mental and behavioural disorders” were removed from the 11th revision of ICD in 
2018. The code “Gender Incongruence” was included in the new chapter “Conditions related to sexual 
health”. 

 

https://moj.gov.gr/wp-content/uploads/2021/01/Ethniko-Sxedio-Drasis-kata-tou-Ratsismou-kai-tis-Misallodoxias_final_cover.pdf
https://moj.gov.gr/wp-content/uploads/2021/01/Ethniko-Sxedio-Drasis-kata-tou-Ratsismou-kai-tis-Misallodoxias_final_cover.pdf
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2. Module 2. Difficulties of LGBTQI+ people in accessing 
services  

Mavrogiorgos (Αθανασούλα–Ρέππα & Συνεργάτες, 1999: 101), defines training as «the set of activities and 
procedures related to the conception, design and implementation of specific programmes, that their primary aim 
is the enrichment, improvement, upgrading and further development of academic-theoretical or practical, 
professional and personal interests, competences, knowledge and skills». 

Stereotypes and discrimination  

Stereotypes are the behaviours or perceptions for a person or persons, based on the tendencies or characteristics 
they have or the groups they belong to. An alternative definition of stereotypes is: 
A pre-judged or oversimplified generalisation for an entire group of people without emphasising their individual 
differences. 

Examples of stereotypes are: 

• All lesbians are masculine. 
• All police officers are arbitrary etc. 

Stereotypes are predefined and caricatures of perceptions, that result from the attribution of the same generic 
characteristics to all members of certain groups, without taking into account their individual characteristics. 
Stereotypes can lead to prejudices against other groups and, at a final stage, cause behaviours and actions. 

The notion of prejudice relates to the notion of stereotypes. Prejudice is an a priori judgement and a predetermined 
idea or behaviour towards other people or groups. Prejudices are often negative and typically based on rumours, 
admissions, feelings and beliefs, rather than on knowledge and facts. Prejudices affect both our actions and the 
interpretations of other people's actions. 

Discrimination: Most countries have adopted legal definitions of discrimination. Discrimination covers both direct 
and indirect discrimination. The following definition of discrimination is broader and reflects the experiences of 
LGBTQI+ people and other minority groups in many countries: 
“Discrimination exists when members of a more powerful social group behave unfairly or harsh on members of a 
less powerful social group. Discrimination can take many forms, including both individual acts of hatred or injustice 
and institutional rejections of the privileges granted to other groups.” 

Legal definition of discrimination 
Discrimination is legally defined as unjustified, unequal treatment: 
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a. Direct discrimination exists when a person or group of people is treated less favourably than another 
person or group of people in terms of how they are, were or would be treated in a similar situation, or when 
a person or group of persons is subject to harm, for a reason relevant to the agravated factors. 
In simpler terms: Direct discrimination occurs when a person or group of persons is treated less favourably 
than the majority of the population because they are members of a minority group. 
An example would be a police officer's refusal to register a complaint about a criminal act because the 
victim is a trans Roma woman or comes from a minority religious community. 

b. Indirect discrimination occurs where a provision, criterion or practice places people with a status or 
characteristic connected to one or more factors (including sexual orientation and gender identity) at a 
particular disadvantage compared to other persons, unless that provision, criterion or practice is 
objectively justified by a legitimate aim, and the means for achieving that aim are appropriate and 
necessary. 
In simple terms: Indirect discrimination exists when certain practices, rules or policies place a person or 
group of people in a disadvantage compared to other members of the majority. Indirect discrimination is 
sometimes more difficult to detect than direct discrimination. 
 

3. Module 3. Reports – Records 
Definition 
Hate crime: A criminal act motivated by prejudice. 
Hate crimes include bullying, threats, damage of property, assaults, murder or any other criminal offense in which 
the victim, the facilities or the target of the offense were selected because of their actual or perceived connection, 
affiliation, support or participation in a protected group. The two basic components of hate crimes are: 

a) The criminal act committed must be a criminal offense 
b) The motive of the perpetrator must be prejudice. 

Without the two aforementioned components, an incident cannot be considered a hate crime. Hate crimes against 
LGBTQI+ people are criminal acts motivateed by prejudice. They are hate crimes, where the victim, the facilities 
or the target of the offense were selected because of their actual or perceived connection, affiliation, support or 
participation in the LGBTQI+ community. There should be a reasonable suspicion that the perpetrator’s motive is 
the victim’s sexual orientation, gender identity or expression or sex characteristics. 

Incidents of hatred are incidents, acts or expressions of intolerance with the motivation of prejudice, which cannot 
reach the threshold of hate crimes, due to lack of sufficient evidence, before court, for the establishment of the 
penal criminal act or the motivation of prejudice, or because the act itself does not constitute a criminal offence 
under the national legislation. Addressing a transphobic remark out loud to someone on the street can be an 
incident of hatred if the remark and the related behaviour are not sufficient to justify a criminal offence. 

Hate speech refers to public expressions that spread, incite, promote, or justify hatred, hostility, discrimination, or 
violence against a minority group – an example could be the statements of politicians and religious leaders or other 
opinion leaders, that are disseminated through the press or the internet and aim to incite hatred. 
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THE HELLENIC POLICE 

At the initiative of the Ministry of Public Order & Citizen Protection, Anti-Racist Violence Services were established 
throughout Greece. More specifically, under the provisions of the Presidential Decree 132/2012, as modified by 
the P.D. 178/2014, two (2) Departments and sixty-eight (68) Anti-Racist Violence Offices are established 
throughout Greece. 

The purpose of the establishment of these Services is the substancial and effective tackling of violence expressed 
against individuals or groups, which has racist motives and background. 

The 1st Department of Social Issues and Tackling of Racism of the Directorate-General for National Security (former 
1st Department of Social and Political Issues) has been assigned the implementation of this venture at the Hellenic 
Police Headquarters, that expanded its responsibilities in handling issues of racism and intolerance. 

In particular: 
The Department cooperates at an informative level with other competent public or private institutions, as well as 
with Services, Authorities, Bodies and Organisations of the European Union and of other countries, for the more 
holistic response to racism.   
It studies, analyses and properly exploits the relevant historic, social and cultural conditions and other elements 
and data, aiming to the more holistic evaluation of racist tendencies and reactions, as well as the punctual and 
efficient response to the phenomenon. 

It keeps statistic data regarding incidents of racist violence and is involved with the collection, study and evaluation 
of the annual report submitted by the Departments and Anti-Racist Violence Offices. 

It prepares and submits to the Head of the Hellenic Police General Staff a comprehensive activity report on the 
cases of racist violence in which the Police Services were seized during the previous year; the document is 
submitted in February every year, while it is communicated to the Chief of the Hellenic Police Force. 

It represents the Hellenic Police at a national, European and international level in conferences, info days and events 
on racism and xenophobia, upon the relevant approval of the Chief of the Police. 

Hellenic Police Services against racist violence 

The two Departments of the Police State Security Sub-directorates of Attica and Thessalonica, upon the approval 
or order of the Chief of the Hellenic Police Force, have the possibility to investigate criminal acts of racist violence 
in areas of juristiction of the General Inspectors of Southern and Northern Greece, respectively. This takes place 
mainly if due to the gravity of the modus operandi, the means and the particular circumstances of the commiting 
of the offence move the public opinion, or it is possible to negatively affect citizens’ feeling of security, or require 
particular expertise and knowledge in order to reveal the perpetrators and to collect the necessary evidence to 
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bring the perpetrators to justice, or the development of organised racist activities is speculated in wider areas of 
one or more Police Prefectures. 

In any case, the General Regional Police Director and the Director of the Police Directorate are accordingly 
informed and their competent Services provide every relevant assistance, if needed. After the completion of the 
activities of the staff of the Departments engaged in the Fight against Racial Violence, the Director of the local 
State Security Sub-directorate submits a relevant report to the Chief of the Hellenic Police that sets out all related 
details. 

Responsibilities 

The Departments and the Offices engaged in the fight against Racial Violence: 
– Intervene ex officio or following charges or complaints in the investigation and persecution of every kind 

of exhortation, preparation, and/or perpetration of activities or actions that may incite racial discrimination, 
hatred, and/or violence against persons or groups of persons because of their race, complexion, religion, 
family-tree history, genealogic, national or ethnic origin, sexual orientation, gender identity or disability. 

– Gather, process, and properly utilise information and data on the perpetration or the preparation of 
offences having racial characteristics. 

– The Departments coordinate and give instructions to the Offices that are engaged in the Fight against 
Racial Violence for discharging their duties. 

– They develop cooperation with co-competent State Services and Bodies and with other social Bodies and 
Organisations, in the context of their mission and for the more effective management of racial incidents. 

– They take initiatives or they assist other Authorities, Services and Bodies with their initiatives for preventing 
and countering racial violence. 

– They keep under surveillance places and areas where there is increased danger for the out-breaking of 
racial attacks. 

– They cooperate with international Organisations and Bodies and with Bodies and representatives of 
vulnerable social groups that have been victims or they may be future victims of racist attacks. 

– They keep a special record on racist incidents handled by them. 
– They inform victims or complainants of their rights. 
– They inform the competent Services of the need for the rendering of medical care, hospitalisation and/or 

psychological support to victims of racist attacks; they also inform those responsible of the need for 
interpreters. 

 

PowerPoint Presentation 

We present the actors/platforms/services offered for the recording of incidents of racist violence and highlight the 
need for civil society groups (organisations) to engage in this venture, creating a safe space for the people that will 
address to them, as well as the need of cooperation of institutions with the organisations for the more efficient 
recording and response to these incidents. 
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• LGBTQI+ organisations, members of the Racist Violence Recording Network: 
o Colour Youth – Athens LGBTQ Youth Community 
o Rainbow Families 
o Lesbian & Gay Community of Greece (OLKE) 
o Transgender Support Association (SYD) 

• Ombudsman 

• Children Ombudsman 

• Labour Inspectorate 

• Cyber Crime Division 
• Services against racist violence 

4. Module 4. Good Practices 

− We understand the importance of proper recording of racist violence and hate crimes. 

− We cooperate with civil society groups (organisations) for the more efficient recording and immediate 
response to incidents of racist violence and hate crimes. 

− We identify and explore ways that can contribute to the tackling of barriers of LGBTQI+ people’s access 
to services. 

− We detect ways to encourage victims to report incidents of homophobia, transphobia, biphobia and 
interphobia (to organisations as well), understanding the difficulty of LGBTQI+ people to report these 
incidents out of fear of stigmatisation and further abuse. 

− We explore ways and policies for employees that ensure an inclusive work environment. 

− We respect the self-determination of every trans person who has not yet changed their documents, as 
this is a time-consuming and expensive process from which many are excluded, so there is a possibility 
that the name, gender, and their ID photo, as well as other documents to not be in line with their 
appearance and identity. 

− We do not assume the other person's sexual orientation or gender identity based on their external 
appearance, the way they speak or move. 

− We understand the concepts of homophobia, biphobia, transphobia and interphobia, as well as the way 
they are related to the role of the police officer. 
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− We train ourselves on identities, the rights of which are not legally protected, for example LGBTQI+ 
parents, or non-binary and intersex people that do not have a third/blank gender choice, in order for us to 
avoid the use of abusive language and to be able to provide effective services to all people based on their 
needs, smoothing the negative experiences caused by the legislative gaps with our behaviour. 

− We avoid gendered salutations, like ‘Mr., Mrs., Girl, Boy’, unless we understand from what the person 
says how they identify themselves. We try not to use, when possible, gendered language that leads to 
assumptions. For example, instead of asking ‘your wife/your husband?’, we can ask ‘is there a spouce?’. 

− Respectively, we try to avoid gendered language in telephone communications and we do not assume the 
person’s gender based on their voice. 

− If we notice homophobic, biphobic, transphobic and interphobic behaviours by our colleagues, we use our 
knowledge to indicate how they could handle the situation better. 

− If we realise or we are informed by the person themselves that they use different name and/or pronouns 
than the ones recorded in their official documents, we resort to a solution that respects the identity of the 
individual. For example, we follow the procedures as legally provided, using the name and sex registered 
in the ID, but we address them with the name and the pronouns they have communicated to us. 

Other good practices for communicating with and addressing trans people: 

− When we do not know a person’s pronouns, we wait to see what pronouns they use for themselves, 
preferring until then the use of non-gendered expressions. If we do not get relevant information, but for 
some reason we need to use gendered language, we can ask them the name they use. If the person uses 
a different name than the one of their documents, they will probably point out the inconcistancy. 

− If a person points out that we made a mistake, or if we realise it ourselves, we acknowledge it, we show 
acceptance, we correct ourselves, and we move on without making it a big deal.  

− We speak using the right names and pronouns both in front of the people concerned and when they cannot 
hear us. 

− If we want to correct someone else when they use the wrong pronouns/name for a third person, we do so 
in private, respecting privacy, and we try to do so in a non-scathing way, but using self-identification, e.g. 
“I was always doing it wrong as well, but know that I have practiced more, I have noticed that B is more 
comfortable aroung me”.  
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− If we are not willing to talk to a person that uses wrong pronouns or names, we cooperate and we ask for 
support by another colleague that might be able to do it more easily. 

− In terms of the use of pronouns that are different than the ones we were used to, personal practice when 
we are alone helps us familiarise with their use. 

− We promote practices of inclusion of LGBTQI+ people and the enactment of their rights. 

− We bear in mind that LGBTQI+ people might have multiple identities, such as LGBTQI+ disabled people, 
parents, HIV positive, and as a result they might have specific needs. 

− We contribute to the organisation of awareness raising activities aiming to the sensitisation of LGBTQI+ 
people’s needs, as well as good practices that were not included in the past. 

− If a beneficiary or a colleague comes out in terms of their sexual orientation, gender identity or sex 
characteristics, we do not communicate relevant information to third parties (outing) if we do not clarify 
that this is something that they feel comfortable with. We can ask questions like “In which contexts/people 
are you out?”, “How should I address you in front of other people?”. 

− When we correct/point out mistakes to our colleagues, we give them the edge of the doubt, expressing 
that we certainly believe that their intentions were positive and they had not realised the possible 
consequences of their action. We point out that our criticism concerns their actions and not their identity 
as individuals, meaning that we do not attack them personally. 

5. Module 5. What am I going to face? How should I handle it? 
Case studies 

• A trans person visits a police station for a signature verification process, and addresses you, stating their 
name and the reason of their visit and you ask them to prove their identity. You notice that the information 
on their identity are not in line with their appearance or the name they mentioned, because they have not 
changed their documents. How do you react? 

• You are asked to provide services to a trans woman who wishes to receive the administrative fee that is 
needed for the legal procedure of changing her documents. How do you react? How do you handle it? 

• One of your female colleagues comes out as trans and asks you to help her, by informing the rest of the 
colleagues, as she has a hard time doing it without support. How do you react? What do you tell her? 
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• Two lesbian mothers have a child. The biological mother passes away and there are no other legally 
recognised relatives for the costudy of the child, apart from the non-biological mother. How should the 
Court decide on the custody of the child? Should they assign the temporary custody to the State (e.g.: 
Social Services) or to the non-biological mother? 
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Evaluation 
1. What are the two key components of hate crime without which an incident cannot be considered a hate 

crime? 

 
2. Provide 3 examples of hate crimes. 

 
3. Heteronormativity affects non-LGBTQI+ people too. 

Agree   Disagree 

4. Gender refers to the roles and the responsibilities that society assigns to men and women. 
Agree   Disagree 

5. The perception that there are only two sexes causes psychological trauma to intersex people and 
violations of their human rights. 

Agree   Disagree 

6. A trans person can be a man or woman or feel that they do not belong to any of the above genders. 
Agree   Disagree 

7. What can constitute a transition for a trans person? 
A. Medical interventions for their gender reassignment 
B. Change of the name and pronouns they use for themselves   
C. Change of their appearance 
D. All of the above 

8. The way we address people – i.e. whether we use male, female of neutral pronouns – must be in 
accordance with the way the people prefer to self-identify as. 

Agree   Disagree 

9. A person’s inner feeling of being male, female, or something else constitutes...            
A. Their gender identity 
B. Their gender 
C. Their gender expression 
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10. The right of every person to practice their sexuality free from violence or coercion is a human right. 
Agree   Disagree 

11. What does discrimination mean? 
A. Intolerance towards people who are different on grounds of nationality, sex, skin color, sexual 

orientation, age, religion, disability or family status 
B. Unequal or biased treatment of people on grounds of nationality, sex, skin color, sexual 

orientation, age, religion, disability or family status  
C. Unjustified unequal treatment of individuals on grounds of nationality, sex, skin color, sexual 

orientation, age, religion, disability or family status  
 

12. What is indirect discrimination? 
A. When discrimination is manifested in a way that seems neutral  
B. When a person experiences discrimination, but it does not affect them  
C. When a person is discriminated behind their back 

 

13. The legal protection of the right of same-sex couples to marriage does not change anything in the everyday 
lives of these couples and their children. 

Agree   Disagree 

14. Trans and Intersex people can be heterosexual, gay/lesbians, bi or pansexual.  
Agree   Disagree 

15. The emotional impact of verbal insults is not severe. 
Agree   Disagree 

16. The term “Outing” refers to the disclosure and potential publication of a person’s sexual orientation by 
another individual without the firts’s concent. 

Agree   Disagree 
 

 

Thank you very much for your time! 
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